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ABSTRACT 

  

This study aims to improve students’ confidence in English speaking skills 

through the integration of information gathering and role-play techniques and to 

investigate the students’ attitude towards using the integration of information gathering 

and role-play techniques in the classroom. Twenty-one secondary students were 

selected by convenient sampling technique to be the participants in this study. 

Confidence checklist observation form and students’ self-rating scales on confidence 

were employed after pre-interview activity and post-interview activity. The teacher 

journals were recorded after each lesson plan. Also, students’ attitude questionnaires 

were used. The basic statistics were used to analyze the data. The findings showed that 

the post-activity’s mean scores were higher than pre-activity’s mean scores when we 

looked at students’ speaking performance. The results from students’ self-rating scale 

on confidence were related to the result from the confidence checklist observation form. 

In part one, the average mean scores were increased, and the open-ended part showed 

that this activity helped students to decrease their anxiety to speak. It can be concluded 

that the implementation of the integration of information gathering and role-play 

techniques could improve students’ confidence in English speaking skills. Moreover, 

the students expressed a positive attitude towards the integration of information 

gathering and role-play techniques at a high level. 

 

Keyword : Confidence in English speaking, information gathering technique, role-

play technique 
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CHAPTER I 

INTRODUCTION 

This chapter presents the background and rationale of the study. It includes six main 

parts: background of the study, purposes of the study, research questions, scope of the 

study, the definition of terms, and outline of the study. The study is aimed to improve 

the students’ confidence in English speaking skills through integrated CLT techniques 

and to investigate the students’ attitudes toward using integrated CLT techniques.  

1.1 Background of the Study 

Speaking skills are a vitally important method for communication. People around the 

world use speaking skills to communicate with each other to reflect their thoughts, 

opinions, and feelings. A person requires effective communication skills in many 

situations like face-to-face conversations, telephonic conversations, interviews, 

meetings, conferences, group discussions, seminars, workshops, etc. However, several 

factors deter Thai EFL students from mastering the aforementioned skill (Tuan, N. H., 

& Mai, 2015). To help EFL students enhance their speaking, previous research studies 

suggest that students should be supplied with the communicative learning environment, 

confidence, and an opportunity to express their thoughts. Creating a communicative 

environment can help to increase students ’speaking performance (Nanthaboot, 2012).  

Based on the researcher's past experiences about teaching English, the grammar- 

translation method was applied in the English class. This kind of instruction focused on 

the rules of grammar and their application in translation passage from the English 

language to the Thai language. The result from using this traditional instruction made 

the students lack confidence and the opportunity to practice speaking. It also prevented 

them from effective communication. These factors affected students’ willingness to 

speak English because students were unable to learn how to orally produce the target 

language even in a classroom context. This issue challenges all English teachers to 

solve the problems, and the researcher aspires to improve the students’ confidence in 

English speaking. 

According to Nelson, E., P., & Pearson (1982), confidence was another important factor 

found to help promote students’ speaking ability.  As suggested by Licain (2019), 
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confidence helped learners utter words or sentences and participate more in the 

classroom. Moreover, their learning could be enhanced and retained. Leong and 

Ahmadi (2017) also supported that the teacher should provide appropriate instruction 

and give students opportunities to practice speaking. At the same time, the classroom 

atmosphere should be surrounded by cooperative learning which could help increase 

students’ confidence and reduce their anxiety in speaking English. 

The communicative language teaching approach (CLT) was introduced and 

implemented in a language classroom. The principle of the communicative approach is 

learning to communicate by using the target language through interaction. Based on the 

notion of CLT, when EFL learners are involved in real communication, their natural 

strategies for language acquisition is stimulated (Richard & Rogers, 2001). Songsiri 

(2007) carried out a study using the CLT approach which focused merely on speaking, 

providing a positive atmosphere, and giving positive feedback to encourage students to 

participate in classroom activities. She found that the more students kept practicing 

speaking; the more speaking competence increased. When the communicative 

competence increased, their confidence was also heightened. There are several 

classroom activities underlying principles of CLT, such as information gap, information 

gathering, opinion-sharing, task-completion, interview, and role-play, but above all the 

information gathering and role play techniques seem to suit the researcher's present 

study because of their characteristics and functions. The details are as follows. 

Firstly, information gathering is a learning activity suggested to promote CLT by 

improving students' interaction in using the target language. When they have more 

interaction while using the target language, their confidence in using the language is 

increased, (Utami, 2010). In using these techniques, students are required to conduct a 

survey, an interview, and information searching. The application of these techniques 

was found to help lower-level language students to articulate the target language and 

this matches the level of the researcher’s students in secondary school. 

Secondly, a role play is also widely implemented in the language classroom to help 

further the CLT approach. The language teacher can set a situation similar to reality 

which requires students to be involved and use the target language as in their daily life. 

The previous study supports this technique indicating that the role play helps encourage 



 

 

 
3 

 

students to speak by using context relating to a real situation (Bupphachat, 2018). These 

two techniques are in Presentation-Practice-Production teaching model known as PPP 

which is the most common modern methodology of CLT. PPP was developed to 

Communicative Language Teaching (CLT), combining CLT and traditional 

approaches. In the presentation stage, the teacher gives explanation on the topic, and 

students are allowed to use the language in a semi-controlled activity in the practice 

stage. Finally, production stage gives the students the opportunity to use the language 

freely. 

Other previous studies found that factors such as group dynamics, individual behavior, 

and self-motivation could help increase the students’ confidence. Pongchup (2006) 

investigated the development of self-confidence among the third-level education 

students in the English program utilizing group dynamics activities, and the result 

showed that group dynamics enhanced students’ confidence and provided a happy 

learning atmosphere. Similarly, Pratama (2017) carried out her study in a foreign 

context and found that internal factors such as behavior and motivation helped students 

increase their confidence in public speaking. She also found that external factors 

affected students’ degree of confidence. Hence, to improve the students’ confidence in 

English speaking, group activities which include information gathering, and role play 

activities are employed in this study. These do not only help to promote students’ 

confidence, but also provide an enjoyable atmosphere in the classroom. 

Previous studies also reaffirmed that the CLT techniques including information 

gathering and role play helped to increase students’ speaking performance and 

confidence. Abdellmageed & Omer (2020) revealed that using information gathering 

in the classroom could enhance students’ speaking skill and motivate them to use the 

target language fluently which is related to confidence in speaking. Moreover, 

Ponglangka (2007) investigated the role play technique in enhancing Matthayomsuksa 

five students’ speaking performance. The result indicated that using role play activities 

in class could improve students' speaking and students gained more confidence to speak 

English.   

Based on the previous studies above, the researcher decided to choose information 

gathering and role play techniques. The information gathering technique is appropriate 
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for my students who have limited English competence because this technique is not 

difficult to follow. Moreover, the interaction between students and students can occur 

while using the target language to communicate. The role play technique encourages 

the students to work in a group. It can reduce their anxiety, urge them to speak, and 

promote a warm atmosphere in the classroom too.       

Above all, several studies investigated the effect of CLT techniques but a few were 

conducted in Thai contexts. In particular, using CLT in English language teaching to 

improve the confidence in speaking in my context, the opportunity expansion school, 

is raer. Thus, improving the secondary students’ confidence in English speaking skill 

through integrated CLT activities is an essential issue that the researcher wants to find 

out and this is believed to help expand more knowledge on CLT. This research 

emphasizes the students’ performance and evaluates their confidence while they are 

speaking. Two aspects, body aspects and voice aspects, are analyzed to refer to their 

confidence in speaking. 

In summary, increasing confidence is and initial significant step to enhance English 

learners’ speaking skills. Students with a low proficiency level should be prompted to 

participate in activities such as role play and information gathering in order for them to 

engage in a communicative and collaborative atmosphere and put them at ease to 

produce the target language. This could lead to a satisfying outcome of English 

learning. This study is thus designed to investigate the improvement of students’ 

confidence after applying integrated CLT techniques.  

 

 

 

1.2 Significance of the Study 

The findings of this research study provided empirical evidence of the integrated CLT 

activities: information gathering and role play techniques. The students’ attitude about 

the implementation of the information gathering and role play in the classroom was 

analyzed thus providing results regarding what these two techniques is truly benefited 

students and promote their confidence in speaking English. Therefore, language 



 

 

 
5 

 

teachers interested in this particular field can apply the results derived from this study 

so that at least this can be the guidance to solve the problems such as shyness, lack of 

the opportunity to speak in class as well as anxiety. For the researchers, this study 

expands more knowledge on CLT which is applied to diverse groups of participants 

and emphasizes the necessity of this approach in the language classroom.  

1.3 Purposes of the Study 

The purposes of the study are: 

1. to improve the students 'confidence in English speaking skills through 

integration of information gathering and role play techniques 

2. to investigate the students’ attitude toward using the integration of 

information gathering and role play techniques 

1.4 Research Questions 

According to research purposes, the two research questions are pursued as follows: 

1. Can using the integration of information gathering and role play techniques 

improve students 'confidence in English speaking skills?  

2. What is the students’ attitude toward using the integrated of information 

gathering and role play techniques? 

1.5 Scope of the Study 

This research aimed to improve the secondary students’ confidence in English speaking 

skills through integrated CLT techniques. The population in this study was the 

secondary students from group 9 of Mahasarakham Primary Educational Service Area 

Office 2. The 21 students from one school were selected by convenient sampling 

technique to be the participants in this study. They participated in English class during 

the first semester that starts from 1st July to 11th November 2020. To see the 

improvement, the six lesson plans were applied for 18 hours. The topics are as follows; 

1. New friends (3 hours) 

2. My Daily Routine (3 hours) 

3. Don’t worry! Be happy (3 hours) 

4. Have you ever? (3 hours) 

5. Let’s go shopping (3 hours) 

6. What should I do? (3 hours) 
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1.6 Definition of Terms 

The key terms in this study are as follows: 

Students’ confidence means students’ expressions through body aspects and voice 

aspects. In terms of body aspects, we can notice from gestures, facial expressions, eye 

contact, and movement. For voice aspects, we can notice from pause, volume, 

pronunciation, and fluency. They can show these appropriate body language and voice 

expressions while they are speaking.  

Communicative language teaching (CLT) refers to the teaching approach in which 

students have to communicate real meaning by using the English language. The 

learning theory behind this approach is that activities that involve real communication 

promote learning. For this study, the researcher uses CLT in the weak version. Howatt 

(1984) distinguishes between a strong and a weak version of CLT. The strong version 

claims that language is acquired through communication, while the weak version 

stresses the importance of using the language for communicative purposes within a 

wider program of language teaching. In other words, while the weak version means 

learning to use the language, the strong version entails using the language to learn it. 

Integrated CLT techniques refer to the combination between the information gathering 

and role play activities in the classroom. The information gathering allows students to 

use the target language and increase an interaction with their peers while the role play 

gives them an opportunity to practice speaking which is similar to their daily 

conversation. 

Secondary students refer to the 21 ninth-grade students of one Thai opportunity 

expansion school from group 9 of Mahasarakham Primary Educational Service Area 

Office 2.  

Educational opportunity expansion schools refer to the school that operates form 

Kindergarten 1 to grade 9. They are located in a rural area.  

1.7 Outline of the study 

The outline of the study comprises five chapters. 
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Chapter 1 presents the background and rationale of the study. It includes the statement 

of the problems, the significance of the study, purposes, and research questions. 

Furthermore, the scope of the study and definition of terms are also included.   

Chapter 2 presents the literature on speaking, confidence in English speaking, 

communicative language teaching, and communicative language teaching activities, 

information gathering technique, role play technique, and related studies.  

Chapter 3 presents the research methodology. It includes the participants of the study, 

research design, research instruments, data collection, data analysis, and statistics used 

in the study. 

Chapter 4 presents the effect of the integration of information gathering and role play 

techniques and students’ attitudes toward the use of integration of information 

gathering and role play techniques. 

Chapter 5 presents a summary of the findings, the discussion of the findings, and the 

conclusion of the study. Then, the pedagogical implication, the limitations of the study, 

and the recommendations for further studies are discussed. 

The next part is chapter two that will show the citations, findings, and issues related to 

the knowledge from chapter one. 
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CHAPTER II 

REVIEW OF LITERATURE 

This chapter presents a review of the related literature which comprises four parts: 

speaking, confidence in speaking, communicative language teaching, and related 

studies. 

2.1. Speaking 

Speaking is an essential skill that the speaker has to use many language skills to make 

the listener understand clearly and convey their ideas or feeling into words. Moreover, 

the speaker has to choose the appropriate words for different situations. 

2.1.1 Nature of speaking                                                                                        

Speaking is an interactive process of constructing meaning that involves producing and 

receiving information. All human being in this world understands and speak to carry 

out every activity in their daily life. Everyone speaks because they live in a society that 

needs interaction between each other 

According to Widdowson (1978) speaking as an instance of use, therefore, is a part of 

reciprocal exchange in which both reception and production play a part which involves 

both reception and production participation. He also added that speaking refers to the 

realization of language as used in spoken interaction and visual media since it is an 

activity that makes good use of gesture, and facial expression. 

While Thornburry and Scott (2005) state that speaking is a part of daily life that we take 

for granted. The average person produces tens of thousands of words a day, although 

people like auctioneers or politicians may produce even more than that. 

From the statements above, it can be concluded that speaking is the most important skill 

in mastering the language. Someone who learns a language can be said to be successful 

and skillful in mastering the language when he matters speaking skills. 

2.1.2. Teaching speaking 

Students’ language learning can be successful if the students can communicate in the 

target language. Thus, this becomes the main goal of language learning, especially in 

speaking class.  
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Bryan (1997) proposes that the main goal in teaching the productive skill of speaking 

will be oral fluency. Oral fluency can be defined as the ability to express oneself 

intelligibly, reasonably, accurately, and without too much hesitation. Speaking is any 

kind of bridge for the student between the classroom and the outside world. To build 

the bridge, in the speaking activities the teacher must give them practice opportunities 

for meaningful communication. Brown (2000) states that teaching is guiding and 

facilitating learning, setting the condition for learning, giving instruction, providing 

knowledge. 

From the definition above, it can be concluded that teaching speaking is the guiding 

and facilitating learning to produce English speech sound by using the appropriate 

words, stress, and intonation to the proper social situation confidently.  

2.1.3. Techniques of teaching speaking 

According to Harmer (1998) methods in speaking activity are as follows: Using pair 

work or group work helps to encourage quiet students to speak because when they do 

the activity with other students in pairs or groups, they get pressure less than speaking 

in front of the whole class. Allowing the students to speak in a controlled way, the 

teacher should give opportunities to quiet students by asking them questions related to 

the material given. Using acting out and reading aloud are the ways to encourage the 

quiet students to speak. Using role play, many students speak more freely when they 

are playing a role play that they do not have to be themselves. Using the tape recorder, 

the teacher can tell the students to record what they would like to say outside the lesson. 

There are many ways to teaching speaking in class. The teacher can combine many 

techniques to keep the students to speak the target language. For this study, the 

instruction helps to encourage the development of speaking by using the authentic 

language in meaningful contexts. The students practice in pair and in group through the 

integration of information gathering technique which allows the students to speak in 

controlled way, and role play technique which lets the students acting out. Finally, the 

teacher provides appropriate feedback and correction. 
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Furthermore, Brown (1987) provides some principles for designing speaking 

techniques in teaching to speak English as follow: techniques should cover the spectrum 

of learner needs from language-based focus on accuracy to message-based focus on 

interaction, meaning, and fluency. They should be intrinsically motivating. They should 

encourage the use of authentic language in meaningful contexts, provide appropriate 

feedback and correction, capitalize on the natural link between speaking and listening, 

and encourage the development of speaking strategies.  

2.2 Confidence in speaking 

2.2.1 The definition of confidence in speaking 

According to MacIntyre, Clement, Dornyei, & Noels (1998), confidence in speaking 

referred to their speech and their movement which was natural without anxieties. There 

was a good harmony between words, actions, and movements. Moreover, there were 

clear facial expressions while speaking. They could act properly by being themselves, 

even they were under pressure situations. They could speak with confidence, use body 

language, and eye contact without fear. Hence, students’ confidence in English 

speaking in this study means students’ speaking performance that they can convey the 

confidence in speaking through body and voice aspects. In terms of body aspects, we 

can notice from gestures, facial expressions, eye contact, and movement. For voice 

aspects, we can notice from pause, volume, pronunciation, and fluency. They can show 

these appropriate body language and voice expressions while they are speaking.  

2.2.2 The role of confidence in speaking 

Self-confidence is really important in speaking English. Every student must have the 

self-confidence to share their ideas and their opinions without worry to make a mistake 

because this could lead them to have a more positive effect in their learning process, 

communication, and relationship (Desvarni, 2017). Therefore, confidence was a 

qualification that should be promoted because confident people could show their high 

potential and work with creativity. They had a good personality that was accepted by 

society. Hence, they were proud of themselves and lived happily in society. In language 

learning, especially speaking, students ’confidence was one important factor to improve 

their learning (Kelly, 1989). Moreover, Ismail (2015) studied the relationship between 

self-confidence and speaking skills in which the purpose of the study was to find out 
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whether self-confidence played an important role in speaking skills or not. The result 

showed that success in speaking related to self-confidence. Advancement in English 

was limited when students lacked the opportunity to participate in classroom activities 

which results in low self-confidence. When the students gained a negative feeling, they 

did not show the ability in speaking. On the other hand, if they had high self-confidence, 

they felt that they could control their thinking. So, confidence could support smooth 

and correct speaking in both mother tongue and second language. 

Factors affecting the confidence in speaking 

Pongpanich (2008) stated that many factors affected the students’ confidence in 

speaking English in the community, such as lack of a good attitude in speaking English. 

That was because of learning activities in the classroom. The teachers and their teaching 

methods played an important role in the students’ attitude. The proficiency teachers 

could encourage the students to learn. Moreover, while the teachers were teaching, they 

should not blame or compare the students in the classroom. The students lacked 

knowledge and basic skills that were components in speaking English for 

communication. The students needed to understand and memorize the words to be 

organized into text before speaking out. Normally at the primary level, the teachers 

focused on learning vocabulary and language structure. The students learned to pass the 

test. So, they lacked the communicative skills and confidence to speak. Furthermore,  

the students lacked skills in composing ideas in presentations. Moreover, many factors 

affected the speaking of second language students, such as losing face, having poor 

language knowledge, and having a negative experience in English speaking. The 

cultural beliefs about appropriate behavior in the classroom context, for example, 

showing respect to the teacher by silence was one factor. Lastly, the students lacked 

practicing and experiencing in speaking English. Regular training under guidance and 

demonstration made the students brave enough to speak which could increase their 

language skills. 

 

 

The ways to improve confidence in English speaking 
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Dornyei (2003) suggested that the way to promote students’ confidence was by 

encouraging the learners to speak, reducing anxiety, and providing the experience of 

success. Gardner (2006) argued that learners feel more confident when they gained 

independent or fluent levels of proficiency. Yashima, Tomoko & Zenuk-Nishide, Lori 

& Shimizu, Kazuaki (2004) stated that the learners should communicate to improve 

their communication skills and increased their confidence in speaking. The atmosphere 

and the activities in class affected the increase of students’ confidence. Will (2019) 

suggested that there were many techniques that the learners could use to speak with 

more confidence even if they did not feel truly confident inside. The best way to learn 

to speak fluently in English was to gain a lot of daily practice. Bruke (2015) 

recommended ways to increase confidence in speaking English. When we learned a 

language, we often encountered unfamiliar things that lead us to new situations and 

those things made us feel anxious, which affected our confidence in speaking. However, 

there were ways to increase confidence that would make speaking English easier, for 

example, training and preparation, finding techniques, reviewing what you have 

learned, and spending more time to study English. Moreover, attitudes and thoughts 

were very important for us to spend time learning English and trying to be calm and 

relaxed, and using our knowledge of English. 

As mention before, it shows that the best way to improve confidence in English 

speaking is practicing which is related to this research that using integration of 

information gathering and role play techniques to increase students’ practicing 

opportunity to speak English in class. When the students keep practicing speaking 

English, they can gain more confidence to speak. 

2.2.3 Assessment confidence in speaking 

Nelson & Pearson (1982) showed two big aspects of confidence in speaking. These 

were body aspects and voice aspects. We could notice confidence in speaking from 

body aspects: the gesture was a movement of part of the body, such as hands, head to 

express an idea or meaning, facial expression was motions or the feelings expressed on 

a person's face, movement was the physical behavior of people while they were 

speaking such as body posture, eye contact was when two people looked at each other's 

eyes at the same time, it defined the act as a meaningful and important sign of 
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confidence, respect, and social communication. For voice aspects, we could notice 

confidence in speaking from their pause which was the length of the time that they stop 

while speaking, volume was the loudness of speaking, their pronunciation that 

pronounces the words correctly, and their fluency which was the smoothness or flows 

with sounds, syllables, words, and phrases are joined together when speaking quickly. 

According to the statement above, the researcher designed the confidence checklist 

observation form by referring to both body and voice aspects. There were eight items 

following the Likert five-rating scale checklist from 5 4 3 2 and 1 which showed the 

level of quality as follows; very good, good, fair, poor, and very poor, respectively. To 

be easy in consideration for observers, the researcher organized the confidence criteria 

levels. This criterion was referenced in the book named Confidence in Public Speaking 

by Nelson& Pearson ( 1982) .  The confidence checklist observation form was used to 

notice the students’ confidence while they were speaking through the video recording. 

Moreover, the students rated their confidence in English speaking by themselves.  

2.3. Communicative Language Teaching 

Language is the best tool used for communication because it is a system of expression 

of meaning. Moreover, the main function of language is to allow communication and 

interaction. Communicative language teaching (CLT) begins with a theory of language 

as communication which aims to develop learner’s communicative competence. The 

learners know how to use language for different purposes and functions (Richards 

2006). The principle of CLT is that the learners learn language through interaction 

between the learners and users of the language by creating a meaningful and purposeful 

language. Language is seen as a social tool that speakers use to make meaning. The 

PPP is the most common modern methodology employed by professional schools 

around the world. PPP was developed for Communicative Language Teaching (CLT), 

combining CLT and traditional approaches. The PPP acronym stands for Presentation, 

Practice, and Production. Each letter means a stage of the learning process. The first 

stage is called Presentation, where the teacher explains the topic. The Practice Stage is 

the time for the students to use the language in a semi-controlled activity. And the 

Production stage allows the students to use the language freely. 
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CLT focuses more on the use of target language and the improvement of fluency than 

accuracy (Richard & Roger, 2004). This approach emphasizes the collaborative 

creation of meaning. Thus, the communicative classroom is provided for the students. 

Communicative activities have an important role to create opportunities for students to 

use the language for communicative purposes. Howatt (1984) distinguished between a 

strong and a weak version of CLT. The strong version claimed that language was 

acquired through communication, while the weak version stressed the importance of 

using the language for communicative purposes within a wider program of language 

teaching. In other words, while the weak version meant learning to use the language, 

the strong version entailed using the language to learn it. Although CLT focuses more 

on fluency to develop speaking, it is necessary to balance accuracy and fluency. For the 

teachers' and students' roles in the classroom, students have to participate in classroom 

activities. Moreover, they should be comfortable with listening to their peers in group 

work or pair work tasks, rather than relying on the teacher for a model. The teacher will 

be a facilitator and monitor. They should give them feedback and suggestions. 

In conclusion, CLT is an approach that focuses on using a target language that relates 

to a real-life situation. For this study, the researcher used communicative activities 

which integrated information gathering and role play activities to enhance students’ 

confidence in English speaking. The researcher used CLT in the weak which focused 

on the students’ performance while they were speaking. Hence, communicative 

activities were focusing on enhancing fluency than accuracy. CLT in the weak version 

was suitable to the participants who did not have proficiency in using English. PPP 

methodology of CLT was adapted in class. Besides, the researcher believed that these 

activities could provide the students with the opportunity to practice the language in 

real situations. Moreover, doing activities in a group could reduce their stress to speak 

English and encouraged them to speak in a friendly atmosphere.  

 

 

2.3.1. Communicative Language Teaching Activities  

In a communicative activity, students have to communicate for some purposes. They 

will focus on the content of what they are saying rather than the form of the language. 
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They will use a variety of language, and the teacher will not interrupt by telling students 

directly what mistakes they have made in their English or correcting their 

pronunciation, etc.  

Communicative activities have a strong effect on student’s confidence in their speaking. 

This can help students have more chances to talk to lots of classmates without fear of 

making mistakes. In a communicative activity, instead of having students stand in front 

of the class and talk to others, the teacher sets up the activity that they can talk to some 

other students but not the whole class and the teacher. That makes a better effect on 

helping students avoid their fear of making mistakes. Then they seem to be more 

confident to speak and eager to speak a lot. (Contributor, 2014) 

One of the most important features of CLT is a collaborative task that students can learn 

from each other. Thomson (1996) suggested that with pair and group work, students 

can produce a greater amount of language output than they would produce in teacher-

center activities. Students’ motivation is likely to increase. They have the opportunity 

to develop speaking without any pressure coming from their teacher. 

Communicative intent is always given a prime position in every CLT activity. In a 

communicative class, students are provided with opportunities to use the language a 

great deal through communicative activities. There are various classifications of 

activities that are typically found in a communicative language classroom.  Paulston 

and Bruder (1976), for example, in their book Teaching English as a Second Language: 

Techniques and Procedures classified the activities into the four categories below:  

1. Social Formulas and Dialogs: These cover such speech encounters as greetings, 

partings, introductions, excuses, compliments, complaints, hiding feelings, etc. It is 

very difficult to lie, complain and turn someone down for a date in another language, 

and the learners of a foreign language need to be taught how to get along with those 

situations in an appropriate manner.   

2. Community Oriented Tasks: Those are sets of exercises that compel the student to 

interact with native speakers outside the classroom.  

3. Problem-Solving Activities: The students are presented with a problem and some 

alternative solutions, from among which they have to choose one or create their own.    
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4. Role Plays: In a role play, students are assigned a fictitious role. The students may 

even act out the role of themselves. In the situation, the teacher clearly explains the 

scene and the plot of the role play, which is followed by the description of the task and 

the action to be accomplished. Then, the teacher assigns the roles, the list of characters, 

making sure that the roles are not too elaborate for the students to carry out. Useful 

linguistic information part contains primarily expressions, and phrases that will 

facilitate the acting out of the roles.  

Celce-Murcia (1991) also examined the classroom activities that help learners develop 

their communication skills and grouped them under four basic headings for ease of 

discussion:  

1. Linguistically Structured Activities: These activities generally revolve around the 

presentation or the practice of certain linguistic structures. What she suggests is that 

although these activities are not inhibitive, they may pretty well turn out to be so unless 

they are contextualized and made meaningful. The structured interview, where the 

students question each other for factual information, thus exchanging real information; 

and language games can best exemplify useful linguistically structured activities.  

2. Performance Activities: These are activities in which students prepare something 

beforehand and deliver their message to the class, which is or can be followed by a 

classroom discussion. Peer evaluation is an invaluable technique to ensure that the 

audience is more than passive listeners knowing that they will evaluate the presenters 

based on the given criteria draws their attention to the presenter. Role play and drama 

are among the ones that can be cited as examples of performance activities. 

3. Participation Activities: In participation activities, students take part in some 

communicative activities in natural settings. Guided discussions, interviews, and oral 

dialogs best exemplify these types of activities. Here, the factor of authenticity arouses 

interest and motivation on the part of the learners, calling for a natural need to carry out 

what is expected by the activity.  

4. Observation Activities: In observation activities, learners are expected to observe 

and/or record verbal and nonverbal interactions between two or more native speakers 

of the target language, which is of extreme benefit in that the students appreciate and 

become aware of the target language as it is used in real life.  Another possible 
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distinction can be made between fluency and accuracy activities. It is mostly agreed 

that one of the goals of CLT is to develop fluency in language use.  In Richard’s (2006) 

terms, “fluency is the natural language use occurring when a speaker engages in 

meaningful interaction and maintains comprehensible and ongoing communication 

despite limitations in his or her communicative competence”. He further suggests that 

to build up fluency, teachers should develop classroom activities in which students need 

to negotiate to mean, use communication strategies to avoid potential breakdowns in 

communication.  

Richards (2006) highlights that activities that lead to fluency have the following 

features: the activity reflects the natural use of language, focuses on achieving 

communication n, requires meaningful use of language, requires the use of 

communication strategies, produces language that may not be predictable, seeks to link 

language use to context.  

Communicative Language Teaching (CLT) is based on the main goal of involving 

students in meaningful communication using the target language. Many activity types 

can be used in the classroom to achieve that goal. The following are the main ones of 

them. 

1. Information-gap activities: The concept of the information gap is an important aspect 

of communication in a CLT classroom. This essentially is based on the fact that in their 

everyday lives people generally communicate to get the information they do not 

possess. This is referred to as an information gap. If students can be involved in 

information gap activities to exchange unknown information in language classrooms, 

more authentic communication is likely to occur in the classroom. By doing so, they 

will draw available vocabulary, grammar, and communication strategies to complete a 

task.   

2. Jigsaw activities: These activities are also based on the information-gap principle. 

The class is divided into groups and each group has part of the information needed to 

complete an activity. The class is supposed to fit the pieces together to complete the 

whole. In that way, they need to use their language resources to communicate 

meaningfully and so take part in meaningful communication practice.  



 

 

 
18 

 

3. Communication games: These games primarily involve information-gap activities 

that are intended to provoke communication in the classroom.  The games are generally 

in the form of puzzles, drawing pictures, and putting things given in the correct order. 

The students have a piece of information which is part of the total, what they need to 

do is to walk around to get the necessary information to reach the entire information, 

through which an artificial need on the part of the learners is created to get them to 

speak. Students feel it as a challenge to participate; thus, unconscious learning and 

practicing of knowledge occur which erases out the fears learners have for speaking in 

the class (Johnson & Morrow, 1981).   

4. Discussion and debates: Discussion and debates are widely utilized activity types due 

to their low effort demanding the nature of the teacher. Now and then, an intimate 

atmosphere of discussion occurs in the classroom, however, when appropriately 

exploited, these discussions will undoubtedly end up in speaking opportunities of 

extreme worth, both in terms of language presentation and practice. Either encouraging 

competition or cooperation, which one to choose is a matter of familiarity with the 

students; the teacher may foster discussion over the debate.  

 5. Prepared talks and oral presentations: These are the talks which are prepared by 

students about a specific topic and given in the class to persuade, informing students 

about a topic or just to entertain them. 

6. Communicative activities: In these activities, students should use the language in 

real-life communicative situations where real information is exchanged and authentic 

language is used. In addition, the language used is not predictable, for example when 

asking about directions and how to get to certain places; the nearest bus stop, café, or 

train station. 

 

7. Task-completion activities (puzzles, games, map-reading, etc.) 

In these tasks, the focus is on using the language resources to complete a task. 

8. Information-gathering activities (survey, interviews, searches, etc.) 
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In these activities, students are required to use the language resources to collect 

information. 

Concisely, the different types of CLT activities that each researcher had divided, 

consistent with the two activities in this present study. Since both information gathering 

and role play activities were a kind of social formulas and dialogs. Additionally, both 

activities were performance activities that the students had to work in a group. This 

could decrease students’ pressure and anxiety when they spoke English. 

2.3.2 Information gathering Technique 

Information gathering activity is one activity that is under the CLT approach such as 

surveys, interviews, searches, and etc. In this research, the class survey is employed for 

the information gathering technique. Moss & Ross-Feldman (2003) state that in the 

class survey, students are required to use the language resources to collect 

information. The class survey is fun and not overly challenging.  It is very effective as 

ice-breaking activity, especially at the beginning of a course.  It also lets students know 

that class will be more than sitting at a desk and copying the teacher’s words. It is 

important to do something with the survey information.  Otherwise, there is no intrinsic 

reason for gathering the information.  Therefore, plan ways to process the information.  

The purpose of the class survey is that the students gather information about a particular 

topic.  They increase proficiency and confidence in asking one or more questions at the 

same time as they are increasing graphic literacy skills.  For the context, this class 

survey activity is especially useful for beginning levels because there is not much 

information that needs to be asked or recorded and only one or two questions and 

answers need to be learned.  Surveys can be used with higher levels if more complex 

questions and answers are required.  Surveys are suitable for general ESL classes. The 

time to do the class survey will vary according to how many students there are in the 

class, and how long it takes for the spelling and the recording to take place.  Materials 

for the class survey, the teacher needs to make a survey form so students can easily ask 

the question and record answers.  

The procedure of class survey: 

1. Build on what learners already know about the common question. Therefore, pre-

teach and practice the questions and vocabulary needed to answer the questions.   
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2. Hand out the survey forms and explain the task to the students. Then, they have to 

walk around the room asking everyone the question and recording the answers.  

3. Model the procedures with one or two student volunteers and check comprehension 

of instructions.   

4. When students begin to complete the survey, monitor the process and be ready to 

assist students if they ask for help. The teacher should not interrupt if the students copy 

from another’s paper or someone writing information down right on the questioner’s 

sheet because the main idea is to get authentic communication going, and it is good for 

people to help each other.   

5. Discuss the information with the class.  Using the information from the surveys. The 

students can work in small groups to categorize information, create graphs, or write 

sentences summarizing the information. 

2.3.3 Role play technique 

The Definition of Role Play  

Harmer (1990) revealed that in role play activities, the teacher gives information to the 

students such as who they are and what they think or feel. Then, the teacher can tell the 

student to act in each character in the play. After that, students pretend that they are in 

various social contexts and have a variety of social roles.  

Furthermore, Stocker (2000) also pointed out that role play can be performed which 

starts from preparing scripts by creating from a set of prompts and expression or 

consolidation knowledge gained from instruction or discussion of the speech act. 

Besides, role play is a vehicle in which students can more easily learn the fundamentals 

of English conversation in a specific situation, requiring the use of keywords that act as 

signifiers for that particular situations.   

As Holt and Kysilka (2006) indicated that role play is a fun activity and leads to better 

learning. Using a student-student interactional pattern, help EFL learners to understand 

the importance of cooperation and to encourage them for learning. 

The Significance of Role Play 

Role play is one of the activities which is particularly suitable for practicing the 

sociocultural variations in speech acts, such as asking direction, complaining, and the 
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giving suggestion. According to Ladousse (2005), role play promotes interaction in the 

classroom and increases confidence by using different communicative techniques to 

develop fluency in the language. Furthermore, role play encourages shy students to 

interact with other students. Besides, it is fun and most students will agree that 

enjoyment leads to better learning. Based on that statement, it shows that role play 

gives many advantages: such as motivating students to practice their English. When 

they practice enough, their confidence in English speaking can be increased. 

The Purpose of Role Play  

Role play helps to give the students some experience of using meaningful 

communication. Therefore, the main purpose of role play is to develop a 

communication situation. The realistic communication situation gives the students new 

experience in using the language that they have learned, and the experience is good for 

remembering what they have learned. Hence, the goal of teaching speaking is similar 

to the goal of role play technique that is communication. It means role play can be 

applied in teaching speaking and it can help students to improve their speaking ability 

and also increase their confidence in speaking. 

Reasons for Using Role Play in English Language Classroom 

This section attempts to present a rationale for using role play activity in English 

language classrooms. The reason for incorporating role play in the classroom is that 

encouraging the classroom environment with lively activity. Some students learn for 

specific roles in life. They may want to work or travel in a worldwide context. It is very 

advantageous for these students to have tried out in pleasant with the language they 

will presumably use. Role play is a helpful activity and allows students to learn how to 

interact in a variety of circumstances (Putri, 2016). 

However, role play may have disadvantages, too. Thornbury (2008) indicated that 

students feel self-conscious while they are performing in front of the class. To put it in 

other words, the author notes that public performance may cause a big problem for 

some reticent students. Then, adding the preparation stage may be helpful to overcome 

the fear of speaking. Teachers must be careful during role play not to make any students 

feel awkward. So, to avoid this problem, the teacher should integrate other techniques 

for students first to practice the language. 
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The steps of teaching by using role play activities 

Richards (2008) mentioned about six stages for using role play activities;  

1. The preparation stage is a review step to review vocabularies for students to connect 

the knowledge with the real world and the context of the role play. The students can 

identify, interpret, and introduce the problem. 

2. In the character selection stage, the teacher and the students describe each character. 

The students set the scene and select the actors but do not have to create conversations. 

3. Demonstration stage allows the students to think about their background knowledge 

related to interpersonal relations. 

4. The practicing and reviewing process stage is to help and train students using the 

chat cards provided to identify roles or provide training language to help others with 

the appropriate situation. 

5. Acting stage allows the actors to perform according to the roles assigned and observe 

the behavior that is expressed. 

6. Discussion and evaluation stage for teachers and students to discuss important issues, 

knowledge, ideas, feelings, and expressive behaviors.  This part shows the summary of 

learning correctness in terms of language use, evaluating student learning outcomes, 

correcting errors for clear understanding, and improving the next performance. 

 

In summary, this study used information gathering and, role play techniques to improve 

student’s confidence in English speaking. Information gathering was very effective as 

ice-breaking activity, especially at the beginning of a course. This technique let 

students practice the target language in pair and group. Then the students moved to role 

play technique which the students learned through performance activity or roles to 

develop the students’ speaking ability. The situations and the roles were related 

situations in their life so the students knew the functions of English in real life. 

Moreover, it could promote students to speak and interact with others in the classroom.  
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2.3.4 The integration of CLT techniques in the lesson plans 

To improve students’ confidence in English speaking, the integration of the information 

gathering and role play techniques will be applied in the six lesson plans through the 

PPP methodology. This method was divided into three stages as follows: 

The First stage is called presentation. This stage usually consists of two steps: an 

introductory activity such as a warm-up or a lead-in, which is an activity, intended to 

raise students’ interest in the topic; and an introduction of the target language. Here the 

teacher explains the grammar and vocabulary of the topic to be covered. For the 

teacher’s role in this stage, the teacher speaks up to 75% of the time, as they are 

presenting the information. The teacher focuses on accuracy when correcting students 

at this stage. The teacher asks concept check questions to see if students have 

understood. The student is the listener. 

In the practice stage, the focus is on the form. The teacher provides opportunities for 

students to practice the learned items in a controlled way. This is a chance for the 

students to use what they have learned without making mistakes. The students are 

monitored and all mistakes are corrected. A common controlled activity can be in the 

form of an oral exercise, targeted at individual students, or in the form of worksheets. 

For the teacher’s role in the practice stage, the teacher uses activities to practice the new 

language orally and in written format. The teacher models and corrects when mistakes 

occur. The teacher encourages lots of pair work and group work during this stage. The 

Students speak up to 60% of the time, teacher up to 40%.     

The production stage focuses on fluency and provides students with an opportunity to 

personalize the language learned by doing less controlled tasks, that is, by using their 

ideas. In this stage, the students start to produce language more freely. For example, 

they might be given role play situations to devise and act out. The teacher monitors but 

does not correct until the end. The focus is now on fluency and rather than accuracy. 

The students speak up to 90% of the time, teacher up to 10%. The students use the 

language in a natural, everyday context, through a practical task with minimal input 

from the teacher. 

The following is the process of the integrating two CLT techniques in the lesson plans.  

http://www.really-learn-english.com/role-plays-for-esl-students.html
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First hour: 

1. Lead-in  

The teachers stimulate students’ background knowledge. 

2. Presentation 

The teachers present new knowledge related to the topic to the students.   

3. Practice  

The students practice asking and answering the question about the topic. 

4. Produce 

The students participate in the information gathering technique by using class 

survey activity after getting the information, the students make a group of three 

to discuss their information. Then each group design graph to show their 

information. 

Second hour: 

1. Lead-in  

The teachers show the video conversation about the topic. 

2. Presentation 

The teachers review knowledge that the students have learned last time and add 

new more knowledge from the video. 

3. Practice  

The students practice speaking in pairs. 

4. Produce 

The teacher set the situation. Then, students make a group of three organize the 

conversation. Each group shows t role play and the teacher gives feedback. 

Third hour: 

1. Lead-in  

The teachers show the video conversation about the topic. 

2. Presentation 

The teachers review knowledge that the students have learned last time and add 

new more knowledge from the video 

3. Practice  

The students practice speaking in pairs. 
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4. Produce 

The students make the same group of role play activity. Each group has to survey 

two groups and one member in each group has to stay to answer the questions 

from other groups. 

Group 1 surveys group 2 and 3. 

Group 2 surveys group 3 and 4. 

Group 3 surveys group 4 and 5. 

Group 4 surveys group 5 and 6. 

Group 5 surveys group 6 and 7. 

Group 6 surveys group 7 and 1. 

Group 7 surveys group 1 and 2. 

After that, each group discusses the information that they have gathered. 

The teacher let each group present their information. 

From the procedures in the lesson plan above, it can be seen that the information 

gathering technique is easy to be implemented in class to make students have 

confidence and active in the class and they have good skill in English, especially in 

speaking skill. In the survey activity, the students get a chance to ask and answer the 

question in English to get the information. The students will have more confidence 

before they move to perform the role play by using the target language. 

2.4. Related studies on improving students’ confidence in English speaking 

The researcher has reviewed the previous studies both in Thai and international contexts 

that related to improving students’ confidence in English speaking. There are many 

research articles related to using communicative language teaching to improve 

students’ confidence in English speaking.  

2.4.1 The studies in the Thai contexts 

Krisanalom (1998) studied the effect of role play on students’ attitudes, achievement, 

and self-confidence in speaking English. The 50 students in high school were divided 

into two groups. One group was taught English through role play and the other was 

taught English with the usual classroom practice of teacher center instruction. The oral 

test, the language learning behavior questionnaire, and the attitudinal questionnaire 
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were used to collect the data. The result showed that the students studying through role 

play had more confidence in speaking than those who studied through usual classroom 

practice. The students had a positive attitude toward learning. 

Songsiri (2007) conducted an action research study of promoting students’ confidence 

in speaking English. This study aims to improve Thai students’ confidence in speaking 

English. The study was conducted in two cycles: the first cycle involved teaching a 

program to a class of engineering students for one semester. The teacher used new 

student-centered techniques to teach differently from traditional teaching using six 

activities as a tool to motivate students to speak. The second cycle followed the 

reflection on the first cycle to further develop materials, activities, teaching techniques, 

and teacher’s roles. It involved a further semester teaching the six activities to a new 

class of engineering students. Data were collected through the teacher’s journal, 

observers’ sheets, students’ worksheets, students’ diaries, and self-rating scales.  The 

data are presented through narrative and interpretation of students’ responses.  

Data were also used to construct a model for promoting students’ confidence in 

speaking English. The results of the research indicated that students’ increased 

confidence in speaking English was influenced by teaching-learning strategies, using 

authentic materials, and presenting the activity in non-threatening terms. Student-

centered approaches including pair and group work, cooperative learning, giving the 

opportunity to practice, time to rehearse, and promoting positive attitudes towards 

language learning also contributed to improving outcomes. Paranapiti (2014) conducted 

the research title “Effect of communication strategy instruction on English speaking 

ability and confidence of EFL undergraduates”. This study was conducted to investigate 

the effect of communication strategy instruction (CSI) on speaking ability, to examine 

the effect of the CSI on speaking confidence, and to explore the attitude of EFL 

undergraduates toward the CSI. Data were collected by using the English speaking test 

and English speaking confidence scales before and after the instruction. The finding 

revealed a statistically significant difference at the 0.05 level. The students showed a 

positive attitude toward the instruction. 

Pratumrat (2014) studied the development of undergraduate social studies majoring in 

students’ confidence in speaking English using a reward as positive reinforcement. The 
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objectives of this study were: to investigate the efficiency of the method of teaching 

English by giving a reward based on the criterion set at 80/80, to examine the students’ 

confidence in speaking English after the teaching by giving a reward, to compare the 

students’ achievements in learning English between before and after the treatment by 

teaching with giving a reward, and to examine students’ satisfaction with a method of 

teaching with giving a reward. The methodology used was a quasi-experimental 

research with one group pretest-posttest design. The sample selected by simple random 

sampling was 39 undergraduate students whose major was social studies, who were 

enrolled in one University in Thailand.  Statistics for data analysis were percentage, 

mean, standard deviation, and t-test.  The findings indicated that the efficiency of 

teaching English by giving a reward was 88.56/89.4, which was higher than the 

criterion set at 80/80. The students had confidence in speaking English, had enthusiasm 

and a positive attitude towards learning English, had the intention to learn and always 

attended their class, and had confidence in expression for each situation. The students 

gained a significantly higher score of achievement in learning English after the 

treatment than that before the treatment at the .01 level.  4. Moreover, the students were 

satisfied with the method of teaching English by giving a reward at the highest level. 

Chanwichit (2018) studied the development of activity learning on English in daily life 

by using the theory of communicative language teaching approach (CLT) to enhance 

listening speaking ability and confidence of using English for the fourth-grade students. 

The purposes of this research were: 1) to develop an activity learning on English in 

Daily Life by using the theory of communicative language teaching approach (CLT) 

which had an efficiency of the set criteria of 75/75 2) to find out the effectiveness index 

of developing an activity learning package on English in Daily Life by using the theory 

of communicative language teaching approach (CLT) 3) to compare listening ability 

between before and after learning English 4) to study English speaking ability of 

Prathomsuksa 4 students 5) to study the confidence of using English of Prathomsuksa 

4 students 6) to study the satisfaction of the Prathomsuksa 4 students toward an activity 

learning on English in Daily Life by using communicative language teaching approach 

(CLT)  The results findings were as follows:1) The activity learning on English in Daily 

Life by using the theory of communicative language teaching approach (CLT) had an 

efficiency of 79.82/77.75. It was higher than the established requirement. 2) The 
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activity learning on English in Daily Life by using the theory of communicative 

language teaching approach (CLT) had an effectiveness index of 0.5459 showing that 

they progressed their learning at 54.59 percentages respectively. Show that students are 

progressing at a high level. 3) Prathomsuksa 4 students who learned by using the 

activity learning on English in Daily Life by using the theory of communicative 

language teaching approach (CLT) were higher than that they had before at the .05 level 

of significance. 4) Prathomsuksa 4 students who learned by using the activity learning 

on English in Daily Life by using the theory of communicative language teaching 

approach (CLT) had 78.88 of English speaking ability. 5) The students’ confidence in 

using English after learning was at a high level. 6) The students’ satisfaction after using 

the activity learning on English in Daily Life by using the theory of communicative 

language teaching approach (CLT) was at a high level. 

 

2.4.2 The studies in the global contexts 

Desvarni (2017) studied the use of the skit technique to increase students’ self-

confidence in speaking. This study aimed to know the use of the skit technique to 

increase students’ self-confidence in speaking English. This study aims to know 

whether the skit technique can increase self-confidence in speaking English. In other 

words, the skit technique can help to increase self-confidence in speaking English. The 

design of this research is an experiment. The population of the research is 46 students 

at the eighth-grade students of one primary school in Indonesia. The sampling technique 

is random sampling. The result shows that this technique can be implemented to 

increase students’ self-confidence in speaking English.  

Derakhshan et al (2015) researched the title helping adult and young learners to 

communicate in speaking class with confidence. This review aims to represent the 

implementation of various experiences which would be highly useful for teachers in the 

process of teaching EFL/ESL. As a result of the significant difference between young 

and adult learners, teachers' awareness can help them in their careers. It is strongly 

showed that students' motivation along with a good relationship between students-

teacher and students themselves in class can actively support the amount of success for 
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students by taking part in speaking tasks. Moreover, the tools and methods which a 

teacher chooses to foster students' oral activities are considerable to great extent.   

Doqaruni (2015) conducted action research about increasing English as a Foreign 

Language (EFL) students' confidence in speaking. Participants involved in this study 

were 16 male university students. Extra speaking activities were incorporated into the 

classroom for eight weeks. The technique used to engage students in speaking was an 

interview. The students' confidence development was gained through qualitative 

analysis of their reflective journals. The findings of this study suggest that second 

language teachers should look for ways to increase students' collaboration in the 

classroom to help them gain confidence in speaking.   

 

 

Kurniawati (2013) The study was aimed to improve the self-confidence in speaking 

practice by using role play techniques for the Eight grade students of SMP 

Muhammadyah 3 Yogyakarta. It tried to find the actual problems in the field and then 

solve them collaboratively. The results of the study showed that there were some 

improvements in the students’ self-confidence. Related to the teaching-learning process 

of speaking, it was shown that role play techniques like guided role play and the use of 

some role cards, cue cards, colorful pictures and other accompanying actions (teaching 

the students’ pronunciation, asking the students to practice role play, asking the students 

to perform in front of the class, and giving feedback) gave the students a lot of 

opportunities to be more active. In Cycle I, there was some unsuccessful actions. 

Meanwhile, in Cycle II, the implementation of role play techniques was successful in 

improving the students’ self-confidence in speaking practice. 

Shand (2008) studied the use of drama to reduce anxiety and increasing confidence and 

motivation towards speaking English. The purposes of this study are to present and 

analyze a curriculum for drama-based instruction for English language learners, to 

confirm other studies showing drama to be a successful method of second language 

instruction in reducing anxiety and increasing confidence and motivation, to reveal the 

responses of the student participants to the drama-based curriculum, to advocate for 
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incorporating drama methods in ELL classrooms. The participants were eighteen 

elementary-age English language learners who participated in the summer school 

program. The participants’ response to the drama curriculum was measured by pretest-

posttest, observations, and interviews. Results of the study revealed that drama was 

successful in reducing the third-grade participants’ anxiety and increasing their 

confidence and motivation towards speaking English.  There was evidence of positive 

benefit of the drama with the sixth and seventh graders, but there was little change in 

participants' anxiety, confidence, and motivation towards speaking English.  

The summary of the previous studies indicated that speaking is an essential skill that is 

a part of daily life. The students can be successful in learning the language when they 

have speaking skills. Confidence is one important factor in speaking English. Having 

confidence in speaking leads students to have a more positive effect on their learning 

process in communication. Hence, confidence is a qualification that should be 

promoted. Some researchers suggested the techniques that the students can improve 

their confidence in speaking is daily practice. The teachers should provide the activities 

in class which give students’ practicing opportunity to speak English. When the 

students keep practicing, they can gain more confidence to speak. Communicative 

activities have a strong effect on student’s confidence in their speaking. There are 

various classifications of activities that are typically found in communicative language 

teaching such as, communicative activities, information-gap activities, task-completion 

activities, information-gathering activities, opinion-sharing activities, information-

transfer activities, reasoning-gap activities, and role play activities. For the last part, the 

previous studies indicated that communicative language teaching has an effective in 

improving students’ confidence. Using communicative strategy instruction can increase 

speaking ability and confidence in speaking. Providing the activity that gives the 

students opportunities to practice speaking is very important especially cooperative 

learning activity which can contribute friendly atmosphere to learn. Information 

gathering and role play techniques are communicative language teaching techniques 

that can promote confidence in speaking and a positive attitude toward learning. To 

improve students’ confidence in English speaking in this study, the integration 

information gathering and role play techniques will be applied in the classroom. 
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In the next chapter, outlines the methodology for conducting this research. Methods 

and issues around methods when gathering the data will be discussed. 
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CHAPTER III 

RESEARCH METHODOLOGY 

This chapter details the procedures regarding integrated CLT techniques to assist EFL 

learners to improve their confidence in English speaking. It also comprises a research 

design, population and sample, research instruments, data collection, and data analysis. 

3.1 Research Design  

This was a quasi-experimental research with one group sample design. The experiment 

was divided into three steps as follows: 

 

Figure 1: Processing Flow Chart 

Figure 1 displays how the experiment was conducted. In the first week, the participants 

were asked to talk about their personal information as a pre-speaking activity with the 

video recording. The confidence checklist observation form and the self-rating scale on 

confidence were applied in this step. Next, was the treatment step which comprised of 

six lesson plans. There were three hours in each lesson plan which integrated 

information gathering, and role play techniques. Each hour followed the PPP lesson 

structure: lead-in, present, practice, and product. Then, the students were interviewed 

again about their personal information with video recording in the post-speaking step. 

The confidence checklist observation form and the self-rating scale on confidence were 

applied again to compare the score with the pre-speaking step. Finally, the students’ 

attitude questionnaires were applied. 
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3.2 Population and samples 

The population in this study was 240 secondary students from three schools in 

opportunity expansion school from Mahasarakham Primary Educational Service Area 

Office two. The sample groups were twenty-one ninth-grade students in one 

opportunity expansion schools from Mahasarakham Primary Educational Service Area 

Office two which was selected by the convenience sampling technique. The participants 

were in the English class that the researcher normally taught. The researcher’s school 

was an opportunity expansion school where there was only one class for ninth-grade 

students, and the researcher found that they had the same characteristics in learning 

English. Those characteristics were: first they had limited proficiency in English 

speaking, second, they were shy to interact and use English, and third they did not want 

to attend an English class. They enrolled in the English class in the first semester of the 

academic year 2020. This study covered one semester in the academic year 2020 which 

took five months from July to November. 

3.3 Research Instruments 

To collect the data, confidence checklist observation form, self-rating scales on 

confidence, and questionnaire were implemented. 

3.3.1 Confidence checklist observation form (See appendix A) 

The confidence checklist observation form was adapted from Nelson & Pearson (1982) 

who showed two big aspects of confidence: body aspects and voice aspects. This 

instrument was used by two English teachers (Teacher A and Teacher B) who observed 

each students’ confidence through video recording when they had done pre-speaking 

activity and post-speaking activity. The ways to construct the confidence checklist 

observation form were as follow steps: 

 

 

 

 

 

 

Step 1           Studied the concept and the related 

information 
Step 2           Designed the confidence checklist observation 

form 



 

 

 
34 

 

 

 

 

 

Figure 2: Steps of constructing the confidence checklist observation form 

The steps of the development and assessment of the instrument were followed: 

Step 1: The researcher studied the concepts and related studies about confidence in 

speaking.  

Step 2: The researcher designed the confidence checklist observation form. According 

to Nelson& Pearson (1982), there were two big aspects about confidence in speaking 

items that the researcher focused on body aspects and voice aspects. There were eight 

items follow the Likert five-rating scale from 5 4 3 2 and 1 which showed a level of 

quality as follows; very good, good, fair, poor, and very poor, respectively. To be easy 

in consideration for observers, the researcher organized the confidence criteria levels. 

These criteria are referenced to the book named Confidence in Public Speaking by 

Nelson& Pearson (1982) who stated that confidence in speaking could notice from body 

aspects, such as gestures, facial expressions, movements, eye contact, and from voice 

aspects, such as pause, volume, fluency. These criteria in each item are based on the 

degree of confidence related to the level of Likert scales. (See appendix B) The 

researcher emphasized and observed the students’ performance while they were 

speaking from the video recording focused on fluency more than accuracy in speaking. 

Step 3: The experts in the field of English language teaching were invited to check and 

evaluated instruments. There were some criteria to choose three experts. First, they 

directly graduated in English or English teaching major. Second, they gained 

experience in English teaching for more than ten years. Finally, they were professional-

level teachers. Then, the experts used content validation to observing all the specific 

items on the confidence checklist observation form to determine whether the 

questionnaire addresses the topic overall. This allows the researchers to ensure that 

every item corresponds to the desired measurement and that everything that should be 

measured is measured. The Item-Objective Congruence (IOC) was used by the experts 

to evaluate the items of the confidence checklist observation form based on the score 

Step 3           Validated the instruments  

Step 4           Revised the instruments 
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range from -1 to +1. The items that had scored lower than 0.5 were revised. On the 

other hand, the items that had scores higher than or equal to 0.5 were reserved. 

Step 4: The researcher revised the confidence checklist observation according to the 

suggestion from the experts. 

Table 1: Confidence checklist observation form Item-Objective Congruence (IOC) result 

No. Items 

Experts 

∑R IOC 

1 2 3 

1 Gestures: 

A movement of parts of body; hands, head to express an 

idea or meaning 

1 1 1 3 1 

2 Facial Expression: 

Motions or the feelings expressed on                 a 

person's face 

1 1 1 3 1 

3 Eye Contact: 

When two people look at each other's eyes at the same 

time, It defines the act as a meaningful and important 

sign of confidence, respect, and social communication 

1 1 1 
 

3 
1 

4 Movement 

Physical behaviors of people while they are speaking 

such as body posture 

1 1 0 2 0.66 

5 Pause: 

The length of the time that they    

 stop while speaking 

1 1 1 3 1 

6 Volume: 

The loudness of speaking 
1 1 0 2 0.66 

7 Pronunciation: 

The speaker can pronounce the words correctly. 
1 0 1 2 0.66 

8 Fluency: 

The smoothness or flow with sounds, syllables, words 

and phrases are joined together when speaking quickly. 

1 1 1 3 1 

 

3.3.2 Self-Rating scales on confidence (See appendix C) 

Self-rating scales on confidence were adapted from Griffee  (1997) . The students used 

this instrument to rate themselves about their confidence in English speaking after pre-

speaking activity and post- speaking activity. The steps to construct Self-rating scales 

on confidence were followed: 

 

 

 

 

Step 1           Studied the concept and the related information 

Step 2           Designed the self-rating scale on confidence 

Step 3           Checked the instruments by the experts 
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Figure 3: Steps of constructing the self-rating scale on confidence 

The steps of the development and assessment of the instrument were followed:  

Step 1: The researcher studied the concepts and the related studies about the self-rating 

scale on confidence. 

Step 2: The researcher designed the self-rating scale on confidence. This will be 

adopted from Griffee (1997). In part one, there were twenty items which were rated by 

using the Likert five-rating scale from 5 4 3 2 and 1 to show the level of quality as 

followed; very high, high, moderate, low and very low, respectively. In part two, two 

opening questions were prepared for students to write their opinion about their 

confidence in English speaking. The students rated themselves before and after taking 

six lesson plans. For the writing part, the students wrote their answers in Thai. If some 

students did not write their answers, the researcher asked them the same questions. 

Step 3: The experts validated the content in the self-rating scale on confidence by using 

The Item-Objective Congruence (IOC). The self-rating scale on confidence was 

evaluated based on the score range from -1 to +1. The items that had scored lower than 

0.5 were revised. On the other hand, the items that had scores higher than or equal to 

0.5 were reserved. 

Step 4: The self-rating scales on confidence was revised according to the suggestion 

from the experts. 

 

 

 

Table 2: Self-Rating scales on confidence opinion question part Item-Objective Congruence 

(IOC) result 

No. Items 

Experts 

∑R IOC 

1 2 3 

Step 4           Revised the instruments 
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1 I use body language when I speak English. 1 1 0 2 0.66 

2 I do not feel embarrassed to speak English.      1 0 1 2 0.66 

3 
I always show facial expression when I speak 

English. 
1 1 1 3 1 

4 I do not feel anxious when I speak English. 1 1 1 3 1 

5 I have a good body posture while I am speaking. 0 1 1 2 0.66 

6 
I am confident to be able to express my ideas in 

English. 
1 1 1 3 1 

7 
I focus on speaking English with confidence more 

than correct grammatical structures. 1 1 1 3 1 

8 
I am not nervous when I have to express my ideas in   

English. 
1 1 1 3 1 

9 I use eye contact with the interlocutor. 1 1 1 3 1 

10 
I am not shy when speaking English in front of the 

class. 1 1 1 3 1 

11 
I can communicate in English confidently with the 

teachers. 1 1 0 2 0.66 

12 
I pause in a short time when I get into trouble while 

speaking English. 1 0 1 1 0.66 

13 I do not have a tremor when I speak English. 1 0 1 1 0.66 

14 I always speak English loudly. 1 0 1 2 0.66 

15 
Even though sometimes I make a mistake when I 

speak English, I continue speaking. 
1 1 1 3 1 

16 I am confident to speak English.      1 1 0 1 0.66 

17 I can speak fluently. 1 1 1 3 1 

18 I have more confidence in speaking than before. 1 1 0 2 0.66 

19 I pronounce English words correctly. 1 0 1 1 0.66 

20 
I feel confident when I speak English with my 

friends. 
1 1 1 3 1 

 

 

Table 3: Self-Rating scales on confidence open-ended question part Item-Objective 

Congruence (IOC) result 

No. Items 

Experts 

∑R IOC 

1 2 3 
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1 How do you feel when you are speaking English? 1 1 1 3 1 

2 
What make you feel more confident to speak 

English? 1 1 1 3 1 

 

3.3.4 Students’ Attitude Questionnaire (See appendix D) 

The questionnaire was designed to obtain information regarding the participants’ 

opinions about using information gathering and role play techniques. The questions 

consisted of 10 items, Likert scales with five points rating scale ranging from ‘very 

high’ to ‘very low’. The participants were asked to rate each item based on their opinion 

about using information gathering technique and role play technique. The questionnaire 

was adapted from Sudirman (2013), and Krisanalom (1998) 

Table 4: Students’ Attitude Questionnaire Item-Objective Congruence (IOC) result 

No. Items 

experts 

∑R IOC 

1 2 3 

1 
I enjoy speaking activities in class. 1 1 1 3 1 

2 My classroom activities encourage me to speak 

English. 
1 1 1 3 1 

3 I think using information gathering technique can 

make me feel more confident when speaking English. 
1 1 1 3 1 

4 I think role play technique gives me confidence to be 

able to speak English. 
1 1 1 3 1 

5 I like practicing speaking English through 

information gathering   technique. 
1 1 1 3 1 

6 I like practicing speaking English through role play 

technique. 
1 1 1 3 1 

7 I think using information gathering technique can 

decrease my anxiety when speaking English. 1 1 1 3 1 

8 I think using role play technique can decrease my 

anxiety when speaking English. 
1 1 1 3 1 

9 Both information gathering and role play techniques 

give me more chance to speak English in class. 1 1 1 3 1 

10 I like to practice speaking English with friends more 

than with a teacher. 0 1 1 1 0.66 

3.4 Data Collection  

The two kinds of data were collected. Firstly, quantitative data was collected from the 

confidence checklist observation form, part one of self-rating scales on confidence, and 

students’ opinion questionnaire. Secondly, qualitative data was collected from part two 
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of self-rating scales on confidence. The procedures of data collection were shown as 

followed: 

1. The students participated in the pre-speaking activity that was personal information 

interviewing with the teacher. During the interview, the speaking was recorded in the 

video. The students were acquainted with the video recording one week before the 

researcher used it to collect the data.  

2. The confidence checklist observation form was employed to check the students’ 

confidence from the video recording by the researcher (Teacher A) and one English 

teacher (Teacher B) from another school to prevent bias from the researcher. Before the 

observation, teacher B was trained to know about the confidence criteria. 

3. Then, the self-rating scale on confidence was used by the students to rate themselves. 

For the opened-ended part that the students had to write their answer in Thai for two 

questions. If some students did not write any answers, the researcher used the interview 

technique with those students by asking the same question as given in the 

questionnaires.  

4. Six lesson plans were applied in the class. Each lesson plan integrated the information 

gathering and roles play techniques. In addition, giving feedback was used in teaching 

procedures of CLT.    

5. After finishing all six lesson plans, the students participated in the post-speaking 

activity. The students were interviewed about the personal information which was the 

same question as to the pre-speaking activity with video recording. 

5. The confidence checklist observation form was employed again to check the 

students’ confidence from the video recording by the researcher and one English 

teacher from another school to notice their confidence improvement. 

6. The students also rated themselves again by using the self-rating scale on confidence. 

7. The students’ attitude questionnaires were used to ask the student's attitude toward 

the information gathering and the role play techniques. 

3.5 Data Analysis 

The data were analyzed by using the processes below: 
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Quantitative data from the confidence observation checklist, the self-rating scale and 

the students’ attitude questionnaire were calculated as a percentage, mean and standard 

deviation (S.D.). Furthermore, the statistical package for the social sciences was 

employed to analyze the data. 

Content analysis was employed with qualitative data obtained from part two of the self-

rating scale on confidence which comprised of two opened-ended questions. This part 

used the researcher assistant as the interrater who was well trained to help analyzed the 

data. 

3.6 Statistics Used in the Study  

Statistics employed in this study were divided into two parts: basic statistic and statistics 

used in verifying quality of instruments. 

Basic statistics 

 1. Percentage    

 2. Mean or the average    

 3. Standard Deviation (S.D.) 

Statistics to be used in verifying quality of instruments is as follows. 

 Index of Item-Objective Congruence (IOC) was used to assess the objectivity 

 and validity of the confidence observation checklist, the self-rating scale on 

 confidence, and the student’ opinion questionnaire. 
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CHAPTER IV 

RESULTS 

This chapter reports the effect of the integration of information gathering and role play 

techniques and students’ attitudes toward the use of these two techniques. Two research 

questions were formed to investigate the effect of the integration of two techniques and 

students’ attitudes: (1) can using the integration of information gathering and role-play 

techniques improve students’ confidence in English speaking skills? And 2) what is the 

students’ attitude toward using the integration of information gathering and role play 

techniques? To answer the two research questions, the findings were presented on the 

following topics. 

 1) The confidence checklist observation 

 2) The students’ self-rating scale on confidence 

 3) The students’ attitude 

4.1 Can using the integration of information gathering and role play techniques 

improve students’ confidence in English speaking skills? 

This research question determined whether the impact of the integration of information 

gathering and role play improved students’ confidence in English speaking skills. The 

researcher employed: 1) The confidence checklist observation, and 2) The students’ 

self-rating scale on confidence.                                                                                                                 

The confidence checklist observation form was employed by two observers using a 

video recording of both pre-speaking and post-speaking activities. A and B in the table 

represent the mean scores from observers A and observer B. Then, the mean scores 

between pre-speaking and post-speaking activities received from the confidence 

checklist observation form were compared. The mean scores were interpreted by the 

following ranges: Very poor = 1.00 – 1.50, Poor = 1.51 – 2.50, Fair = 2.51 – 3.50, Good 

= 3.51 – 4.50, and Very good = 4.51 – 5.00. Table 1 illustrates students’ confidence in 

English speaking skill mean scores in both pre-speaking and post-speaking activities. 

 

 

Table 5: The confidence mean scores from pre and post speaking activity 
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0
0.5

1
1.5

2
2.5

3
3.5

4
4.5

Confidence Observation

Pre-activity Post-activity

Items 
Pre-speaking activity Post-speaking activity 

Difference 
A B Mean Result A B Mean Result 

Gestures 2.52 2.71 2.62 Fair 3.90 3.71 3.80 Good +1.18 

Facial expression 2.81 2.57 2.70 Fair 3.95 3.57 3.76 Good +1.06 

Eye contact 2.00 2.67 2.34 Poor 3.67 3.71 3.69 Good +1.35 

Movement 2.48 2.43 2.46 Poor 3.86 3.67 3.77 Good +1.31 

Pause 2.38 2.48 2.43 Poor 4.00 3.57 3.79 Good +1.36 

Volume 2.81 3.52 3.17 Fair 4.05 3.95 4.00 Good +0.83 

Pronunciation 2.71 2.90 2.80 Fair 3.90 3.71 3.80 Good +1 

Fluency 2.62 2.57 2.60 Fair 4.14 3.43 3.78 Good +1.18 

Total   x̄ =2.64 Fair   x̄ =3.80 Good +1.16 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4: The confidence mean scores 

As can be seen in figure 4, the graph of the confidence observation shows that the post-

speaking activity’s mean scores were higher than the pre-speaking activity’s mean 

scores when we looked at students’ speaking performance. Gestures, facial expressions, 

eye contact, movement, pause, volume, pronunciation, and fluency were noticed when 

they were speaking.  

The students’ self-rating scale on confidence was used after they spoke in both pre-

speaking activity and post-speaking activity. The students rated themselves in part one 

and wrote their answers in Thai which was the open-ended question in part two. Then, 

the mean scores from part one were compared. A mean score was interpreted by the 

following ranges: Very low = 1.00 – 1.50, Low = 1.51 – 2.50, Moderate = 2.51 – 3.50, 

High = 3.51 – 4.50, and Very high= 4.51 – 5.00. 
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Table 6: The students’ self-rating on confidence scores from part one 

Students 
Pre-speaking activity Post-speaking activity 

Difference 
Sum Mean Results Sum Mean Results 

S1 35 1.75 low 45 2.25 low +0.5 

S2 47 2.35 Moderate 53 2.65 Moderate +0.3 

S3 56 2.80 Moderate 57 2.85 Moderate +0.05 

S4  57 2.85 Moderate 80 4.00 High +1.15 

S5 52 2.60 Moderate 64 3.20 Moderate +0.6 

S6 44 2.20 low 44 2.20 low 0 

S7 68 3.40 Moderate 75 3.75 High +0.35 

S8 40 2.00 low 64 3.20 Moderate +1.2 

S9 58 2.90 Moderate 57 2.85 Moderate -0.05 

S10 45 2.25 low 53 2.65 Moderate +0.4 

S11 61 3.05 Moderate 69 3.45 Moderate +0.4 

S12 44 2.20 low 65 3.25 Moderate +1.05 

S13 65 3.25 Moderate 69 3.45 Moderate +0.2 

S14 38 1.90 low 55 2.75 Moderate +0.85 

S15 52 2.60 Moderate 76 3.80 High +1.2 

S16 47 2.35 low 70 3.50 Moderate +1.15 

S17 50 2.50 low 83 4.15 High +1.65 

S18 35 1.75 low 53 2.65 Moderate +0.9 

S19 57 2.85 Moderate 76 3.80 High +0.95 

S20 64 3.20 Moderate 79 3.95 High +0.75 

S21 60 3.00 Moderate 65 3.25 Moderate +0.25 

Total 51 2.56 Moderate 64 3.22 Moderate +0.66 

 

 

 

 

 

 

 

 

 

 

 

Figure 5: The students’ self-rating on confidence scores from part one 

As shown in figure 5, the graph of students’ self-rating scale on confidence scores 

indicates that nineteen students or 90 % of students have the post-speaking activity 

mean scores higher than the pre-speaking activity mean scores. Only 10% of students 
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have the same scores and lower scores. In table 7, the average mean scores increased 

from 2.56 to 3.22. 

The next part shows the students’ answers from the open-ended part which twenty-one 

students account for 100% in which both pre- speaking activity and post-speaking 

activity. In the first question, the researcher set the students’ answers into two themes. 

First, the positive feeling theme referred to the students who answered that they did not 

feel nervous, excited to speak English, and they were happy to practice speaking 

English. Second, the negative feeling theme referred to the students who answered that 

they felt nervous, excited, scared to speak English. 

Table 7: The students’ feeling while speaking English 

How do you feel when you 

speaking English? 

Pre-speaking activity Post-speaking activity 

Frequency 

scores 
Percent 

Frequency 

scores 
Percent 

The positive feeling 1 5% 10 48% 

The negative feeling 20 95% 11 52% 

N=21 

From table 7, the students who have positive feelings increase from 5% in Pre-speaking 

activity to 48% in post-speaking activity. Moreover, the students who have negative 

feelings decrease from 95% in pre-speaking activity to 11% in post-speaking activity.  

In the second question, the researcher also set the students’ answers into two themes; 

practicing speaking theme and the other choices theme. First, practicing the speaking 

theme referred to the students who answered that they should practice speaking English. 

Second, the other choice theme referred to the students who answered the different 

ways to improve their confidence in English speaking, such as studying abroad, being 

assertive, having a kind teacher, etc. 

 

Table 8: The ways to improve the confidence in speak English 

What make you feel more 

confident to speak English? 

Pre-speaking activity Post-speaking activity 

Frequency 

scores 
Percent 

Frequency 

scores 
Percent 
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Practicing speaking 11 52% 20 95% 

The other choices 10 48% 1 5% 

N=21 

Table 9 shows the students’ ideas to improve their confidence in speaking English. 

After the implementation, most students 95 % think that practicing speaking English 

can help to improve their confidence in English speaking which increases from 52% in 

pre-speaking activity. 

From the students' self-rating scale on confidence, we can see that the results from both 

two parts were consistent. In part one, the students rated themselves which indicated 

that the average mean scores increased in post-speaking activity. Moreover, form open-

ended part two reconfirmed the result because it showed that this activity helped 

students to have a positive feeling to speak English. The students thought their 

confidence in speaking was improved because they often practiced speaking.  

4.2 What is the students’ attitude toward using the integration of information 

gathering and role play techniques? 

This section presents the students’ attitude toward using the integration of information 

gathering and role play techniques. The researcher conducted the students’ attitude 

questionnaire to collect data. Twenty-one students were asked to answer the 

questionnaire. The questionnaire consists of ten items which are divided into three 

aspects; the overview of the activity in class, the information gathering activity, and the 

role play activity. A mean score derived from the students’ attitudes was interpreted by 

the following ranges: Very low = 1.00 – 1.50, Low = 1.51 – 2.50, Moderate = 2.51 – 

3.50, High = 3.51 – 4.50, and Very high = 4.51 – 5.00. The summary of the overall 

mean score is presented in the following table. 

 

 

Table 9: The mean score of the students’ attitudes questionnaire for the instruction 

Aspects Attitudes Mean Results Std. Deviation 

1 The overview of the activity in class 3.84 High .962 

2 The information gathering activity 3.81 High .908 
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3 The role play activity 3.71 High .965 

Total  3.78 High .945 

 N=21 

As can be seen in Table 9, the overall mean score of the students’ attitudes questionnaire 

is 3.78, with a standard deviation of 0.945. The result indicates that the students have 

positive attitudes towards the overview of activity in class which integration the 

information gathering and role play techniques. The highest mean score is the first 

aspect; it reveals that the students are satisfied with the overview of the activity in class 

at a high level (3.84). The following parts present the mean score of the students’ 

attitudes in each aspect. The first aspect shows the students’ attitude toward the 

overview of activity in class which consists of item 1, item 2, item 9, and item 10 in the 

questionnaire. The mean score is shown in table 10. 

Table 10: The students’ attitude toward the overview of the activity in class 

Item Attitudes Mean Results 
Std. 

Deviation 

1 I enjoy speaking activities in class. 3.90 High .831 

2 My classroom activities encourage me to speak English. 3.81 High .981 

9 
Both information gathering and role play techniques give 

me more chance to speak English in class. 
3.90 High 1.044 

10 

I like to practice speaking English with friends more than 

with teacher. 
3.76 High .995 

Tota

l 
 x̄ =3.84 High .962 

N=21 

This aspect of the questionnaire asked about the students’ attitudes towards the 

overview of the activity in class. The overall mean score is ( x̄ ) 3.84. The highest mean 

score is item 1 and item 9; it indicates that they enjoy speaking activities in class and 

both techniques give them more chance to speak English at the highest mean score ( x̄ 

) 3.90. The activities encourage them to speak English at the mean score ( x̄ ) 3.81. 

They agree that they like to practice speaking English with friends more than with the 

teacher at the mean score ( x̄ ) 3.76. The second aspect shows the students’ attitude 

toward the information gathering technique which consists of item 3, item 5 and item 7 

in the questionnaire. The mean score is shown in table 11. 

Table 11: The students’ attitude toward the information gathering technique 
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Item Attitudes Mean Results 
Std. 

Deviation 

3 
I think using information gathering technique can 

make me feel more confident to speak English. 

3.86 

 

High .854 

 

5 
I like practicing speaking English through 

information gathering   technique. 

3.76 

 

High .944 

 

7 
I think using information gathering technique can 

decrease my anxiety to speak English. 

3.81 

 

High .928 

 

Total  x̄ =3.81 High .908 

N=21 

The overall mean score of the students’ attitudes towards the information gathering 

technique is ( x̄ ) 3.81. The highest mean score is item 3; it indicates that using the 

information gathering technique can make them feel more confident to speak English 

at the highest mean score ( x̄ ) 3.86. Moreover, the information gathering technique can 

decrease their anxiety to speak English at the mean score ( x̄ ) 3.81. They agree that 

they like practicing speaking English through information gathering techniques at the 

mean score ( x̄ ) 3.76. The third aspect of the questionnaire asked about the students’ 

attitudes towards the role play technique which consists of item 4, item 6, and item 8 in 

the questionnaire. The mean score is shown in table 12. 

Table 12: The students’ attitude toward the role play technique 

Item Attitudes Mean Results 
Std. 

Deviation 

4 I think using role play technique can make me feel 

more confident to speak English. 

3.67 

 

High 1.017 

 

6 I like practicing speaking English through role 

play technique. 

3.86 

 

High 1.014 

 

8 I think using role play technique can decrease my 

anxiety to speak English. 

3.62 

 

High .865 

 

Total  x̄ = 3.71 High 0.965 

N=21 

The overall mean score of the students’ attitude toward the role play technique is ( x̄ ) 

3.71. The highest mean score is item 6; it indicates that they like practicing speaking 

English through role play technique at the highest mean score ( x̄ ) 3.86. Moreover, 

using role play technique can make them feel more confident to speak English at the 

mean score ( x̄ ) 3.67. They agree that using role play technique can decrease their 

anxiety to speak English at the mean score ( x̄ ) 3.62.  
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4.3 Summary of the chapter 

This chapter showed the results of the study according to two research questions. The 

explanations for each question were as followed: The first question was “Can using the 

integration of information gathering and role play techniques improve students’ 

confidence in English speaking skills?” and the second was “What is the students’ 

attitude toward using the integration of information gathering and role play 

techniques?” 

In the first question, the results revealed that the students’ confidence in English 

speaking skills improved after receiving the implementation of the integration of 

information gathering and role play techniques. The mean scores were analyzed to 

examine the students’ improvement which pointed out that the post-speaking activity’s 

mean scores were higher than the pre-speaking activity’s mean scores when we looked 

at students’ speaking performance. The results from both two parts of the students' self-

rating scale on confidence were consistent. In part one, the students rated themselves 

which indicated that the average mean scores of post-speaking activity were increased 

and the open-ended part reconfirmed the result because it showed that this activity 

created the positive feeling for the students to speak English, and the students thought 

their confidence in speaking was improved because they often practiced speaking.  

In the second question, the students’ attitude questionnaire was analyzed to answer this 

question. According to the obtained data, the students’ attitudes toward the integration 

of information gathering and role play techniques were at a high level. The result 

revealed that both information gathering and role play techniques give them more 

chances to speak English in class. It made them feel more confident to speak English, 

and it also helped decrease their anxiety to speak English. The next chapter presents the 

discussion of the improvement of the secondary students’ confidence in English 

Speaking skills through integrated CLT techniques. 
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CHAPTER V 

DISCUSSION AND CONCLUSION 

This chapter presents a summary of the findings, the discussion of the findings, the 

conclusion of the study. Then, the pedagogical implication, the limitations of the study, 

and the recommendations for further studies are discussed. 

5.1 Summary of findings 

The study aimed to investigate the impact of the integration of information gathering 

and role play techniques in secondary students’ confidence in English speaking skills. 

The two main purposes of the study were 1) to improve students 'confidence in English 

speaking skills through integration of information gathering and role play techniques, 

and 2) to investigate the students’ attitude toward using the integration of information 

gathering and role play techniques. After using three research instruments to collect the 

data, the result indicated that the students 'confidence in English speaking skills through 

integration of information gathering and role play techniques is improved in all 

different levels. Moreover, the students have a positive attitude toward classroom 

instruction. More details were presented in the next part. 

5.2 Discussion 

5.2.1 Confidence in English speaking 

Confidence in speaking is another important factor found to enhance communication 

ability. Desvarni (2017) claimed that when the students had self-confidence, they had 

a more positive effect on their learning process, in communication, and their 

relationship. Thus, the researcher aspires to improve the students’ confidence in English 

speaking. According to MacIntyre et all (1998), they stated that the confidence in 

speaking could be referred to their speech and their movement which was natural 

without anxieties. Moreover, facial expressions, body language, and eye contact were 

showed. There was good harmony between words, actions, and movements. There are 

many techniques that the learners can use to speak with more confidence. The students 

should practice more and more because the more they speak out loud the more 

confidence increases. Using pair work or group work also helps to encourage quiet 

students to speak because when they do the activity with other students in pair or group, 

they get pressure less than speaking in front of the whole class (Harmer, 1998; Will, 
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2019). Therefore, the integration of information gathering and role play were 

implemented in this study with the two purposes. The first purpose was to improve the 

students’ confidence and the second purpose was to investigate the students’ attitude 

toward using the integration of information gathering and role play techniques. 

 The researcher used the confidence checklist observation form to observe the students’ 

confidence when they were speaking with both pre-speaking and post-speaking 

activities. Two observers observed the students’ gestures, facial expressions, eye 

contact, movement, pause, volume, pronunciation, and fluency. The scores from the 

observation form showed that the confidence mean scores from post-speaking activity 

were higher than the confidence mean scores from pre-speaking activity. It increased 

from 2.64 (fair level) to 3.80 (good level). This referred to the improvement of the 

confidence in term of body aspect: gestures, facial expressions, eye contact, movement 

and the voice aspects: pause, volume, pronunciation, and fluency. The students’ 

confidence in English speaking developed continually. The data from teacher’s journal 

also supported that shy students became more confident because the classroom 

activities gave more chances for the students to speak. Accordingly, it could be 

concluded that the integration of information gathering and role play techniques had 

made an impact on students’ confidence in English speaking. Furthermore, this result 

could be supported by the students’ self-rating scale on confidence. In part one, the 

students rated themselves on confidence in English speaking for twenty items. The 

results showed that nineteen students or 86 % of students had the confidence mean 

scores from post-speaking activity higher than the confidence mean scores from pre-

speaking activity. The average mean scores increased from 2.56 to 3.22. According to 

the result of the students’ self-rating scale on confidence from twenty-one students, the 

researcher divided the development of confidence in speaking into four groups. Group 

one and group two were normally developing their confidence in English speaking by 

the increased mean scores even though some students were still at the same level. On 

the other hand, two students in group three and group four had a decreased score on 

self-rating scale on confidence. The effect of the immediate change on instruction 

caused confusion in learners thus preventing them from learning. They were not 

acquainted with the new instruction which required them to be more active in using 

more English in the classroom activities. 
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5.2.2 Communicative language teaching  

Communicative language teaching (CLT) begins with a theory of language as 

communication. It aims to develop learner’s communicative competence. The learners 

know how to use language for different purposes and functions (Richards 2006). Many 

types of communicative language teaching activity can be used in the classroom to 

achieve that goal. This study integrated information gathering and role play activities. 

The data from the teacher’s journal revealed that students felt excited to learn, in 

particular when the new method of teaching was integrated in classroom. They had 

stress less than in the beginning and had fun practicing speaking English because they 

helped each other while speaking by practicing in pairs and groups. Moreover, the 

classroom had a livelier atmosphere. Doqaruni (2015) also supported the finding above. 

He found that the students’ confidence increases because of incorporating additional 

speaking activities into the classroom and encouraging them to collaborate with their 

peers. After the teaching process, the researcher also conducted the questionnaire to 

collect the students’ attitudes. The result indicated that the students have positive 

attitudes towards the overview of activity in class which integration the information 

gathering and role play techniques is at high level. 

5.2.3 Information gathering technique 

The information gathering technique allowed the students to practice the target 

language in pairs. They joined the activity actively. In this research, a class survey was 

employed for the information gathering technique. Moss and Ross-Feldman (2003) 

stated that a class survey was fun and not overly challenging.  It was very effective as 

an ice-breaking activity, especially at the beginning of a course. This supports the 

results of this study. A high score of the students' attitude toward the use of information 

gathering technique indicated that students felt more confident in speaking English and 

relished practicing through information gathering technique. This technique could also 

help to decrease their anxiety before they started articulating the target language.  

5.2.4 Role play technique 

The role play technique helped them develop their confidence in both body, and voice 

aspects. As Holt and Kysilka (2006) indicated that role play was a fun activity and could 

lead to better learning. Using a student-student interactional pattern, helped EFL 
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learners to understand the importance of cooperation and to encourage them for 

learning. Furthermore, Ladousse (2005) also supported this. He stated that role play 

promoted the interaction in the classroom and increased confidence. It encouraged shy 

students to interact with other students. Their confidence in English speaking was 

increased. These were consistent to this research result. The result indicated that the 

mean score of the students’ attitudes towards the role play technique was also at a high 

level. The students liked practicing speaking English through role play techniques. 

They thought role play technique could make them felt more confident to speak 

English. It could decrease their anxiety to speak English too.  

The integration of information gathering and role play techniques gave the students 

opportunities to speak English in class. When students kept practicing speaking 

English, they could gain more confidence to speak and expressed the confidence in 

speaking through the body aspect: gestures, facial expressions, eye contact, movement 

and the voice aspects: pause, volume, pronunciation, and fluency. When the students 

began to have the confidence to speak English, they enjoy learning and had a positive 

attitude toward speaking English. It can be concluded that the integration of information 

gathering and role play techniques had made an impact on students’ confidence in 

English speaking. Moreover, Doqaruni (2015) also supported the conclusion above. He 

found that the students’ confidence increases because of incorporating additional 

speaking activities into the classroom and encouraging them to collaborate with their 

peers.  

5.3 Conclusion 

Confidence in English speaking has significant impact on the students’ English 

language learning. Hence, this current study attempted to improve students 'confidence 

in English speaking skills and to investigate the students’ attitude toward using the 

integration of information gathering and role play techniques. The participants were 

ninth-grade students consisted of twenty-one students in the secondary school in an 

opportunity expansion school. The implementation of the current study took eighteen 

hours for six topics. The instruction integrated information gathering and role play 

techniques. A confidence checklist observation form, a self-rating scales on confidence, 

a teacher journals, and students’ attitude questionnaire were employed to collect the 
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data. The findings from the confidence checklist observation form showed that the post-

speaking activity’s mean scores were higher than pre-speaking activity’s mean scores 

when we looked at students’ speaking expression through the body aspect: gestures, 

facial expressions, eye contact, movement and the voice aspects: pause, volume, 

pronunciation, and fluency. Moreover, the results from students' self-rating scale on 

confidence were consistent. In part one, the students rated themselves which the 

average mean scores of post-speaking activities increased and the open-ended part 

showed that this activity helped students to increase their confidence to speak English. 

The teacher’s journals also supported this. It revealed that the students had more 

confidence to speak English. They had stress less than in the beginning and had fun 

practicing speaking English. The learning atmosphere became active learning and the 

classroom had a livelier atmosphere than before. It could be concluded that the 

implementation of the integration of information gathering and role play techniques 

could improve students’ confidence in English speaking skills. Moreover, the students 

expressed a positive attitude towards the integration of information gathering and role 

play techniques at a high level. 

5.4 Pedagogical Implications 

As mentioned in the background of the study, lacking confidence and lacking the 

opportunity to practice speaking affects the students’ effective communication. 

Previous research studies suggested that students should be supplied with a 

communicative learning environment because creating a communicative environment 

can help to increase students ’speaking performance (Nanthaboot, 2012). Leong and 

Ahmadi (2017) also advocated that the teacher should provide appropriate instruction 

and give students opportunities to practice speaking. Furthermore, Songsiri (2007) 

indicated that students’ increased confidence in speaking English was influenced by 

teaching learning strategies, using authentic materials, and presenting the activity in 

non-threatening terms. Student center approaches including pair and group work, 

cooperative learning, giving the opportunity to practice, time to rehearse, and 

promoting positive attitudes towards language learning also contributed to improve 

students’ confidence. The finding of this study indicated that using the integration of 

communication language teaching; information gathering and role play techniques can 

improve the secondary students’ confidence in English speaking skills. Both 
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information gathering and role play techniques give the students more chances to speak 

English in class. It could make them feel more confident to speak English, and it could 

decrease their anxiety to speak English when they practiced with friends. 

Communicative activities should be applied to English speaking classes. Hence, the 

educators can apply the implementation and the findings of the current study in 

developing their instruction, which adopts the integration of information gathering and 

role play techniques into the class in other educational levels. The students will have an 

opportunity to practice speaking and have courage and confidence in speaking. While 

the teacher is applying this instruction in class, they should be patient because the shy 

students need to take time to develop their confidence in speaking. However, there are 

the limitations of the study, which is discussed in the following section.  

5.5 Limitations of the study 

Although the findings of the study indicated the positive result of using the integration 

of information gathering and role play techniques to improve the secondary students' 

confidence in English speaking skill, and the students expressed positive attitudes 

towards the implementation, there are some limitations in this study as follows: 

1. In this study, there was only one small group of secondary students in an opportunity 

expansion school in Mahasarakham province. Thus, this study result cannot be 

generalized to a broader range of secondary students who have a different learning 

background and context. 

2. The techniques used in each lesson did not vary, and the students might not be 

interested in the same techniques for a long time.  

3. The time given for the experiment was only eighteen hours. In each activity had a 

time limit. So, the students had a short time to practice speaking which could affect 

their confidence to speak English.  

5.6 Recommendations for further studies  

The following suggestions may be beneficial to English teachers who are interested in 

using communicative language teaching activities to improve their students’ confidence 

in English speaking skills. 
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1. This study only investigated secondary students’ confidence in English speaking 

skills at an opportunity expansion school. There should be a study of students’ 

confidence in English speaking skills at different levels, such as primary level, 

vocational level, and university level.     

2. The researcher may try to integrate the different CLT techniques to improve the 

students’ confidence in English speaking skills. Moreover, the researcher can use the 

video recording as a tool to improve the students’ confidence in English speaking 

because, from this study, the researcher found that the students loved to see themselves 

while speaking English through the video recording. They could see their improvement 

and their weak points from the beginning video and the last video. 

3. The time should be expanded to collect the data. 
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Confidence Checklist Observation Form 

Student name: ………………………….Class……………Date…………………. 

Directions: Put   on the item that you see from the students’ performances from 

video recording according to Likert 5 rating scales 

These aspects of performance are from the book “Confidence in Public Speaking” 

Nelson& Pearson, 1982  

Items 

Scales 
Not 

good  

at all 

1 

Poor 

2 

Neutral 

3 

Good 

4 

Excellent 

5 

1.Body Aspects 

1.1 Gestures 

A movement of part of the body; 

hands, head to express an idea or 

meaning. 

     

1.2 Facial Expression 

Motions or the feelings expressed on 

a person's face 

 

     

1.3 Eye Contact 

When two people look at each 

other's eyes at the same time, It 

defines the act as a meaningful and 

important sign of confidence, 

respect, and social communication 

     

1.4 Movement 

Physical behaviors of people while 

they are speaking such as body 

posture  

     

2.Voice Aspects 

     2.1 Pause 

The length of the time that they    

 stop while speaking 

     

     2.2 Volume 

The loudness of speaking 

     

     2.3 Pronunciation 

The speaker can pronounce the 

words correctly. 

     

     2.4 Fluency 

The smoothness or flow with 

sounds, syllables, words and phrases 

are joined together 
when speaking quickly. 
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Appendix B:  

Confidence Criteria 
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Confidence Criteria 

Explanation: These aspects of performance are from the book “Confidence in Public 

Speaking” (Nelson& Pearson, 1982) following Likert scales 

Items 

Scales 
Not good  

at all 

1 

Poor 

2 

Neutral 

3 

Good 

4 

Excellent 

5 

1.Body Aspects 

1.1 Gestures 

A movement of part of 

the body; hands, head to 

express an idea or 

meaning. 

Freezing 

and not 

looking up 

Freezing 

but looking 

up 

Use hands 

and head 

movement 

to express 

meaning 

1 time 

Sometime

s use 

hands and 

head 

movement 

to express 

meaning 

2-3 times 

Often use 

hands and 

head 

movement 

to express 

meaning 

More than 

3 times 

 

1.2 Facial Expression 

Motions or the feelings 

expressed on a 

person's face 

 

Frightened 

and his/her 

face look 

Pale 

Frightened 

and look 

very 

nervous  

Try to think 

with a bit 

nervous  

Feel relax  

and try to 

covey 

meaning 

Speak 

with 

cheerful 

and smile 

while 

trying to 

convey 

meaning 

 

1.3 Eye Contact 

When two people look at 

each other's eyes at the 

same time, It defines the 

act as a meaningful and 

important sign of 

confidence, respect, and 

social communication 

Avoiding 

eye contact 

at all and 

looking up 

and down 

Hardly  

use eye 

contact with 

the teacher 

1 time 

Sometimes 

use eye 

contact with 

the teacher 

2-3 times 

Often use 

eye 

contact 

with the 

teacher 

4-5 times 

Always 

use eye 

contact 

with the 

teacher 

all the way 

1.4 Movement 

Physical behaviors of 

people while they are 

speaking such as body 

posture  

Freezing 

with silent 

and turn 

face to other 

side 

Hardly 

shows the 

body 

movement 

1 time 

Sometimes 

shows the 

body 

movement 

2-3 times 

Often 

shows the 

body 

movement 

4-5 times 

Always 

shows the 

body 

movement 

More than 

5 times 

2.Voice Aspects 

     2.1 Pause 

The length of the time  

that they    

 stop while speaking 

Keep silent 

all the time 

Often 

stop for 

6-5 

Seconds 

 

Sometimes 

stop for 

3-4 seconds 

Sometime

s 

stop for 

1-2 

seconds 

Hardly 

stop 
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Items 

Scales 
Not good  

at all 

1 

Poor 

2 

Neutral 

3 

Good 

4 

Excellent 

5 

     2.2 Volume 

The loudness of speaking 

Keep silent Speak very 

quietly 

Speak 

quietly 

Speak 

loudly 

Speak 

loudly and 

clearly 

     2.3 Pronunciation 

The speaker can 

pronounce the words 

correctly. 

Mostly 

incorrect 

pronounce 

Often 

incorrect 

pronounce 

Sometimes 

incorrect 

pronounce 

Mostly 

pronounce  

the word 

clearly and 

correctly 

Pronounce 

all the 

word 

clearly and 

correctly 

     2.4 Fluency 

The smoothness or flow 

with sounds, syllables, 

words and phrases are 

joined together 

when speaking quickly. 

 

No response Frequently 

hesitate 

while 

speaking, 

sound out 

words or 

phrase 

Speaks with 

extended 

pause or 

hesitations. 

The speaker 

has many 

“rough 

spots” 

Speaks 

with 

occasional 

break in 

rhythm. 

The 

speaker 

has 

difficult 

with 

specific 

words 

Speak 

smoothly 

with some  

break but 

self-

corrects 

with 

difficult 

words 
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Appendix C:  

Self-Rating Scales on Confidence 
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Self-Rating Scales on Confidence  

Name…………………………..Class………………Date……………………….. 

Purpose: To survey students’ confidence in English speaking. This form is adapted from      

                Griffee 1997 

Direction:  

Part 1 Opinion-Questions: please, mark X on 1,2,3,4 that you think it is the best match 

with your opinions following Likert 5 Rating scales  

5= Strongly agree  4 =Agree    3 = Not sure       2 = Disagree     1 = Strongly  disagree 

Opinion-Questions 

Items 5 4 3 2 1 

1. I use body language when I speak English.      

2.I do not feel embarrassed to speak English.           

3.I always show facial expression when I speak English.      

4.I do not feel anxious when I speak English.      

5.I have a good body posture while I am speaking.      

6.I am confident to be able to express my ideas in 

English. 

     

7.I focus on speaking English with confidence more 

than correct grammatical structures. 

     

8.I am not nervous when I have to express my ideas in   

English. 

     

9.I use eye contact with the interlocutor.      

10.I am not shy when speaking English in front of the 

class. 

     

11.I can communicate in English confidently with the 

teachers. 

     

12.I pause in a short time when I get into trouble while 

speaking English. 

     

13.I do not have a tremor when I speak English.      

14.I always speak English loudly.      

15.Even though sometimes I make a mistake when I 

speak English, I continue speaking. 

     

16.I am confident to speak English.           

17.I can speak fluently.      

18.I have more confidence in speaking than before.      

19.I pronounce English words correctly.      

20.I feel confident when I speak English with my 

friends. 
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Part 2 Open- ended Questions: please write your opinion 

Open-ended Questions 

1. How do you feel when you speaking English? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………… 

2. What make you feel more confidence to speak English? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………… 
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แบบประเมินตนเองด้านความมั่นใจในการพูดภาษาอังกฤษ (ก่อนทดลอง) 

ช่ือ…………………………..ชั้น………………

วนัท่ี…………………………………..………….. 

จุดประสงค:์ เพ่ือส ารวจความมัน่ใจในการพูดภาษาองักฤษของนกัเรียน ซ่ึงแบบประเมินน้ีดดัแปลงมาจาก 

Griffee 1997 

ค าช้ีแจง: ตอนท่ี 1 ค าถามความคิดเห็น: กรุณาท าเคร่ืองหมาย X ลงบนระดบัคะแนน 1,2,3,4 ท่ีตรงกบัความ

คิดเห็นตนเองท่ีสุด  

5= เห็นดว้ยอย่างย่ิง  4 =เห็นดว้ย    3 =  ไม่แน่ใจ  2 = ไม่เห็นดว้ย     1 = ไม่เห็นดว้ยอย่างย่ิง 

ค าถามความคิดเห็น 

ขอ้ค าถาม ระดบั 

5 4 3 2 1 

1. ฉนัพยายามส่ือสารโดยใชท้่าทางเม่ือตอ้งพูดภาษาองักฤษ      

2. ฉนัไม่รู้สึกอายเม่ือตอ้งพูดภาษาองักฤษ           

3. ฉนัแสดงออกทางสีหน้าเสมอเม่ือตอ้งพูดภาษาองักฤษ      

4. ฉนัรู้สึกกงัวลเมือ่ตอ้งพูดภาษาองักฤษ      

5. ฉนัมีท่าทางการยนืที่เหมาะสมขณะพูดภาษาองักฤษ      

6. ฉนัมีความมัน่ใจที่จะส่ือสารความคิดเป็นภาษาองักฤษ      

7. ฉนัให้ความส าคญักบัความมัน่ใจในการพูดภาษาองักฤษมากกว่าความ
ถูกตอ้งตามหลกัไวยากรณ ์

     

8. ฉนัไม่รู้สึกกงัวลเมื่อตอ้งส่ือสารเป็นภาษาองักฤษ      

9. ฉนัสบสายตากบัคู่สนทนา      

10. ฉนัไม่อายที่จะพูดภาษาองักฤษหน้าชั้นเรียน      

11. ฉันสามารถส่ือสารภาษาองักฤษกบัครูไดอ้ย่างมัน่ใจ      

12. ฉันหยุดพูดในเวลาเพียงส้ันๆ เม่ือเจอปัญหาในการพูดภาษาองักฤษ      

13.ฉันไม่มีอาการตวัส่ันเม่ือพูดภาษาองักฤษ      

14. ฉนัมกัพูดภาษาองักฤษเสียงดงัฟังชดั      

15. แมบ้างครั้ งฉนัพูดผิดแต่ฉันก็พยายามที่จะพูดต่อ      

16. ฉนัมีความมัน่ใจในการพูดภาษาองักฤษ      

17. ฉนัพูดภาษาองักฤษไดอ้ย่างไม่ติดขดั      

18. ฉนัมีความมัน่ใจในการพูดภาษาองักฤษมากกว่าแต่ก่อน      

19. ฉนัออกเสียงภาษาองักฤษไดอ้ย่างถูกตอ้ง      

20. ฉนัมีความมัน่ใจในการพูดภาษาองักฤษเม่ือไดพู้ดภาษาองักฤษกบัเพื่อน      
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ตอนท่ี 2 ค าถามปลายเปิด: กรุณาตอบค าถามโดยเขียนแสดงความคิดเห็นลงในช่องว่าง 

ค าถามปลายเปิด 

1. คุณรู้สึกอย่างไรเมื่อตอ้งพูดภาษาองักฤษ? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………… 

2. อะไรท่ีจะท าให้คุณรู้สึกมัน่ใจในการพูดภาษาองักฤษมากขึ้น 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………… 
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Appendix D:  

Students’ Attitude Questionnaires 
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Students’ Attitude Questionnaires 

Name…………………………..Class………………Date……………………….. 

Purpose: To survey students’ attitude toward using three-step interview and role play 

techniques in class. This questionnaire is adapted from Krisanalom 1998. 

Direction: Please, mark X on 1,2,3,4 that you think it is the best match with your 

opinions, following Likert 5 Rating scales  

5= Strongly agree 4 =Agree    3 = Neutral       2 = Disagree     1 = Strongly disagree 

Items 5 4 3 2 1 

1. I enjoy speaking activities in class. 

 

     

2. My classroom activities encourage me to 

speak English. 

 

     

3. I think using information gathering 

technique can make me feel more confident 

to speak English. 

 

     

4. I think using role play technique can make 

me feel more confident to speak English. 

 

     

5. I like practicing speaking English through 

information gathering   technique. 

 

     

6. I like practicing speaking English through 

role play technique. 

 

     

7. I think using information gathering 

technique can decrease my anxiety to speak 

English. 

 

     

8. I think using role play technique can 

decrease my anxiety to speak English. 

 

     

9. Both information gathering and role play 

techniques give me more chance to speak 

English in class. 

     

10. I like to practice speaking English with 

friends more than with teacher. 
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แบบสอบถามเจตคติของนักเรียน 

ช่ือ…………………………..ชั้น………………เลขที่……………………….. 

จุดประสงค:์ เพ่ือสอบถามเจตคติของนกัเรียนต่อรูปแบบการสอนโดยการบูรณาการเทคนิคการรวบรวมขอ้มูลและ 

บทบาทสมมตุิ แบบสอบถามน้ีดดัแปลงมาจาก Krisanalom 1998. 

ค าชีแ้จง: กรุณาท าเคร่ืองหมาย X ลงบนระดบัคะแนน 1,2,3,4 ท่ีตรงกบัความคิดเห็นตนเองท่ีสุด  

5= เห็นดว้ยอย่างย่ิง  4 =เห็นดว้ย    3 =  ไม่แน่ใจ  2 = ไม่เห็นดว้ย     1 = ไม่เห็นดว้ยอย่างย่ิง 

ขอ้คิดเห็น ระดบั 
5 4 3 2 1 

1.ฉันสนุกกบักิจกรรมฝึกพูดภาษาองักฤษในชั้นเรียน      

2.กิจกรรมในชั้นเรียนกระตุน้ให้ฉันตอ้งพูดภาษาองักฤษ      

3.ฉันคิดว่าการใชกิ้จกรรมเทคนิคการรวบรวมขอ้มูลสามารถเพ่ิม
ความมัน่ใจในการพูดภาษาองักฤษของฉันได ้

     

4.ฉันคิดว่าการใชกิ้จกรรมเทคนิคบทบาทสมมุติสามารถเพ่ิมความ
มัน่ใจในการพูดภาษาองักฤษของฉันได ้

     

5.ฉันชอบการฝึกพดูภาษาองักฤษผ่านกิจกรรมเทคนิคการรวบรวม
ขอ้มูล 

     

6.ฉันชอบการฝึกพดูภาษาองักฤษผ่านกิจกรรมเทคนิคบทบาท
สมมุติ 

     

7.ฉันคิดว่าการใชกิ้จกรรมเทคนิคการรวบรวมขอ้มูลสามารถลด
ความกงัวลในการพูดภาษาองักฤษได ้

     

8.ฉันคิดว่าการใชกิ้จกรรมเทคนิคบทบาทสมมุติสามารถลดความ
กงัวลในการพูดภาษาองักฤษได ้

     

9.ทัง้กิจกรรมเทคนิคการรวบรวมขอ้มูลและกิจกรรมเทคนิคบทบาท
สมมุติเพ่ิมโอกาสใหฉั้นไดฝึ้กพดูภาษาองักฤษมากขึน้ 

     

10.ฉันชอบการฝึกพูดภาษาองักฤษกบัเพ่ือนมากกว่าฝึกกบัครูผูส้อน      
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Appendix E:  

Students’ answer on self-rating scales open-ended part 
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ขอ้ Pre-activity answering Post-activity answering 

1.คุณรู้สึกอย่างไรเมื่อตอ้งพูด
ภาษาองักฤษ 

Aเขินอาย ไม่กลา้พูด กลวัพูดผิด 

Bรูสึ้กมีความกังวล 

Cเกร็ง กังวล 

Dไม่ค่อยมั่นใจในการออกเสียง 

Eไม่ค่อยรูสึ้กอะไรเพราะมคีวามมั่นใจใน
ตวัเอง 

Fรูสึ้กสบายนิดหนอ่ย 

Gเฉยๆ 

Hกังวลกลวัจะพูดไม่ได้ 

I ไม่มั่นใจในตวัเอง 

J ไม่มั่นใจในการพูด 

K ไม่มั่นใจ 

L  รูสึ้กกังวล กลวัพูดติดขดั 

M กังวล ตื่นเตน้ 

N รูสึ้กกลวั กังวล ตื่นเตน้ 

O รูสึ้กกังวล ไม่มั่นใจในบางครัง้ 

P กังวลและไม่มั่นใจในการออกเสียงแต่ละ
ค า 

Q ตื่นเตน้ สั่น กังวล กลวั 

R ไม่มั่นใจในการพูด รูสึ้กกังวล 

S ไม่มั่นใจในการออกเสียงส าเนียง 

T รูสึ้กตื่นเตน้ ไม่เป็นตวัของตวัเอง 

U  ตื่นเตน้และมีความกังวลใจเล็กนอ้ย 

 

A เขินอาย กังวล 

B ธรรมดา ไม่กดดนั พยายามเป็น
ธรรมชาต ิ

C เขินนิดหน่อย คิดค าพูดไม่ออก 

D รูสึ้กสนุกเมื่อพูดภาษาองักฤษ 

E รูสึ้กดีใจ  

F รูสึ้กตื่นเตน้ 

G ดีใจที่ไดฝึ้กใชภ้าษาที่จ าเป็น 

H เฉยๆ 

I รูสึ้กดีแต่กลวัผดนิดหน่อย 

J ธรรมดาไม่กดดนั ท าใหเ้ป็นธรรมชาต ิ

K กังวลบา้งนิดหน่อย 

L  - 

M รูสึ้กตื่นเตน้ไม่มั่นใจในการออกเสียง 

N รูสึ้กตื่นเตน้เมื่อทุกครัง้ที่ตอ้งพูด
ภาษาองักฤษ 

O รูสึ้กเขินอายเมื่อตอ้งพูดภาษาองักฤษ 

P รูสึ้กตื่นเตน้ 

Q รูสึ้กตื่นเตน้แต่ก็มีความสขุ 

R รูสึ้กกดดนันิดหน่อย 

S รูสึ้กไม่กังวลเหมือนครัง้แรกที่พูด พูดได้
อย่างล่ืนไหล ไม่มีความกังวลเมื่อตอ้งพูด
หนา้ชัน้ 

T รูสึ้กเขินอายนิดหน่อยแต่ก็ควบคุมสติได ้

U รูสึ้กตื่นเตน้นิดหน่อย 

2อะไรท าให้คุณรู้สึกมัน่ใจใน
การพูดภาษาองักฤษมากขึ้น 

Aการฝึกจ าและการไดฝึ้กพูดกับเพ่ือน 

Bความกลา้แสดงออก 

Cการไดฝึ้กพูดขณะมีเพ่ือนอยู่ดว้ย 

Dการไปเรียนต่อต่างประเทศ 

Eเริ่มจากตวัเราเอง 

Fไม่มีความมั่นใจเท่าไหร ่

Gเรียนสงู ไดฝึ้กพูดกับชาวต่างชาติ 

H การฝึกสะกดค า ฝึกพูด 

I อ่านได ้และรูค้วามหมาย 

J ตอ้งฝึกพูดใหม้ากขึน้ 

K ตอ้งไปอยู่ต่างประเทศ 

A ฝึกพูดกับเพ่ือนๆ 

B การฝึกพูดบ่อยๆ ท าใหเ้กิดความเคยชนิ 

C มีคนที่รูจ้กัอยู่ดว้ยและฝึกดว้ย 

D เขา้ใจการออกเสียงที่ถูกตอ้ง 

E การฝึกพูดและการฝึกจ า 

F ไปศึกษาต่อที่ต่างประเทศ 

G ฝึกกับชาวต่างชาติ 

H  การฝึกพูดและการฝึกอ่านกลา้พูด 

I อ่านได ้

J การฝึกบ่อยๆท าใหม้ั่นใจมากขึน้ 

K พูดบ่อยๆ 

L  - 
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ขอ้ Pre-activity answering Post-activity answering 

L ตัง้สติ คิดว่าพูดกับเพ่ือนหรือก าลงัพูดคน
เดียว 

M สบตากับคู่สนทนา 

N ครูไม่ท  าหนา้ด ุ

O การฝึกบ่อยๆ 

P การฝึกบ่อยๆ 

Q การฝึกบ่อยๆ คุณครูพาฝึกเริ่มจากพูด
ตาม 

R ตอ้งฝึกใหม้ากขึน้ 

S ครูคอยใหค้ าแนะน า 

T การฝึกพูดคนเดียวก่อนแลว้ค่อยพูดกับ
คนอื่น 

U การไดฝึ้กอ่าน ไดฝึ้กท่องกับเพ่ือนๆ 

M การฝึกสนทนากับครูและเพ่ือน 

N การฝึกฝนอยู่คนเดียวหนา้กระจก 

O การฝึกฝนตนเองและเห็นพฒันาการของ
ตวัเอง 

P ฝึกฝนการพูด 

Q ฝึกพูดบ่อยๆ ทุกวนั 

R การฝึกพูดบ่อยๆ 

S การไดฝึ้กกับเพ่ือนและถามครูท าใหเ้กิด
ความมั่นใจมากขึน้ 

T การฝึกฝนการพูดและไดพู้ดต่อหนา้เพ่ือน 

U  การฝึกบ่อยๆ และฝึกสนทนากับผูอ้ืน่ 
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Appendix F:  

Six Lesson Plans 
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หน่วยการเรียนรู้ที่ 1 New friends ชั้นมธัยมศึกษาปีที่ 3 
หัวเร่ือง Personal information เวลา 3 ชัว่โมง 

 

 

 

มาตรฐานการเรียนรู้ 

และตัวช้ีวัด 

ส่ิงที่ต้องรู้และปฏิบัติได้ ผลงาน/ช้ินงาน การวัดผลและประเมินผล 

ต 1.2 ม.3/1 

ต 4.1 ม.3/1 

สามารถแลกเปลี่ยนขอ้มูลส่วนตวั

กบัเพื่อนได ้

 

แสดงบทบาทสมมติไดอ้ยา่ง

เหมาะสม  

นกัเรียนสามารถตอบค าถามขอ้มลู

ส่วนตวัและถามเพื่อนไดร้้อยละ 80 

ถือว่าผ่าน 

  

  โครงสร้างประโยคท่ีใชถ้ามตอบขอ้มูล 
   - What is your name?   My name is……, I am……., You can call me……. 
   - How old are you? I am…….years old. 
   - Where are you from? I am from……….. 
   - What grade are you in? I am in grade 9, I am in Matthayom 3. 
              -     Where do you study? I study at Banlao school. 
           ความรู้เพ่ิมเติมเก่ียวกบัค าน าหนา้นาม 
   - Mr. ใชก้บัผูช้าย 
   - Mrs. ใชก้บัผูห้ญิงท่ีแต่งงานแลว้ 
   - Miss ใชก้บัผูห้ญิงท่ียงัไม่แต่งงาน 
   - Ms. ใชไ้ดท้ั้งกบัผูห้ญิงท่ีแต่งงานแลว้ และยงัไม่แต่งงาน 

เป้าหมายการเรียนรู้/หลักฐานการเรียนรู้/การวัดผลและประเมินผล 

 

ความรู้ 

Lesson Plan 1 
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แจง้จุดประสงคก์ารเรียนรู้ 
 - ครูบอกนักเรียนว่า ในหน่วยการเรียนรู้น้ีนกัเรียนจะได้ฟังและอ่านบทสนทนาเก่ียวกบัขอ้มูลส่วนตวัของ

บุคคล แลว้สามารถบอกรายละเอียดของขอ้มูลท่ีไดจ้ากการฟังและอ่าน และแสดงบทบาทสมมติได้ 
 
1. Lead in 
 - ครูพูดแนะน าตนเองและบอกขอ้มูลส่วนตวัของครูโดยยอ่ให้นกัเรียนฟัง 
 - ครูให้นกัเรียนแนะน าตนเองและบอกขอ้มูลส่วนตวัแก่เพ่ือนและครู โดยใชโ้ครงสร้าง ดงัน้ี 
  I’m (…..first name + last name….). My favorite subject is English. 
  ครูพยายามให้นกัเรียนพูดและครูไม่แกไ้ขขอ้ผิดพลาดในขณะท่ีนกัเรียนพูด และให้นกัเรียนพูดแนะน าตวั

จนครบทุกคน 
 2. Presentation 
       -  ครูอธิบายเพ่ิมเติมเก่ียวกบัค าน าหนา้นาม โดยเขียนบนกระดาน ดงัน้ี 
   - Mr. ใชก้บัผูช้าย 
   - Mrs. ใชก้บัผูห้ญิงท่ีแต่งงานแลว้ 
   - Miss ใชก้บัผูห้ญิงท่ียงัไม่แต่งงาน 
   - Ms. ใชไ้ดท้ั้งกบัผูห้ญิงท่ีแต่งงานแลว้ และยงัไม่แต่งงาน 
 - ครูช้ีไปท่ีนกัเรียน 1 คน แลว้พูดว่า This is (name). และครูให้นกัเรียนคนนั้นพูดว่า I’m (name). เสร็จแลว้

นกัเรียนคนเดิมช้ีไปท่ีเพ่ือนแลว้พูดเหมือนท่ีครูพูด แลว้นกัเรียนคนท่ีเพ่ือนช้ีก็พูดแนะน าตนเองเหมือนท่ี
เพ่ือนท า ครูให้นกัเรียนท ากิจกรรมน้ีจนครบทุกคน 

   3. Practice 
        - ครูเขียนประโยคค าถามให้นักเรียนดูบนกระดานและพานักเรียนฝึกพูดประโยคทีละประโยค โดยครูใช้

ค  าถาม ดงัน้ี 
  - What is your name?   My name is……, I am……., You can call me……. 
  - How old are you? I am…….years old. 
  - Where are you from? I am from……….. 
  - What grade are you in? I am in grade 9, I am in Matthayom 3. 
        -   Where do you study? I study at Banlao school. 
      -  ครูอธิบายความหมายของค าถามให้นักเรียนเข้าใจ ครูให้นักเรียนอาสาสมัครตอบ โดยครูเสนอแนะ

แนวความคิดในการตอบค าถามเป็นภาษาองักฤษ 
 - ครูเขียนตวัอย่างบทสนทนา แลว้ให้นกัเรียนอ่านให้ครูฟัง จ านวน 1 ประโยค  
 - ครูให้นักเรียนจบัคู่โดยผลดักนัเป็นคนถามและคนตอบโดยเลือกถามค าถามจากท่ีครูไดส้อนอย่างน้อย 3 

ค าถาม ให้นกัเรียนไดฝึ้กถามตอบ 2 รอบ  
 - ครูสุ่มถามค าถามนกัเรียน 
 4. Product 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 1) 
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       -   จากนั้นครูพานักเรียนท ากิจกรรม Information gathering โดยครูเลือกค าถามจากบทเรียนมา 1-2 ค าถาม 
จากนั้นให้นกัเรียนไปรวบรวมขอ้มูลโดยถามเพ่ือนในชั้นเรียนให้ไดม้ากท่ีสุดในเวลา 15 นาที จากนั้น เม่ือ
นกัเรียนไดค้  าตอบให้จบักลุ่ม กลุ่มละ 3 คน เพ่ือน าขอมูลท่ีไดม้าเล่าให้เพ่ือนฟัง และออกแบบการน าเสนอ
ขอ้มูล ในรูปแบบต่างๆ เช่น ตาราง กราฟ แผนภูมิเป็นตน้ เม่ือเสร็จเรียบร้อยให้แต่ละกลุ่มโชวผ์ลงานของ
ตวัเองพร้อมรายงานขอ้มูล 

    -   ครูทบทวนค าถามทั้งหมดกบันกัเรียนและสรุปบทเรียน 
 
 
1. Lead in 
 - ครูเปิดวีดีโอบทสนทนาเก่ียวกบัขอ้มูลส่วนตวัให้นักเรียนดู แลว้ถามนักเรียนว่าบทสนทนาท่ีนักเรียนฟัง

เก่ียวกบัอะไร โดยใชค้  าถาม What is the conversation about? ค าตอบจากนกัเรียนอาจหลากหลาย 
2. Presentation 
     - ครูทบทวนยกตวัอย่างประโยคค าถามท่ีใช้ในการถามขอ้มูลส่วนตวั และสอนเพ่ิมเติมความรู้ใหม่จากวีดีโอ 
3. Practice 
 - นกัเรียนฝึกพูดประโยคถามตอบเป็นคู่ 
4. Product 
      -  ครูให้นกัเรียนจบักลุ่ม กลุ่มละ 3 คน และครูให้นกัเรียนท ากิจกรรม Role Play โดยครูก าหนดสถานการณ์

สมมติว่ามีเพ่ือนใหม่ยา้ยมาจากต่างประเทศแลว้ให้นกัเรียนท าความรู้จกักบัเพ่ือนโดยแนะน าตวัเองและ
สอบถามขอ้มูลจากเพ่ือนจากนั้นแนะน าให้เพ่ือนใหม่ให้เพ่ือนทั้งห้องรู้จกั 

 - ครูให้เวลานกัเรียนแต่ละกลุ่มช่วยกนัแต่งบทสนทนาโดยครูคอยเดินให้ค าแนะน ารอบๆห้อง 
 - หลงัจากทุกกลุ่มไดบ้ทสนทนาของกลุ่มตวัเองเรียบร้อยแลว้ ครูให้นกัเรียนฝึกแสดงบทบาทสมมติ  
 - นกัเรียนแต่ละกลุ่มออกมาแสดงบทบาทสมมุติหนา้ชั้นและครูให้ Feedback แก่นกัเรียนแต่ละกลุ่ม 
 
 
1. Lead in 
 - ครูเปิดวีดีโอบทสนทนาท าความรู้จกัเพ่ือนใหม่ให้นกัเรียนดูอีกครั้ ง 
2.  Presentation 
 - ครูทบทวนความรู้เดิมและน าเสนอค าถามจากคลิปวิดีโอ และเขียนลงบนกระดานจากนั้นพานกัเรียนฝึกพูด

ถามค าถาม 
3.  Practice 
 -    นกัเรียนฝึกพูดถามตอบเป็นคู่ 
4. Product 
 - นกัเรียนจบักลุ่มเดิม 3 คน จากการแสดงบาบาทสมมุติ จากนั้นให้แต่ละกลุ่มเลือกค าถามจากบทเรียน 1 

ค าถามไปส ารวจขอ้มูลจากอีกสองกลุ่ม ส่วนนกัเรียนคนท่ีเหลืออีก 1 คน รอตอบค าถามจากกลุ่มอื่นท่ีมา
ส ารวจ โดยครูไดก้ าหนดกลุ่มในการออกส ารวจเพ่ือใหทุ้กกลุ่มไดถ้ามค าถามและตอบอย่างทัว่ถึง ดงัน้ี 

             กลุ่มท่ี 1 ส ารวจกลุ่มท่ี 2, 3 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 2) 

( 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 3) 
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        กลุ่มท่ี 2 ส ารวจกลุ่มท่ี 3, 4 
             กลุ่มท่ี 3 ส ารวจกลุ่มท่ี 4, 5 
  กลุ่มท่ี 4 ส ารวจกลุ่มท่ี 5, 6 
  กลุ่มท่ี 5 ส ารวจกลุ่มท่ี 6, 7 
  กลุ่มท่ี 6 ส ารวจกลุ่มท่ี 7, 1 
  กลุ่มท่ี 7 ส ารวจกลุ่มท่ี 1, 2 

- แต่ละกลุ่มน าขอ้มูลท่ีไดม้าพูดคุยในกลุ่ม และออกแบบน าเสนอขอ้มูลร่วมกนั 
 

 

1. หนงัสือเรียน New World   
2. https://www.youtube.com/watch?v=k1QsgxaN7ic Introduce new friends 
3. https://www.youtube.com/watch?v=cpRA8rjtass  Asking and giving personal information 
4. https://www.youtube.com/watch?v=FS_MQL-s-Uk Personal information questions 

 
 

 
 
 
 
 
หน่วยการเรียนรู้ที่ 2 My Daily Routine ชั้นมธัยมศึกษาปีที่ 3 
หัวเร่ือง Daily Activities เวลา 3 ชัว่โมง 

 

 

 

มาตรฐานการเรียนรู้ 

และตัวช้ีวัด 

ส่ิงที่ต้องรู้และปฏิบัติได้ ผลงาน/ ช้ินงาน การวัดผลและประเมินผล 

ต. 1.4 ม.3/1 

ต. 4.1 ม.3/1 

รู้ค  าศพัท์เกี่ยวกบักจิกรรมตา่งๆใน

ชีวิตประจ าวนัและสามารถถาม - 

ตอบค าถามเกี่ยวกบัชีวิตประจ าวนั

ไดบ้อกความบ่อยในการท ากิจกรรม

ต่างๆ  

ถามตอบค าถามเพือ่นเกี่ยวกบั

กิจวตัรประจ าวนัได ้

และแสดงบทบาทสมมต ิ

สังเกตการมีส่วนร่วมและการ

โตต้อบระหว่างสนทนา 

ประเมินการแสดงบทบาทสมมติ 

และใชเ้กณฑ์ผ่านระดบัพอใช ้

ส่ือ/แหล่งเรียนรู้ 

บันทึกผลการจัดการเรียนรู้/ปัญหาหรืออุปสรรค/ ข้อเสนอแนะและแนวทางปรับปรุง 

 

Lesson Plan 2 
 

เป้าหมายการเรียนรู้/หลกัฐานการเรียนรู้/การวัดผลและประเมินผล 

https://www.youtube.com/watch?v=k1QsgxaN7ic
https://www.youtube.com/watch?v=cpRA8rjtass
https://www.youtube.com/watch?v=FS_MQL-s-Uk
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ตวัอย่างค าถามเกี่ยวกบักิจวตัรประจ าวนัและการถามความบ่อย 

Do you wake up early in the morning?    Yes, I wake up early in the morning. 

Do you get up and take a shower? 

Do you like to put on makeup?  

Do you eat breakfast with your family? 

How often do you brush your teeth?  

How often do you play football? 

ค าที่ใชบ้อกความบ่อย Adverb of Frequency  

% Adverbs of frequency ความหมาย 

100%   always   เสมอ 

90%   usually   ปกต ิ

80%   normally / generally   โดยทัว่ไป 

70 %   often / frequently   บ่อย ๆ 

50%   sometimes   บางครั้ ง 

30%   occasionally   บางโอกาส 

10%   seldom   นาน ๆ ครั้ ง 

5%   hardly ever / rarely   แทบจะไม่เคย /แทบจะไม่  

0%   never   ไม่เคย 

 

แจง้จุดประสงคก์ารเรียนรู้ 
 - ครูบอกนักเรียนว่า ในหน่วยการเรียนรู้น้ีนักเรียนจะได้ฟังและอ่านบทสนทนาเก่ียวกบักิจวตัรประจ าวนั 

แลว้สามารถบอกรายละเอียดของขอ้มูลท่ีไดจ้ากการฟังและอ่าน และแสดงบทบาทสมมติได้ 
1. Lead in 
 - ครูพูดเล่ากิจวตัรประจ าวนัของครูโดยย่อให้นกัเรียนฟัง 
 - ครูถามค าถามนกัเรียน What do you usually do in everyday? 
  ครูพยายามให้นกัเรียนพูดและครูไม่แกไ้ขขอ้ผิดพลาดในขณะท่ีนกัเรียนพูด  
2. Presentation 
       -  ครูเปิดวิดีโอค าศพัทเ์ก่ียวกบักิจวตัรประจ าวนัใหน้ักเรียนดู เพ่ือให้นกัเรียนไดเ้รียนรู้ค าศพัทแ์ละฝึกออกเสียง 

ความรู้ 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 1) 
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 - ครูเขียนโครงสร้างประโยคค าถามและค าตอบเก่ียวกบัชีวิตประจ าวนัให้นกัเรียนดูบนกระดานและฝึกออก
เสียง เช่น 

            - What do you do every day?            -  Do you usually get up early or late? 
  - How often do you watch movies?      -   How do you usually go to school? 
  - What do you do before you go to bed? 
      -   ครูน าเสนอบตัรค า Adverb of frequency และอธิบายความหมายของค าให้นกัเรียนเขา้ใจ  

            ยกตวัอย่างค าถามเก่ียวกบัความบ่อย โดยครูเสนอแนะแนวความคิดในการตอบค าถามเป็นภาษาองักฤษ 
 - ครูเขียนตวัอย่างบทสนทนา แลว้ให้นกัเรียนอ่านให้ครูฟัง  
   3. Practice 
 - ครูเขียนประโยคค าถามให้นักเรียนดูบนกระดานและพานักเรียนฝึกพูดประโยคทีละประโยค โดยครูใช้

ค  าถาม ดงัน้ี 
       - What do you do every day?            -  Do you usually get up early or late? 
  - How often do you watch movies?      -   How do you usually go to school? 
      -   ครูอธิบายความหมายของค าถามให้นักเรียนเข้าใจ ครูให้นักเรียนอาสาสมัครตอบ โดยครูเสนอแนะ

แนวความคิดในการตอบค าถามเป็นภาษาองักฤษ 
 - ครูเขียนตวัอย่างบทสนทนา แลว้ให้นกัเรียนอ่านให้ครูฟัง จ านวน 1 ประโยค  
 - ครูให้นักเรียนจบัคู่โดยผลดักนัเป็นคนถามและคนตอบโดยเลือกถามค าถามจากท่ีครูไดส้อนอย่างน้อย 3 

ค าถาม ให้นกัเรียนไดฝึ้กถามตอบ 2 รอบ  
 - ครูสุ่มถามค าถามนกัเรียน 
 4. Product 
        -   จากนั้นครูพานักเรียนท ากิจกรรม Information gathering โดยครูเลือกค าถามจากบทเรียนมา 1-2 ค าถาม 

จากนั้นให้นักเรียนไปรวบรวมขอ้มูลจากเพ่ือนในชั้นเรียนให้ได้มากท่ีสุดในเวลา 15 นาที จากนั้น เม่ือ
นกัเรียนไดค้  าตอบให้จบักลุ่ม กลุ่มละ 3 คน เพ่ือน าขอมูลท่ีไดม้าเล่าให้เพ่ือนฟัง และออกแบบการน าเสนอ
ขอ้มูล ในรูปแบบต่างๆ เช่น ตาราง กราฟ แผนภูมิเป็นตน้ เม่ือเสร็จเรียบร้อยให้แต่ละกลุ่มโชวผ์ลงานของ
ตวัเองพร้อมรายงานขอ้มูล 

    -   ครูทบทวนค าถามทั้งหมดกบันกัเรียนและสรุปบทเรียน 
 
1. Lead in 
 -ครูเปิดวิดีโอ Talking about daily routine ให้นกัเรียนดู 
2. Presentation 
     - ครูดึงค าถามจากบทสนทนาในวิดีโอ และทบทวนยกตวัอย่างประโยคค าถามท่ีใชใ้นการถามเก่ียวกบักิจวตัร

ประจ าวนั 
3. Practice 
     - นกัเรียนฝึกพูดประโยคถามตอบเป็นคู่ 
4. Product 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 2) 
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      -  ครูให้นกัเรียนจบักลุ่ม กลุ่มละ 3 คน และครูให้นกัเรียนท ากิจกรรม Role Play โดยครูก าหนดสถานการณ์
สมมติว่าให้นกัเรียนไปสัมภาษณ์ซุปเปอร์สตาร์เก่ียวกบักิจวตัรประจ าวนัของเขา 

 - ครูให้เวลานกัเรียนแต่ละกลุ่มช่วยกนัแต่งบทสนทนาโดยครูคอยเดินให้ค าแนะน ารอบๆห้อง 
 - หลงัจากทุกกลุ่มไดบ้ทสนทนาของกลุ่มตวัเองเรียบร้อยแลว้ ครูให้นกัเรียนฝึกแสดงบทบาทสมมติ  
 - นกัเรียนแต่ละกลุ่มออกมแสดงบทบาทสมมุติหนา้ชั้นและครูให้ Feedback แก่นกัเรียนแต่ละกลุ่ม 

 

 
 
1. Lead in 
 - ครูเปิดวีดีโอบทสนทนา https://www.youtube.com/watch?v=oBfyR4J2Xj8 Daily Routine Conversation 
2.  Presentation 
 - ครูน าเสนอค าถามจากคลิปวิดีโอ และเขียนลงบนกระดานจากนั้นพานกัเรียนฝึกพูดถามค าถาม 
3.  Practice 
 - นกัเรียนฝึกพูดถามตอบเป็นคู่ 
4. Product 
 - นกัเรียนจบักลุ่มเดิม 3 คน จากการแสดงบาบาทสมมุติ จากนั้นให้แต่ละกลุ่มเลือกค าถามจากบทเรียน 1 

ค าถามไปส ารวจขอ้มูลจากอีกสองกลุ่ม ส่วนนกัเรียนคนท่ีเหลืออีก 1 คน รอตอบค าถามจากกลุ่มอื่นท่ีมา
ส ารวจ โดยครูไดก้ าหนดกลุ่มในการออกส ารวจเพ่ือใหทุ้กกลุ่มไดถ้ามค าถามและตอบอย่างทัว่ถึง ดงัน้ี 

                กลุ่มท่ี 1 ส ารวจกลุ่มท่ี 2, 3 
            กลุ่มท่ี 2 ส ารวจกลุ่มท่ี 3, 4 
   กลุ่มท่ี 3 ส ารวจกลุ่มท่ี 4, 5 
   กลุ่มท่ี 4 ส ารวจกลุ่มท่ี 5, 6 
   กลุ่มท่ี 5 ส ารวจกลุ่มท่ี 6, 7 
   กลุ่มท่ี 6 ส ารวจกลุ่มท่ี 7, 1 
   กลุ่มท่ี 7 ส ารวจกลุ่มท่ี 1, 2 

- แต่ละกลุ่มน าขอ้มูลท่ีไดม้าพูดคุยในกลุ่ม และออกแบบน าเสนอขอ้มูลร่วมกนั 
 
 
 1. หนงัสือเรียน New World 3 
 2. วีดีโอการสนทนา  
  https://www.youtube.com/watch?v=qD1pnquN_DM Daily routine activifties 
  https://www.youtube.com/watch?v=JwGnCIsLOpU  Talking about daily routine 
  https://www.youtube.com/watch?v=oBfyR4J2Xj8 Daily routine coversation 
 3. คอมพิวเตอร์ 

 

ส่ือ/แหล่งเรียนรู้ 

บันทึกผลการจัดการเรียนรู้/ปัญหาหรืออุปสรรค/ ข้อเสนอแนะและแนวทางปรับปรุง 

 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 3) 

 

https://www.youtube.com/watch?v=oBfyR4J2Xj8
https://www.youtube.com/watch?v=qD1pnquN_DM
https://www.youtube.com/watch?v=JwGnCIsLOpU
https://www.youtube.com/watch?v=oBfyR4J2Xj8
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หน่วยการเรียนรู้ที่ 3 Don’t worry  be happy ชั้นมธัยมศึกษาปีที่ 3 
หัวเร่ือง Talking about feeling เวลา 3 ชัว่โมง 

 

 

 

มาตรฐานการเรียนรู้ 

และตัวช้ีวัด 

ส่ิงที่ต้องรู้และปฏิบัติได้ ผลงาน /ช้ินงาน  การวัดผลและประเมินผล 

ต. 1.4 ม.3/1 

ต. 4.1 ม.3/1 

รู้จกัค าที่ใชบ้อกอารมณ์ความรู้สึก 

และสามารถถามและบอกอารมณ์

ความรู้สึกตนเองได ้

ถามตอบค าถามเพือ่นเกี่ยวกบั

ความรู้สึกได ้

และแสดงบทบาทสมมต ิ

ประเมินการแสดงบทบาทสมมติ

โดยใชแ้บบประเมินการแสดง

บทบาทสมมติ และใชเ้กณฑ์ผ่าน

ระดบัพอใช ้

  

- ค าศัพท์ 

  - sleepy (adj.): ready to go to sleep (ง่วงนอน) 

  - tired (adj.): needing rest (เหน่ือย, อ่อนลา้) 

  - bored (adj.): feeling tired and impatient (เบื่อหน่าย) 

  - laugh (v.): to make the sounds and movements of your face that show you are happy or thinks 

something is funny (หัวเราะ) 

  - funny (adj.): making you laugh, amusing (น่าขบขนั, ตลก) 

  - angry (adj.): having strong feeling about something that you dislike very much (โกรธ, โมโห) 

  - happy (adj.): feeling or showing pleasure (มีความสุข, อารมณ์ดี) 

  - sad (adj.): unhappy or showing unhappiness (เศร้า, ไม่มีความสุข) 

เป้าหมายการเรียนรู้/หลักฐานการเรียนรู้/การวัดผลและประเมินผล 

 

ความรู้ 

Lesson Plan 3 
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  - lonely (adj.): unhappy because you have no friend or people to talk to (เหงา, โดดเดี่ยว) 

  - frightened (adj.): afraid, feeling fear (ตกใจ, กลวั) 

  - nervous (adj.): anxious about something or afraid of something (กระวนกระวาย, เป็นประสาท) 

  - afraid of (adj.): feeling fear of frightened (กลวั) 

 

 

 

แจง้จุดประสงคก์ารเรียนรู้ 
 - ครูบอกนักเรียนว่า ในหน่วยการเรียนรู้น้ีนักเรียนจะได้ฟังและอ่านบทสนทนาเก่ียวกบัการถามตอบเร่ือง

อารมณ์ความรู้สึก แลว้สามารถบอกรายละเอียดของขอ้มูลท่ีได้จากการฟังและอ่าน และแสดงบทบาท
สมมติได ้

1. Lead in 
 - ครูเปิดวิดีโอ ชุดค าศพัทเ์ก่ียวกบัความรู้สึกต่างๆ ให้นกัเรียนดู  
      -     ครูทกัทายนักเรียน ถามสารทุกข์สุกดิบ และโยงเขา้สู่ค าคุณศพัท์ท่ีบอกอารมณ์และความรู้สึก พร้อมถาม
สาเหตุท่ีมาของอารมณ์นั้น ๆ เช่น 
  T: How are you today? 
  S: I am happy. 
  T: Why are you happy? 
  S: Because it’s my birthday. 
  ครูพยายามให้นกัเรียนพูดและครูไม่แกไ้ขขอ้ผิดพลาดในขณะท่ีนกัเรียนพูด  
2. Presentation 
       -  ครูน าเสนอค าศพัทเ์ก่ียวกบัความรู้สึกโดยใชบ้ตัรค า เพ่ือให้นกัเรียนไดเ้รียนรู้ค าศพัทแ์ละฝึกออกเสียง 
 - ครูเขียนโครงสร้างประโยคและตวัอย่างการให้ค าแนะน า 
                 - I have a headache. (Why don’t you see a doctor?) 
   - I’m bored. (Why don’t you hang out with friends?) 
   - My new camera doesn’t work. (Why don’t you check the battery?) 
       -   ครูให้นกัเรียนศึกษากฎการใช้ประโยคค าถามดว้ย Why? และการตอบดว้ย Because จากกรอบ Grammar ดา้นล่าง 

โดยให้นกัเรียนอ่านประโยคตวัอย่างค าถามและค าตอบดงั ๆ  
  - ครูอธิบายว่าค าถามท่ีขึ้นตน้ดว้ย Why ใชถ้ามเพ่ือหาเหตผุล และตอบโดยใช ้Because เพ่ือบอกเหตุผล 
  - ครูอธิบายกฎการใช ้Intensifiers: very, so, a little, a bit ในกรอบ Grammar ครูย  ้าว่าค าเหล่าน้ีช่วยท าให้

ค  าท่ีตามมามีน ้าหนกัมาก (+) ขึ้นหรือนอ้ยลง (–) 
  - ครูเขียนประโยคบนกระดานให้นกัเรียนพูด และตอบว่าประโยคไหนมีการเนน้ย  ้ามากนอ้ยกว่ากนั 
   - I am very nervous before tests. (+) 
   - I am a little nervous before tests. 
   - The show was a bit funny. 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 1) 
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   3. Practice 
 - ครูเขียนประโยคค าถามให้นักเรียนดูบนกระดานและพานักเรียนฝึกพูดประโยคทีละประโยค โดยครูใช้

ค  าถาม ดงัน้ี 
       - How are you today?        -  Why are you…..? 
      -   ครูอธิบายความหมายของค าถามให้นักเรียนเข้าใจ ครูให้นักเรียนอาสาสมัครตอบ โดยครูเสนอแนะ

แนวความคิดในการตอบค าถามเป็นภาษาองักฤษ 
 - ครูเขียนตวัอย่างบทสนทนา แลว้ให้นกัเรียนอ่านให้ครูฟัง จ านวน 1 ประโยค  
 - ครูให้นักเรียนจบัคู่โดยผลดักนัเป็นคนถามและคนตอบโดยเลือกถามค าถามจากท่ีครูไดส้อนอย่างน้อย 3 

ค าถาม ให้นกัเรียนไดฝึ้กถามตอบ 2 รอบ  
 - ครูสุ่มถามค าถามนกัเรียน 
  4. Product 
       -   จากนั้นครูพานักเรียนท ากิจกรรม Information gathering โดยครูเลือกค าถามจากบทเรียนมา 1-2 ค าถาม 

จากนั้นให้นกัเรียนไปส ารวจถามเพ่ือนในชั้นเรียนให้ไดม้ากท่ีสุดในเวลา 15 นาที จากนั้น เม่ือนกัเรียนได้
ค าตอบให้จบักลุ่ม กลุ่มละ 3 คน เพ่ือน าขอมูลท่ีไดม้าเล่าให้เพ่ือนฟัง และออกแบบการน าเสนอขอ้มูล ใน
รูปแบบต่างๆ เช่น ตาราง กราฟ แผนภูมิเป็นตน้ เม่ือเสร็จเรียบร้อยให้แต่ละกลุ่มโชว์ผลงานของตัวเอง
พร้อมรายงานขอ้มูล 

  -   ครูทบทวนค าถามทั้งหมดกบันกัเรียนและสรุปบทเรียน 
 
 
 
1. Lead in 
 -ครูเปิดวิดีโอการสนทนาเก่ียงกบัความรู้สึกให้นกัเรียนดู 
2. Presentation 
     - ครูดึงค าถามจากบทสนทนาในวิดีโอ และทบทวนยกตวัอย่างประโยคค าถามท่ีใชใ้นการถามเก่ียวกบั

ความรู้สึก  
3. Practice 
 - นกัเรียนฝึกพูดประโยคถามตอบเป็นคู่ 
4. Product 
     -  ครูให้นกัเรียนจบักลุ่ม กลุ่มละ 3 คน และครูให้นกัเรียนท ากิจกรรม Role Play โดยครูก าหนดสถานการณ์

สมมติว่าให้นกัเรียนเห็นเพ่ือนก าลงัแสดงออกทางสีหนา้แลว้เขา้ไปถามความรู้สึกและถามสาเหตุ 
 - ครูให้เวลานกัเรียนแต่ละกลุ่มช่วยกนัแต่งบทสนทนาโดยครูคอยเดินให้ค าแนะน ารอบๆห้อง 
 - หลงัจากทุกกลุ่มไดบ้ทสนทนาของกลุ่มตวัเองเรียบร้อยแลว้ ครูให้นกัเรียนฝึกแสดงบทบาทสมมติ  
 - นกัเรียนแต่ละกลุ่มออกมแสดงบทบาทสมมุติหนา้ชั้นและครูให้ Feedback แก่นกัเรียนแต่ละกลุ่ม 
 
 
 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 2) 

 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 3) 
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1. Lead in 
 - ครูเปิดวีดีโอบทสนทนา  
2.  Presentation 
 - ครูน าเสนอค าถามจากคลิปวิดีโอ และเขียนลงบนกระดานจากนั้นพานกัเรียนฝึกพูดถามค าถาม 
3.  Practice 
 - นกัเรียนฝึกพูดถามตอบเป็นคู่ 
4. Product 
 - นกัเรียนจบักลุ่มเดิม 3 คน จากการแสดงบาบาทสมมุติ จากนั้นให้แต่ละกลุ่มเลือกค าถามจากบทเรียน 1 

ค าถามไปส ารวจขอ้มูลจากอีกสองกลุ่ม ส่วนนกัเรียนคนท่ีเหลืออีก 1 คน รอตอบค าถามจากกลุ่มอื่นท่ีมา
ส ารวจ โดยครูไดก้ าหนดกลุ่มในการออกส ารวจเพ่ือใหทุ้กกลุ่มไดถ้ามค าถามและตอบอย่างทัว่ถึง ดงัน้ี 

                กลุ่มท่ี 1 ส ารวจกลุ่มท่ี 2, 3 
            กลุ่มท่ี 2 ส ารวจกลุ่มท่ี 3, 4 
   กลุ่มท่ี 3 ส ารวจกลุ่มท่ี 4, 5 
   กลุ่มท่ี 4 ส ารวจกลุ่มท่ี 5, 6 
   กลุ่มท่ี 5 ส ารวจกลุ่มท่ี 6, 7 
   กลุ่มท่ี 6 ส ารวจกลุ่มท่ี 7, 1 
   กลุ่มท่ี 7 ส ารวจกลุ่มท่ี 1, 2 

- แต่ละกลุ่มน าขอ้มูลท่ีไดม้าพูดคุยในกลุ่ม และออกแบบน าเสนอขอ้มูลร่วมกนั 

 

 1. วีดีโอ 
 2. คอมพิวเตอร์ 
 3. หนงัสือเรียน 
 

 

 

 
 
 
หน่วยการเรียนรู้ที่ 4 Have you ever….? ชั้นมธัยมศึกษาปีที่ 3 
หัวเร่ือง Experiences เวลา 3 ชัว่โมง 

 

 

ส่ือ/แหล่งเรียนรู้ 

บันทึกผลการจัดการเรียนรู้/ปัญหาหรืออุปสรรค/ ข้อเสนอแนะและแนวทางปรับปรุง 

 

เป้าหมายการเรียนรู้/หลักฐานการเรียนรู้/การวัดผลและประเมินผล 

 

Lesson Plan 4 
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มาตรฐานการเรียนรู้ 

และตัวช้ีวัด 

ส่ิงที่ต้องรู้และปฏิบัติได้ ผลงาน /ช้ินงาน  การวัดผลและประเมินผล 

ต. 1.2 ม 3/1 

ต. 4.1 ม.3/1 

เรียนรู้ค าศพัท์ Outdoor  Activities 

และสามารถเล่าประสบการณ์ของ

ตนเองได ้

การแสดงบทบาทสมมติ ในชั้นเรียน นกัเรียนสามารถามและตอบค าถาม

เกี่ยวกบัส่ิงที่เคยท าและไม่เคยท า 

  

 ค าศพัทเ์ก่ียวกบั Outdoor Activities  
       Riding horse, skydiving, camping, sailing, rock climbing, sightseeing,  cycling , and etc. 
       โครงสร้างของ Present Perfect Tense    ในการเลา่ถงึประสบการณ์ส่ิงท่ีเคยท าและไม่เคยท า 
      Have you ever been to Bangkok?  Yes, I have. / No, I haven’t. 
      I have eaten grasshopper.  I haven’t eaten snake.  
 
 
แจง้จุดประสงคก์ารเรียนรู้ 
 - ครูบอกนกัเรียนว่าหน่วยการเรียนรู้น้ีมีจุดมุ่งหมายให้นกัเรียนฟังบทสนทนาเก่ียวกบับุคคลพูดเล่า

ประสบการณ์ของตนเอง อ่านบทอ่านบรรยายประสบการณ์ท่ีประทบัใจของบุคคล พูดและเขียนบรรยาย
เก่ียวกบัประสบการณ์ท่ีประทบัใจหรือไม่เคยลืมของตนเอง 

1. Lead in 
 - ครูให้นกัเรียนบอกสถานท่ีท่องเท่ียวท่ีหลายคนชอบไป เช่น a beach, a zoo, a park และครูเขียนบนกระดาน 
 - ครูเขียนประโยคค าถามและค าตอบสั้น ๆ บนกระดาน ดงัน้ี 
  Question: Have you ever been to a zoo? 
  Answer: Yes, I have. / No, I haven’t. 
 - ครูใชโ้ครงสร้างประโยคค าถาม Have you ever been to … ? ตามตวัอย่างบนกระดาน ถามเก่ียวกบัสถานท่ี

ต่าง ๆ ว่านกัเรียนเคยไปหรือไม่ และสุ่มนกัเรียน 3-4 คน ตอบค าถามสั้น ๆครูพยายามให้นกัเรียนพูดและ
ครูไม่แกไ้ขขอ้ผิดพลาดในขณะท่ีนกัเรียนพูด  

2. Presentation 
       -  ครูน าเสนอค าศพัทเ์ก่ียวกบั Outdoor Activities เพ่ือให้นกัเรียนไดเ้รียนรู้ค าศพัทแ์ละฝึกออกเสียง 
 - ครูเขียนโครงสร้างประโยคและตวัอย่างค าถาม ครูให้นักเรียนดูภาพจากหนังสือเรียน หน้า 50-51 แลว้ให้

นักเรียนพูดบรรยายเก่ียวกบัภาพ หรือครูอาจถามค าถามเก่ียวกบัภาพ และให้นักเรียนตอบ เช่น Where are 
the people? What are they doing? 

   3. Practice 
 - ครูเขียนประโยคค าถามให้นักเรียนดูบนกระดานและพานักเรียนฝึกพูดประโยคทีละประโยค โดยครูใช้

ค  าถาม ดงัน้ี 

ความรู้ 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 1) 
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         Where are the people?      What are they doing? 
      -   ครูอธิบายความหมายของค าถามให้นักเรียนเข้าใจ ครูให้นักเรียนอาสาสมัครตอบ โดยครูเสนอแนะ

แนวความคิดในการตอบค าถามเป็นภาษาองักฤษ 
 - ครูเขียนตวัอย่างบทสนทนา แลว้ให้นกัเรียนอ่านให้ครูฟัง จ านวน 1 ประโยค  
 - ครูให้นักเรียนจบัคู่โดยผลดักนัเป็นคนถามและคนตอบโดยเลือกถามค าถามจากท่ีครูไดส้อนอย่างน้อย 3 

ค าถาม ให้นกัเรียนไดฝึ้กถามตอบ 2 รอบ  
 - ครูสุ่มถามค าถามนกัเรียน 
  4. Product 
       -   จากนั้นครูพานักเรียนท ากิจกรรม Information gathering โดยครูเลือกค าถามจากบทเรียนมา 1-2 ค าถาม 

จากนั้นให้นกัเรียนไปส ารวจถามเพ่ือนในชั้นเรียนให้ไดม้ากท่ีสุดในเวลา 15 นาที จากนั้น เม่ือนกัเรียนได้
ค าตอบให้จบักลุ่ม กลุ่มละ 3 คน เพ่ือน าขอมูลท่ีไดม้าเล่าให้เพ่ือนฟัง และออกแบบการน าเสนอขอ้มูล ใน
รูปแบบต่างๆ เช่น ตาราง กราฟ แผนภูมิเป็นตน้ เม่ือเสร็จเรียบร้อยให้แต่ละกลุ่มโชว์ผลงานของตัวเอง
พร้อมรายงานขอ้มูล 

  -   ครูทบทวนค าถามทั้งหมดกบันกัเรียนและสรุปบทเรียน 

 

 

1. Lead in 
 - ครูเปิดวิดีโอการสนทนาเก่ียวกบัการเล่าประสบการณ์ให้นกัเรียนไดดู้ 
2. Presentation 
     -ครูดึงค าถามจากบทสนทนาในวิดีโอและทบทวนยกตวัอย่างประโยคค าถามท่ีใชใ้นการถามเก่ียวกบั

ประสบการณ์    
3. Practice 
 - นกัเรียนฝึกพูดประโยคถามตอบเป็นคู่ 
4. Product 
     -  ครูให้นกัเรียนจบักลุ่ม กลุ่มละ 3 คน และครูให้นกัเรียนท ากิจกรรม Role Play โดยครูก าหนดสถานการณ์

สมมติว่าให้นกัเรียนเป็นพิธีกรในรายการแลว้สัมภาษณ์ดาราว่าเขาเคยไปท าอะไรบา้ง 
 - ครูให้เวลานกัเรียนแต่ละกลุ่มช่วยกนัแต่งบทสนทนาโดยครูคอยเดินให้ค าแนะน ารอบๆห้อง 
 - หลงัจากทุกกลุ่มไดบ้ทสนทนาของกลุ่มตวัเองเรียบร้อยแลว้ ครูให้นกัเรียนฝึกแสดงบทบาทสมมติ  
 - นกัเรียนแต่ละกลุ่มออกมแสดงบทบาทสมมุติหนา้ชั้นและครูให้ Feedback แก่นกัเรียนแต่ละกลุ่ม 
 

 

1. Lead in 
 - ครูเปิดวีดีโอบทสนทนาเก่ียวกบัประสบการณ์อีกครั้ ง 
2.  Presentation 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 2) 

 

กิจกรรมการเรียนรู้ (ช่ังโมงที่ 3) 
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 - ครูน าเสนอค าถามจากคลิปวิดีโอ และเขียนลงบนกระดานจากนั้นพานกัเรียนฝึกพูดถามค าถาม 
3.  Practice 
 - นกัเรียนฝึกพูดถามตอบเป็นคู่ 
4. Product 
 - นกัเรียนจบักลุ่มเดิม 3 คน จากการแสดงบาบาทสมมุติ จากนั้นให้แต่ละกลุ่มเลือกค าถามจากบทเรียน 1 

ค าถามไปส ารวจขอ้มูลจากอีกสองกลุ่ม ส่วนนกัเรียนคนท่ีเหลืออีก 1 คน รอตอบค าถามจากกลุ่มอื่นท่ีมา
ส ารวจ โดยครูไดก้ าหนดกลุ่มในการออกส ารวจเพ่ือใหทุ้กกลุ่มไดถ้ามค าถามและตอบอย่างทัว่ถึง ดงัน้ี 

                กลุ่มท่ี 1 ส ารวจกลุ่มท่ี 2, 3 
            กลุ่มท่ี 2 ส ารวจกลุ่มท่ี 3, 4 
   กลุ่มท่ี 3 ส ารวจกลุ่มท่ี 4, 5 
   กลุ่มท่ี 4 ส ารวจกลุ่มท่ี 5, 6 
   กลุ่มท่ี 5 ส ารวจกลุ่มท่ี 6, 7 
   กลุ่มท่ี 6 ส ารวจกลุ่มท่ี 7, 1 
   กลุ่มท่ี 7 ส ารวจกลุ่มท่ี 1, 2 
แต่ละกลุ่มน าขอ้มูลท่ีไดม้าพูดคุยในกลุ่ม และออกแบบน าเสนอขอ้มูลร่วมกนั 

 

1. หนงัสือเรียน New World  
2. วิดีโอบทสนทนา 

 

 

 

 

 
หน่วยการเรียนรู้ที่ 5 Let’s go shopping ชั้นมธัยมศึกษาปีที่ 3 
หัวเร่ือง Buying Things เวลา 3 ชัว่โมง 

 

 

 

มาตรฐานการเรียนรู้ 

และตัวช้ีวัด 

ส่ิงที่ต้องรู้และปฏิบัติได้ ผลงาน/ช้ินงาน การวัดผลและประเมินผล 

ส่ือ/แหล่งเรียนรู้ 

บันทึกผลการจัดการเรียนรู้/ปัญหาหรืออุปสรรค/ ข้อเสนอแนะและแนวทางปรับปรุง 

 

Lesson Plan 5 
 

เป้าหมายการเรียนรู้/หลักฐานการเรียนรู้/การวัดผลและประเมินผล 
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ต. 1.4 ม 3/1 

ต. 4.1 ม 3/1 

เรียนรู้ค าศพัท์เกี่ยวกบัเคร่ืองแต่ง

กาย ขนาด และสี นกัเรียนสามารถ

บอกส่ิงที่ตอ้งการและถามราคาใน

การการซ้ือของได ้

แสดงบทบาทสมมติในการการซ้ือ

ของ 

 

ประเมินการแสดงบทบาทสมมติ

โดยใชแ้บบประเมินการแสดง

บทบาทสมมติ และใชเ้กณฑ์ผ่าน

ระดบัพอใช ้

  

 

 

ค าศพัท ์

       - clothes (n.): things such as dresses and trousers that you wear to cover, protect, or 
decorate your body (เส้ือผา้) 

  - medium (adj.): being in the middle between an upper and lower amount, size, degree, 
or value (ขนาดกลาง) 

  - large (adj.): big in size or amount (ใหญ่) 
  - beige (adj.): pale brown color (สีน ้าตาลอ่อน) 
  
  - blouse (n.): a shirt for women (เส้ือสตรี) 
  - skirt (n.): piece of clothing for women and girls that hangs from the waist and 

does not have legs (กระโปรง) 
  - pants (n.): a piece of clothing that covers you from your waist to your feet and has 

a separate part for each leg (กางเกงขายาว) 
  - jacket (n.): a short coat (เส้ือแจ็คเก็ต, เส้ือชั้นนอก) 
  - scarf (n.): a piece of cloth that you wear around your neck, head, or shoulders, 

especially to keep warm (ผา้พนัคอ) 
  - sweater (n.): a piece of clothing with long sleeves that is usually made from wool, 

worn on the upper part of the body (เส้ือท่ีถกัดว้ยขนสัตว)์ 
  
 
แจง้จุดประสงคก์ารเรียนรู้ 
 - ครูบอกนกัเรียนว่าหน่วยการเรียนรู้น้ีมีจุดมุ่งหมายเรียนรู้เก่ียวกบัเคร่ืองแต่งกายโดยผ่านการฝึกทกัษะการฟัง

ประโยคเก่ียวกบัเคร่ืองแต่งกาย พูดถามราคา สีขนาด ชนิดของเคร่ืองแต่งกาย การอ่านบทสนทนาเก่ียวกบั
การสอบถามราคาเส้ือผา้ 

1. Lead in 
- ครูให้นกัเรียนช่วยกนับอกค าศพัทเ์คร่ืองแต่งกายท่ีนกัเรียนรู้จกัเป็นภาษาองักฤษ ครูเขียนค าศพัทท่ี์นกัเรียน

บอกบนกระดาน  ครูโชวบ์ตัรค าเก่ียวกบัเคร่ืองแต่งกายและให้นกัเรียนตอบว่าคืออะไร 

ความรู้ 

กิจกรรมการเรียนรู้ (ช่ัวโมงที่ 1) 
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2. Presentation 
       -  ครูน าเสนอค าศพัทเ์ก่ียวกบัเคร่ืองแต่งกายเพ่ือใหน้กัเรียนไดเ้รียนรู้ค าศพัทแ์ละฝึกออกเสียง 
 -  ครูถามนกัเรียนว่า What are these? และ What color are they? They are socks. และ They are white. ครูเขียน

ค าถามและค าตอบบนกระดาน What are you wearing? I am wearing a uniform. 
      - ครูถามนักเรียนว่า What is this? และ What color is it? ซ่ึงนักเรียนน่าจะตอบว่า That is a shirt. และ It is 

green. ครูเปลี่ยนรูปภาพและถามค าถามไปเร่ืองๆ จนครบทุกภาพ 
 
   3. Practice 
 - ครูเขียนประโยคค าถามให้นักเรียนดูบนกระดานและพานักเรียนฝึกพูดประโยคทีละประโยค โดยครูใช้

ค  าถาม ดงัน้ี 
         What are these? , What color is it? , What color are they? , What are you wearing? 
      -   ครูอธิบายความหมายของค าถามให้นักเรียนเข้าใจ ครูให้นักเรียนอาสาสมัครตอบ โดยครูเสนอแนะ

แนวความคิดในการตอบค าถามเป็นภาษาองักฤษ 
 - ครูเขียนตวัอย่างบทสนทนา แลว้ให้นกัเรียนอ่านให้ครูฟัง จ านวน 1 ประโยค  
 - ครูให้นักเรียนจบัคู่โดยผลดักนัเป็นคนถามและคนตอบโดยเลือกถามค าถามจากท่ีครูไดส้อนอย่างน้อย 3 

ค าถาม ให้นกัเรียนไดฝึ้กถามตอบ 2 รอบ  
 - ครูสุ่มถามค าถามนกัเรียน 
  4. Product 
       -   จากนั้นครูพานักเรียนท ากิจกรรม Information gathering โดยครูเลือกค าถามจากบทเรียนมา 1-2 ค าถาม 

จากนั้นให้นกัเรียนไปส ารวจถามเพ่ือนในชั้นเรียนให้ไดม้ากท่ีสุดในเวลา 15 นาที จากนั้น เม่ือนกัเรียนได้
ค าตอบให้จบักลุ่ม กลุ่มละ 3 คน เพ่ือน าขอมูลท่ีไดม้าเล่าให้เพ่ือนฟัง และออกแบบการน าเสนอขอ้มูล ใน
รูปแบบต่างๆ เช่น ตาราง กราฟ แผนภูมิเป็นตน้ เม่ือเสร็จเรียบร้อยให้แต่ละกลุ่มโชว์ผลงานของตัวเอง
พร้อมรายงานขอ้มูล 

  -   ครูทบทวนค าถามทั้งหมดกบันกัเรียนและสรุปบทเรียน 
 
1. Lead in 
 -  ครูเปิดวิดีโอการสนทนาเก่ียวกบัการซ้ือเส้ือผา้ให้นกัเรียนดู 
2. Presentation 
     -  ครูดึงค าถามจากบทสนทนาในวิดีโอและทบทวนยกตวัอย่างประโยคค าถามท่ีใชใ้นการซ้ือขายเส้ือผา้ 
3. Practice 
 - นกัเรียนฝึกพูดประโยคถามตอบเป็นคู่ 
4. Product 
     -  ครูให้นกัเรียนจบักลุ่ม กลุ่มละ 3 คน และครูให้นกัเรียนท ากิจกรรม Role Play โดยครูก าหนดสถานการณ์

สมมติว่าให้นกัเรียนเขา้ไปเลือกซ้ือเส้ือผา้ในร้าน 
 - ครูให้เวลานกัเรียนแต่ละกลุ่มช่วยกนัแต่งบทสนทนาโดยครูคอยเดินให้ค าแนะน ารอบๆห้อง 
 - หลงัจากทุกกลุ่มไดบ้ทสนทนาของกลุ่มตวัเองเรียบร้อยแลว้ ครูให้นกัเรียนฝึกแสดงบทบาทสมมติ  

กิจกรรมการเรียนรู้ (ช่ัวโมงที่ 2) 
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 - นกัเรียนแต่ละกลุ่มออกมแสดงบทบาทสมมุติหนา้ชั้นและครูให้ Feedback แก่นกัเรียนแต่ละกลุ่ม 

 

1. Lead in 
 - ครูเปิดวีดีโอบทสนทนาเก่ียวกบัการซ้ือขายเส้ือผา้อีกครั้ง 
2.  Presentation 
 - ครูน าเสนอค าถามจากคลิปวิดีโอ และเขียนลงบนกระดานจากนั้นพานกัเรียนฝึกพูดถามค าถาม 
3.  Practice 
- นกัเรียนฝึกพูดถามตอบเป็นคู่ 
4. Product 
 - นกัเรียนจบักลุ่มเดิม 3 คน จากการแสดงบาบาทสมมุติ จากนั้นให้แต่ละกลุ่มเลือกค าถามจากบทเรียน 1 

ค าถามไปส ารวจขอ้มูลจากอีกสองกลุ่ม ส่วนนกัเรียนคนท่ีเหลืออีก 1 คน รอตอบค าถามจากกลุ่มอื่นท่ีมา
ส ารวจ โดยครูไดก้ าหนดกลุ่มในการออกส ารวจเพ่ือใหทุ้กกลุ่มไดถ้ามค าถามและตอบอย่างทัว่ถึง ดงัน้ี 

                กลุ่มท่ี 1 ส ารวจกลุ่มท่ี 2, 3 
            กลุ่มท่ี 2 ส ารวจกลุ่มท่ี 3, 4 
   กลุ่มท่ี 3 ส ารวจกลุ่มท่ี 4, 5 
   กลุ่มท่ี 4 ส ารวจกลุ่มท่ี 5, 6 
   กลุ่มท่ี 5 ส ารวจกลุ่มท่ี 6, 7 
   กลุ่มท่ี 6 ส ารวจกลุ่มท่ี 7, 1 
   กลุ่มท่ี 7 ส ารวจกลุ่มท่ี 1, 2 
แต่ละกลุ่มน าขอ้มูลท่ีไดม้าพูดคุยในกลุ่ม และออกแบบน าเสนอขอ้มูลร่วมกนั  
 
 
 
   1. หนงัสือเรียน New World 3 
 2. วีดีโอการสนทนา  
 3. คอมพิวเตอร์ 
 4. พจนานุกรมองักฤษ-ไทย 

 

 

 

 
 
หน่วยการเรียนรู้ที่ 6 What should I do ? ชั้นมธัยมศึกษาปีที่ 3 

ส่ือ/แหล่งเรียนรู้ 

บันทึกผลการจัดการเรียนรู้/ปัญหาหรืออุปสรรค/ ข้อเสนอแนะและแนวทางปรับปรุง 

 

กิจกรรมการเรียนรู้ (ช่ัวโมงที่ 3) 

 

Lesson Plan 6 
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หัวเร่ือง Asking and Giving suggestion เวลา 3 ชัว่โมง 

 

 

 

มาตรฐานการเรียนรู้ 

และตัวช้ีวัด 

ส่ิงที่ต้องรู้และปฏิบัติได้ ผลงาน/ช้ินงาน การวัดผลและประเมินผล 

ต. 1.4 ม. 3/1 

ต. 4.1 ม.3/1 

การขอค าแนะน า การบอกปัญหา

และการให้ค าแนะน า 

นกัเรียนสามารถบอกและให้

ค าแนะน าอยา่งง่ายได ้

การแสดงบทบาทสมมติในการเล่า

ปัญหาและให้ค าแนะน า 

 

ประเมินการแสดงบทบาทสมมติ

โดยใชแ้บบประเมินการแสดง

บทบาทสมมติ และใชเ้กณฑ์ผ่าน

ระดบัพอใช ้

  

การใช ้Should  และ Shouldn’t ในการขอและให้ค าแนะน า 
ตวัอย่างค าถามขอค าแนะน า 

What should I do to pass the exam?  How should we go to the airport?  Where should I go for my 

vacation?  
ตวัอย่างการให้ค าแนะน า 

You should study harder.  They shouldn’t drive so fast.   She shouldn’t eat so much chocolate. 

  
 

แจง้จุดประสงคก์ารเรียนรู้ 
-ครูบอกนกัเรียนว่า  ในหน่วยการเรียนรู้น้ีนกัเรียนจะไดอ้่านบทสนทนาสั้น ๆ และจบัใจความส าคญัจากบทอ่าน  

เก่ียวกบัการขอและให้ค าแนะน า 

1. Lead in 
      - ครูให้นกัเรียนฟังบทสนทนาระหว่าง Gabe and Nick แลว้ถามนกัเรียนว่าทั้งสองคนเขามีปัญหาอะไร และ

เพ่ือนแนะน าวิธีแกปั้ญหาให้เขาอย่างไร 
2. Presentation 
        - ครูให้นกัเรียนอ่านค าสั่งในกิจกรรม New Language ในหนงัสือเรียน หนา้ 80 เพ่ือท าความเขา้ใจค าสั่ง 

และให้นกัเรียนดูภาพ จากนั้นให้นกัเรียนอาสาให้ค  าแนะน าบุคคลในภาพแต่ละภาพ ดงัน้ี 
  - Take chemistry. 
  - Why don’t you eat the salad? 
  - Why don’t you buy the more expensive laptop? 

เป้าหมายการเรียนรู้/หลักฐานการเรียนรู้/การวัดผลและประเมินผล 

ความรู้ 

กิจกรรมการเรียนรู้ (ช่ัวโมงที่ 1) 
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  - Why don’t you wear the blue one? 
 - ครูอธิบายว่านักเรียนได้เรียนรู้เก่ียวกบัการพูดให้ค าแนะน ามาแลว้ 2 แบบ คือ Imperatives (กริยาช่อง 1 + 

กรรม) และ Why don’t you ………? ส่วนในหน่วยการเรียนรู้น้ี นกัเรียนจะไดเ้รียนรู้การพูดให้ค  าแนะน า
อีกแบบ คือใช ้You + should + V1 

 - ครูเขียนประโยคการพูดให้ค าแนะน า 3 รูปแบบ บนกระดาน พร้อมยกตวัอย่างประกอบ เช่น 
  - Get the salad. 
  - Why don’t you eat the salad? 
  - You should get the salad    
3. Practice 
 - ครูเขียนให้ค าแนะน าให้นกัเรียนดูบนกระดานและพานกัเรียนฝึกพูดประโยคทีละประโยค โดยครูใชป้ระโยค 

ดงัน้ี 
      Why don’t you ………?  You + should + V1. 
      -   ครูอธิบายความหมายของค าถามให้นักเรียนเข้าใจ ครูให้นักเรียนอาสาสมัครตอบ โดยครูเสนอแนะ

แนวความคิดในการตอบค าถามเป็นภาษาองักฤษ 
 - ครูเขียนตวัอย่างบทสนทนา แลว้ให้นกัเรียนอ่านให้ครูฟัง จ านวน 1 ประโยค  
 - ครูให้นักเรียนจบัคู่โดยผลดักนัเป็นคนถามและคนตอบโดยเลือกถามค าถามจากท่ีครูไดส้อนอย่างน้อย 3 

ค าถาม ให้นกัเรียนไดฝึ้กถามตอบ 2 รอบ  
 - ครูสุ่มถามค าถามนกัเรียน 
  4. Product 
       -   จากนั้นครูพานักเรียนท ากิจกรรม Information gathering โดยครูเลือกค าถามจากบทเรียนมา 1-2 ค าถาม 

จากนั้นให้นกัเรียนไปส ารวจถามเพ่ือนในชั้นเรียนให้ไดม้ากท่ีสุดในเวลา 15 นาที จากนั้น เม่ือนกัเรียนได้
ค าตอบให้จบักลุ่ม กลุ่มละ 3 คน เพ่ือน าขอมูลท่ีไดม้าเล่าให้เพ่ือนฟัง และออกแบบการน าเสนอขอ้มูล ใน
รูปแบบต่างๆ เช่น ตาราง กราฟ แผนภูมิเป็นตน้ เม่ือเสร็จเรียบร้อยให้แต่ละกลุ่มโชว์ผลงานของตัวเอง
พร้อมรายงานขอ้มูล 

  -   ครูทบทวนค าถามทั้งหมดกบันกัเรียนและสรุปบทเรียน 
 
1. Lead in 
 -ครูเปิดวิดีโอการสนทนาเก่ียวกบัการให้ค าแนะน าให้นกัเรียนดู 
2. Presentation 
     -ครูดึงค าถามจากบทสนทนาในวิดีโอและทบทวนยกตวัอย่างประโยคค าถามท่ีใชใ้นการให้ค าแนะน า 
3. Practice 
 - นกัเรียนฝึกพูดประโยคถามตอบเป็นคู่ 
4. Product 
     -  ครูให้นกัเรียนจบักลุ่ม กลุ่มละ 3 คน และครูให้นกัเรียนท ากิจกรรม Role Play โดยครูก าหนดสถานการณ์    
            สมมติว่าให้นกัเรียนก าหนดปัญหาและไปขอค าแนะน าจากเพ่ือนสนิท 
 - ครูให้เวลานกัเรียนแต่ละกลุ่มช่วยกนัแต่งบทสนทนาโดยครูคอยเดินให้ค าแนะน ารอบๆห้อง 

กิจกรรมการเรียนรู้ (ช่ัวโมงที่ 2) 
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 - หลงัจากทุกกลุ่มไดบ้ทสนทนาของกลุ่มตวัเองเรียบร้อยแลว้ ครูให้นกัเรียนฝึกแสดงบทบาทสมมติ  
 - นกัเรียนแต่ละกลุ่มออกมแสดงบทบาทสมมุติหนา้ชั้นและครูให้ Feedback แก่นกัเรียนแต่ละกลุ่ม 
 
 
1. Lead in 
 - ครูเปิดวีดีโอบทสนทนาเก่ียวกบัการให้ค  าแนะน าอีกครั้ ง 
2.  Presentation 
 - ครูน าเสนอค าถามจากคลิปวิดีโอ และเขียนลงบนกระดานจากนั้นพานกัเรียนฝึกพูดถามค าถาม 
3.  Practice 
- นกัเรียนฝึกพูดถามตอบเป็นคู่ 
4. Product 
 - นกัเรียนจบักลุ่มเดิม 3 คน จากการแสดงบาบาทสมมุติ จากนั้นให้แต่ละกลุ่มเลือกค าถามจากบทเรียน 1 

ค าถามไปส ารวจขอ้มูลจากอีกสองกลุ่ม ส่วนนกัเรียนคนท่ีเหลืออีก 1 คน รอตอบค าถามจากกลุ่มอื่นท่ีมา
ส ารวจ โดยครูไดก้ าหนดกลุ่มในการออกส ารวจเพ่ือใหทุ้กกลุ่มไดถ้ามค าถามและตอบอย่างทัว่ถึง ดงัน้ี 

                กลุ่มท่ี 1 ส ารวจกลุ่มท่ี 2, 3 
            กลุ่มท่ี 2 ส ารวจกลุ่มท่ี 3, 4 
   กลุ่มท่ี 3 ส ารวจกลุ่มท่ี 4, 5 
   กลุ่มท่ี 4 ส ารวจกลุ่มท่ี 5, 6 
   กลุ่มท่ี 5 ส ารวจกลุ่มท่ี 6, 7 
   กลุ่มท่ี 6 ส ารวจกลุ่มท่ี 7, 1 
   กลุ่มท่ี 7 ส ารวจกลุ่มท่ี 1, 2 
แต่ละกลุ่มน าขอ้มูลท่ีไดม้าพูดคุยในกลุ่ม และออกแบบน าเสนอขอ้มูลร่วมกัน 
  
 
 1. วีดีโอ 
 2. ซีดีบนัทึกเสียง 
 3. หนงัสือเรียน New world 

 

 

ส่ือ/แหล่งเรียนรู้ 

บันทึกผลการจัดการเรียนรู้/ปัญหาหรืออุปสรรค/ ข้อเสนอแนะและแนวทางปรับปรุง 

กิจกรรมการเรียนรู้ (ช่ัวโมงที่ 3) 
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