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ABSTRACT

This study aims to improve students’ confidence in English speaking skills
through the integration of information gathering and role-play techniques and to
investigate the students’ attitude towards using the integration of information gathering
and role-play techniques in the classroom. Twenty-one secondary students were
selected by convenient sampling technique to be the participants in this study.
Confidence checklist observation form and students’ self-rating scales on confidence
were employed after pre-interview activity and post-interview activity. The teacher
journals were recorded after each lesson plan. Also, students’ attitude questionnaires
were used. The basic statistics were used to analyze the data. The findings showed that
the post-activity’s mean scores were higher than pre-activity’s mean scores when we
looked at students’ speaking performance. The results from students’ self-rating scale
on confidence were related to the result from the confidence checklist observation form.
In part one, the average mean scores were increased, and the open-ended part showed
that this activity helped students to decrease their anxiety to speak. It can be concluded
that the implementation of the integration of information gathering and role-play
techniques could improve students’ confidence in English speaking skills. Moreover,
the students expressed a positive attitude towards the integration of information
gathering and role-play techniques at a high level.

Keyword :-Confidence in English speaking, information gathering technique, role-
play technique
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CHAPTER |
INTRODUCTION

This chapter presents the background and rationale of the study. It includes six main
parts: background of the study, purposes of the study, research questions, scope of the
study, the definition of terms, and outline of the study. The study is aimed to improve
the students’ confidence in English speaking skills through integrated CLT techniques

and to investigate the students’ attitudes toward using integrated CLT techniques.

1.1 Background of the Study

Speaking skills are a vitally important method for communication. People around the
world use speaking skills to communicate with each other to reflect their thoughts,
opinions, and feelings. A person requires effective communication skills in many
situations like face-to-face conversations, telephonic conversations, interviews,
meetings, conferences, group discussions, seminars, workshops, etc. However, several
factors deter Thai EFL students from mastering the aforementioned skill (Tuan, N. H.,
& Mai, 2015). To help EFL students enhance their speaking, previous research studies
suggest that students should be supplied with the communicative learning environment,
confidence, and an opportunity to express their thoughts. Creating a communicative

environment can help to increase students ’speaking performance (Nanthaboot, 2012).

Based on the researcher's past experiences about teaching English, the grammar-
translation method was applied in the English class. This kind of instruction focused on
the rules of grammar and their application in translation passage from the English
language to the Thai language. The result from using this traditional instruction made
the students lack confidence and the opportunity to practice speaking. It also prevented
them from effective communication. These factors affected students’ willingness to
speak English because students were unable to learn how to orally produce the target
language even in a classroom context. This issue challenges all English teachers to

solve the problems, and the researcher aspires to improve the students’ confidence in

English speaking.

According to Nelson, E., P., & Pearson (1982), confidence was another important factor

found to help promote students’ speaking ability. As suggested by Licain (2019),



confidence helped learners utter words or sentences and participate more in the
classroom. Moreover, their learning could be enhanced and retained. Leong and
Ahmadi (2017) also supported that the teacher should provide appropriate instruction
and give students opportunities to practice speaking. At the same time, the classroom
atmosphere should be surrounded by cooperative learning which could help increase

students’ confidence and reduce their anxiety in speaking English.

The communicative language teaching approach (CLT) was introduced and
implemented in a language classroom. The principle of the communicative approach is
learning to communicate by using the target language through interaction. Based on the
notion of CLT, when EFL learners are involved in real communication, their natural
strategies for language acquisition is stimulated (Richard & Rogers, 2001). Songsiri
(2007) carried out a study using the CLT approach which focused merely on speaking,
providing a positive atmosphere, and giving positive feedback to encourage students to
participate in classroom activities. She found that the more students kept practicing
speaking; the more speaking competence increased. When the communicative
competence increased, their confidence was also heightened. There are several
classroom activities underlying principles of CLT, such as information gap, information
gathering, opinion-sharing, task-completion, interview, and role-play, but above all the
information gathering and role play techniques seem to suit the researcher's present
study because of their characteristics and functions. The details are as follows.

Firstly, information gathering is a learning activity suggested to promote CLT by
improving students' interaction in using the target language. When they have more
interaction while using the target language, their confidence in using the language is
increased, (Utami, 2010). In using these techniques, students are required to conduct a
survey, an interview, and information searching. The application of these techniques
was found to help lower-level language students to articulate the target language and

this matches the level of the researcher’s students in secondary school.

Secondly, a role play is also widely implemented in the language classroom to help
further the CLT approach. The language teacher can set a situation similar to reality
which requires students to be involved and use the target language as in their daily life.

The previous study supports this technique indicating that the role play helps encourage



students to speak by using context relating to a real situation (Bupphachat, 2018). These
two techniques are in Presentation-Practice-Production teaching model known as PPP
which is the most common modern methodology of CLT. PPP was developed to
Communicative Language Teaching (CLT), combining CLT and traditional
approaches. In the presentation stage, the teacher gives explanation on the topic, and
students are allowed to use the language in a semi-controlled activity in the practice
stage. Finally, production stage gives the students the opportunity to use the language

freely.

Other previous studies found that factors such as group dynamics, individual behavior,
and self-motivation could help increase the students’ confidence. Pongchup (2006)
investigated the development of self-confidence among the third-level education
students in the English program utilizing group dynamics activities, and the result
showed that group dynamics enhanced students’ confidence and provided a happy
learning atmosphere. Similarly, Pratama (2017) carried out her study in a foreign
context and found that internal factors such as behavior and mativation helped students
increase their confidence in public speaking. She also found that external factors
affected students’ degree of confidence. Hence, to improve the students’ confidence in
English speaking, group activities which include information gathering, and role play
activities are employed in this study. These do not only help to promote students’
confidence, but also provide an enjoyable atmosphere in the classroom.

Previous studies also reaffirmed that the CLT techniques including information
gathering and role play helped to increase students’ speaking performance and
confidence. Abdellmageed & Omer (2020) revealed that using information gathering
in the classroom could enhance students’ speaking skill and motivate them to use the
target language fluently which is related to confidence -in speaking. Moreover,
Ponglangka (2007)-investigated the role play technique in enhancing Matthayomsuksa
five students” speaking performance. The result indicated that using role play activities
in class could improve students' speaking and students gained more confidence to speak
English.

Based on the previous studies above, the researcher decided to choose information

gathering and role play techniques. The information gathering technique is appropriate



for my students who have limited English competence because this technique is not
difficult to follow. Moreover, the interaction between students and students can occur
while using the target language to communicate. The role play technique encourages
the students to work in a group. It can reduce their anxiety, urge them to speak, and

promote a warm atmosphere in the classroom too.

Above all, several studies investigated the effect of CLT techniques but a few were
conducted in Thai contexts. In particular, using CLT in English language teaching to
improve the confidence in speaking in my context, the opportunity expansion school,
is raer. Thus, improving the secondary students’ confidence in English speaking skill
through integrated CLT activities is an essential issue that the researcher wants to find
out and this is believed to help expand more knowledge on CLT. This research
emphasizes the students’ performance and evaluates their confidence while they are
speaking. Two aspects, body aspects and voice aspects, are analyzed to refer to their

confidence in speaking.

In summary, increasing confidence is and initial significant step to enhance English
learners’ speaking skills. Students with a low proficiency level should be prompted to
participate in activities such as role play and information gathering in order for them to
engage in a communicative and collaborative atmosphere and put them at ease to
produce the target language. This could lead to a satisfying outcome of English
learning. This study is thus designed to investigate the improvement of students’

confidence after applying integrated CLT techniques.

1.2 Significance of the Study

The findings of this research study provided empirical evidence of the integrated CLT
activities: information gathering and role play techniques. The students’ attitude about
the implementation of the information gathering and role play in the classroom was
analyzed thus providing results regarding what these two techniques is truly benefited

students and promote their confidence in speaking English. Therefore, language



teachers interested in this particular field can apply the results derived from this study
so that at least this can be the guidance to solve the problems such as shyness, lack of
the opportunity to speak in class as well as anxiety. For the researchers, this study
expands more knowledge on CLT which is applied to diverse groups of participants

and emphasizes the necessity of this approach in the language classroom.

1.3 Purposes of the Study
The purposes of the study are:
1. to improve the students ‘confidence in English speaking skills through
integration of information gathering and role play techniques
2. to investigate the students’ attitude toward using the integration of

information gathering and role play techniques

1.4 Research Questions
According to research purposes, the two research questions are pursued as follows:
1. Can using the integration of information gathering and role play techniques
improve students ‘confidence in English speaking skills?
2. What is the students’ attitude toward using the integrated of information
gathering and role play techniques?
1.5 Scope of the Study
This research aimed to improve the secondary students’ confidence in English speaking
skills through integrated CLT techniques. The population in this study was the
secondary students from group 9 of Mahasarakham Primary Educational Service Area
Office 2. The 21 students from one school were selected by convenient sampling
technique to be the participants in this study. They participated in English class during
the first semester that starts from 1%t July to 11" November 2020. To see the
improvement, the six lesson plans were applied for 18 hours. The topics are as follows;
1. New friends (3 hours)
2. My Daily Routine (3 hours)
3. Don’t worry! Be happy (3 hours)
4. Have you ever? (3 hours)
5. Let’s go shopping (3 hours)
6. What should | do? (3 hours)



1.6 Definition of Terms
The key terms in this study are as follows:

Students’ confidence means students’. expressions through body aspects and voice
aspects. In terms of body aspects, we can notice from gestures, facial expressions, eye
contact, and movement. For voice aspects, we can notice from pause, volume,
pronunciation, and fluency. They can show these appropriate body language and voice

expressions while they are speaking.

Communicative language teaching (CLT) refers to the teaching approach in which
students have to communicate real meaning by using the English language. The
learning theory behind this approach is that activities that involve real communication
promote learning. For this study, the researcher uses CLT in the weak version. Howatt
(1984) distinguishes between a strong and a weak version of CLT. The strong version
claims that language is acquired through communication, while the weak version
stresses the importance of using the language for communicative purposes within a
wider program of language teaching. In other words, while the weak version means

learning to use the language, the strong version entails using the language to learn it.

Integrated CLT techniques refer to the combination between the information gathering
and role play activities in the classroom. The information gathering allows students to
use the target language and increase an interaction with their peers while the role play
gives them an opportunity to practice speaking which is similar to their daily

conversation.

Secondary students refer to the 21 ninth-grade students of one Thai opportunity
expansion school from group 9 of Mahasarakham Primary Educational Service Area
Office 2.

Educational opportunity expansion schools refer to-the school that operates form

Kindergarten 1 to grade 9. They are located in a rural area.

1.7 Outline of the study
The outline of the study comprises five chapters.



Chapter 1 presents the background and rationale of the study. It includes the statement
of the problems, the significance of the study, purposes, and research questions.

Furthermore, the scope of the study and definition of terms are also included.

Chapter 2 presents the literature on speaking, confidence in English speaking,
communicative language teaching, and communicative language teaching activities,

information gathering technique, role play technique, and related studies.

Chapter 3 presents the research methodology. It includes the participants of the study,
research design, research instruments, data collection, data analysis, and statistics used

in the study.

Chapter 4 presents the effect of the integration of information gathering and role play
techniques and students’ attitudes toward the use of integration of information

gathering and role play techniques.

Chapter 5 presents a summary of the findings, the discussion of the findings, and the
conclusion of the study. Then, the pedagogical implication, the limitations of the study,

and the recommendations for further studies are discussed.

The next part is chapter two that will show the citations, findings, and issues related to

the knowledge from chapter one.



CHAPTER Il
REVIEW OF LITERATURE

This chapter presents a review of the related literature which comprises four parts:
speaking, confidence in speaking, communicative language teaching, and related

studies.

2.1. Speaking
Speaking is an essential skill that the speaker has to use many language skills to make
the listener understand clearly and convey their ideas or feeling into words. Moreover,

the speaker has to choose the appropriate words for different situations.

2.1.1 Nature of speaking

Speaking is an interactive process of constructing meaning that involves producing and
receiving information. All human being in this world understands and speak to carry
out every activity in their daily life. Everyone speaks because they live in a society that

needs interaction between each other

According to Widdowson (1978) speaking as an instance of use, therefore, is a part of
reciprocal exchange in which both reception and production play a part which involves
both reception and production participation. He also added that speaking refers to the
realization of language as used in spoken interaction and visual media since it is an

activity that makes good use of gesture, and facial expression.

While Thornburry and Scott (2005) state that speaking is a part of daily life that we take
for granted. The average person produces tens of thousands of words a day, although

people like auctioneers or politicians may produce even more than that.

Fromthe statements above, it can be concluded that speaking is the most important skill
in mastering the language. Someone who learns a language can be said to be successful
and skillful in mastering the language when he matters speaking skills.

2.1.2. Teaching speaking

Students’ language learning can be successful if the students can communicate in the
target language. Thus, this becomes the main goal of language learning, especially in
speaking class.



Bryan (1997) proposes that the main goal in teaching the productive skill of speaking
will be oral fluency. Oral fluency can be defined as the ability to express oneself
intelligibly, reasonably, accurately, and without too much hesitation. Speaking is any
kind of bridge for the student between the classroom and the outside world. To build
the bridge, in the speaking activities the teacher must give them practice opportunities
for meaningful communication. Brown (2000) states that teaching is guiding and
facilitating learning, setting the condition for learning, giving instruction, providing

knowledge.

From the definition above, it can be concluded that teaching speaking is the guiding
and facilitating learning to produce English speech sound by using the appropriate

words, stress, and intonation to the proper social situation confidently.

2.1.3. Techniques of teaching speaking

According to Harmer (1998) methods in speaking activity are as follows: Using pair
work or group work helps to encourage quiet students to speak because when they do
the activity with other students in pairs or groups, they get pressure less than speaking
in front of the whole class. Allowing the students to speak in a controlled way, the
teacher should give opportunities to quiet students by asking them questions related to
the material given. Using acting out and reading aloud are the ways to encourage the
quiet students to speak. Using role play, many students speak more freely when they
are playing a role play that they do not have to be themselves. Using the tape recorder,

the teacher can tell the students to record what they would like to say outside the lesson.

There are many ways to teaching speaking in class. The teacher can combine many
techniques to keep the students to speak the target language. For this study, the
instruction helps to encourage the development of speaking by using the authentic
language in meaningful contexts. The students practice in pair and in group through the
integration of information gathering technique which allows the students to speak in
controlled way, and role play technique which lets the students acting out. Finally, the
teacher provides appropriate feedback and correction.
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Furthermore, Brown (1987) provides some principles for designing speaking
techniques in teaching to speak English as follow: techniques should cover the spectrum
of learner needs from language-based focus on accuracy to message-based focus on
interaction, meaning, and fluency. They should be intrinsically motivating. They should
encourage the use of authentic language in meaningful contexts, provide appropriate
feedback and correction, capitalize on the natural link between speaking and listening,

and encourage the development of speaking strategies.

2.2 Confidence in speaking

2.2.1 The definition of confidence in speaking

According to Macintyre, Clement, Dornyei, & Noels (1998), confidence in speaking
referred to their speech and their movement which was natural without anxieties. There
was a good harmony between words, actions, and movements. Moreover, there were
clear facial expressions while speaking. They could act properly by being themselves,
even they were under pressure situations. They could speak with confidence, use body
language, and eye contact without fear. Hence, students’ confidence in English
speaking in this study means students’ speaking performance that they can convey the
confidence in speaking through body and voice aspects. In terms of body aspects, we
can notice from gestures, facial expressions, eye contact, and movement. For voice
aspects, we can notice from pause, volume, pronunciation, and fluency. They can show
these appropriate body language and voice expressions while they are speaking.

2.2.2 The role of confidence in speaking

Self-confidence is really important in speaking English. Every student must have the
self-confidence to share their ideas and their opinions without worry to make a mistake
because this could lead them to have a more positive effect in their learning process,
communication, and relationship (Desvarni, 2017). Therefore, confidence was a
qualification that should be promoted because confident people could show their high
potential and work with creativity. They had a good personality that was accepted by
society. Hence, they were proud of themselves and lived happily in society. In language
learning, especially speaking, students "confidence was one important factor to improve
their learning (Kelly, 1989). Moreover, Ismail (2015) studied the relationship between
self-confidence and speaking skills in which the purpose of the study was to find out
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whether self-confidence played an important role in speaking skills or not. The result
showed that success in speaking related to self-confidence. Advancement in English
was limited when students lacked the opportunity to participate in classroom activities
which results in low self-confidence. When the students gained a negative feeling, they
did not show the ability in speaking. On the other hand, if they had high self-confidence,
they felt that they could control their thinking. So, confidence could support smooth

and correct speaking in both mother tongue and second language.

Factors affecting the confidence in speaking

Pongpanich (2008) stated that many factors affected the students’ confidence in
speaking English in the community, such as lack of a good attitude in speaking English.
That was because of learning activities inthe classroom. The teachers and their teaching
methods played an important role in the students’ attitude. The proficiency teachers
could encourage the students to learn. Moreover, while the teachers were teaching, they
should not blame or compare the students in the classroom. The students lacked
knowledge and basic skills that were components in speaking English for
communication. The students needed to understand and memorize the words to be
organized into text before speaking out. Normally at the primary level, the teachers
focused on learning vocabulary and language structure. The students learned to pass the
test. So, they lacked the communicative skills and confidence to speak. Furthermore,
the students lacked skills in composing ideas in presentations. Moreover, many factors
affected the speaking of second language students, such as losing face, having poor
language knowledge, and having a negative experience in English speaking. The
cultural beliefs about appropriate behavior in the classroom context, for example,
showing respect to the teacher by silence was one factor. Lastly, the students lacked
practicing and experiencing in speaking English. Regular training under guidance and
demonstration made the students brave enough to speak which could increase their

language skills.

The ways to improve confidence in English speaking
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Dornyei (2003) suggested that the way to promote students’ confidence was by
encouraging the learners to speak, reducing anxiety, and providing the experience of
success. Gardner (2006) argued that learners feel more confident when they gained
independent or fluent levels of proficiency. Yashima, Tomoko & Zenuk-Nishide, Lori
& Shimizu, Kazuaki (2004) stated that the learners should communicate to improve
their communication skills and increased their confidence in speaking. The atmosphere
and the activities in class affected the increase of students’ confidence. Will (2019)
suggested that there were many techniques that the learners could use to speak with
more confidence even if they did not feel truly confident inside. The best way to learn
to speak fluently in English was to gain a lot of daily practice. Bruke (2015)
recommended ways to increase confidence in speaking English. When we learned a
language, we often encountered unfamiliar things that lead us to new situations and
those things made us feel anxious, which affected our confidence in speaking. However,
there were ways to increase confidence that would make speaking English easier, for
example, training and preparation, finding techniques, reviewing what you have
learned, and spending more time to study English. Moreover, attitudes and thoughts
were very important for us to spend time learning English and trying to be calm and

relaxed, and using our knowledge of English.

As mention before, it shows that the best way to improve confidence in English
speaking is practicing which is related to this research that using integration of
information gathering and role play techniques to increase students’ practicing
opportunity to speak English in class. When the students keep practicing speaking
English, they can gain more confidence to speak.

2.2.3 Assessment confidence in speaking

Nelson & Pearson (1982) showed two big aspects of confidence in speaking. These
were body aspects-and voice aspects. We could notice confidence in speaking from
body aspects: the gesture was a movement of part of the body, such as hands, head to
express an idea or meaning, facial expression was motions or the feelings expressed on
a person's face, movement was the physical behavior of people while they were
speaking such as body posture, eye contact was when two people looked at each other's

eyes at the same time, it defined the act as a meaningful and important sign of



13

confidence, respect, and social communication. For voice aspects, we could notice
confidence in speaking from their pause which was the length of the time that they stop
while speaking, volume was the loudness of speaking, their pronunciation that
pronounces the words correctly, and their fluency which was the smoothness or flows
with sounds, syllables, words, and phrases are joined together when speaking quickly.
According to the statement above, the researcher designed the confidence checklist
observation form by referring to both body and voice aspects. There were eight items
following the Likert five-rating scale checklist from 5 4 3 2 and 1 which showed the
level of quality as follows; very good, good, fair, poor, and very poor, respectively. To
be easy in consideration for observers, the researcher organized the confidence criteria
levels. This criterion was referenced in the book named Confidence in Public Speaking

by Nelson& Pearson (1982). The confidence checklist observation form was used to

notice the students’ confidence while they were speaking through the video recording.

Moreover, the students rated their confidence in English speaking by themselves.

2.3. Communicative Language Teaching

Language is the best tool used for communication because it is a system of expression
of meaning. Moreover, the main function of language is to allow communication and
interaction. Communicative language teaching (CLT) begins with a theory of language
as communication which aims to develop learner’s communicative competence. The
learners know how to use language for different purposes and functions (Richards
2006). The principle of CLT is that the learners learn language through interaction
between the learners and users of the language by creating a meaningful and purposeful
language. Language is seen as a social tool that speakers use to make meaning. The
PPP is the most common modern methodology employed by professional schools
around the world. PPP was developed for Communicative Language Teaching (CLT),
combining CLT and traditional approaches. The PPP acronym stands for Presentation,
Practice, and Production. Each letter means a stage of the learning process. The first
stage is called Presentation, where the teacher explains the topic. The Practice Stage is
the time for the students to use the language in a semi-controlled activity. And the

Production stage allows the students to use the language freely.
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CLT focuses more on the use of target language and the improvement of fluency than
accuracy (Richard & Roger, 2004). This approach emphasizes the collaborative
creation of meaning. Thus, the communicative classroom is provided for the students.
Communicative activities have an important role to create opportunities for students to
use the language for communicative purposes. Howatt (1984) distinguished between a
strong and a weak version of CLT. The strong version claimed that language was
acquired through communication, while the weak version stressed the importance of
using the language for communicative purposes within a wider program of language
teaching. In other words, while the weak version meant learning to use the language,
the strong version entailed using the language to learn it. Although CLT focuses more
on fluency to develop speaking, it is necessary to balance accuracy and fluency. For the
teachers' and students' roles in the classroom, students have to participate in classroom
activities. Moreover, they should be comfortable with listening to their peers in group
work or pair work tasks, rather than relying on the teacher for a model. The teacher will

be a facilitator and monitor. They should give them feedback and suggestions.

In conclusion, CLT is an approach that focuses on using a target language that relates
to a real-life situation. For this study, the researcher used communicative activities
which integrated information gathering and role play activities to enhance students’
confidence in English speaking. The researcher used CLT in the weak which focused
on the students’ performance while they were speaking. Hence, communicative
activities were focusing on enhancing fluency than accuracy. CLT in the weak version
was suitable to the participants who did not have proficiency in using English. PPP
methodology of CLT was adapted in class. Besides, the researcher believed that these
activities could provide the students with the opportunity to practice the language in
real situations. Moreover, doing activities in-a group could reduce their stress to speak

English and encouraged them to speak in a friendly atmosphere.

2.3.1. Communicative Language Teaching Activities
In a communicative activity, students have to communicate for some purposes. They

will focus on the content of what they are saying rather than the form of the language.
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They will use a variety of language, and the teacher will not interrupt by telling students
directly what mistakes they have made in their English or correcting their

pronunciation, etc.

Communicative activities have a strong effect on student’s confidence in their speaking.
This can help students have more chances to talk to lots of classmates without fear of
making mistakes. In a communicative activity, instead of having students stand in front
of the class and talk to others, the teacher sets up the activity that they can talk to some
other students but not the whole class and the teacher. That makes a better effect on
helping students avoid their fear of making mistakes. Then they seem to be more

confident to speak and eager to speak a lot. (Contributor, 2014)

One of the most important features of CLT is a collaborative task that students can learn
from each other. Thomson (1996) suggested that with pair and group work, students
can produce a greater amount of language output than they would produce in teacher-
center activities. Students’ motivation is likely to increase. They have the opportunity

to develop speaking without any pressure coming from their teacher.

Communicative intent is always given a prime position in every CLT activity. In a
communicative class, students are provided with opportunities to use the language a
great deal through communicative activities. There are various classifications of
activities that are typically found in a communicative language classroom. Paulston
and Bruder (1976), for example, in their book Teaching English as a Second Language:
Techniques and Procedures classified the activities into the four categories below:

1. Social Formulas and Dialogs: These cover such speech encounters as greetings,
partings, introductions, excuses, compliments, complaints, hiding feelings, etc. It is
very difficult to lie, complain and turn someone down for a date in another language,
and the learners of a foreign language need to be taught how to get along with those

situations in an appropriate manner.

2. Community Oriented Tasks: Those are sets of exercises that compel the student to
interact with native speakers outside the classroom.

3. Problem-Solving Activities: The students are presented with a problem and some

alternative solutions, from among which they have to choose one or create their own.
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4. Role Plays: In a role play, students are assigned a fictitious role. The students may
even act out the role of themselves. In the situation, the teacher clearly explains the
scene and the plot of the role play, which is followed by the description of the task and
the action to be accomplished. Then, the teacher assigns the roles, the list of characters,
making sure that the roles are not too elaborate for the students to carry out. Useful
linguistic information part contains primarily expressions, and phrases that will

facilitate the acting out of the roles.

Celce-Murcia (1991) also examined the classroom activities that help learners develop
their communication skills and grouped them under four basic headings for ease of
discussion:

1. Linguistically Structured Activities: These activities generally revolve around the
presentation or the practice of certain linguistic structures. What she suggests is that
although these activities are not inhibitive, they may pretty well turn out to be so unless
they are contextualized and made meaningful. The structured interview, where the
students question each other for factual information, thus exchanging real information;

and language games can best exemplify useful linguistically structured activities.

2. Performance Activities: These are activities in which students prepare something
beforehand and deliver their message to the class, which is or can be followed by a
classroom discussion. Peer evaluation is an invaluable technique to ensure that the
audience is more than passive listeners knowing that they will evaluate the presenters
based on the given criteria draws their attention to the presenter. Role play and drama

are among the ones that can be cited as examples of performance activities.

3. Participation Activities: In participation activities, students take part in some
communicative activities in natural settings. Guided discussions, interviews, and oral
dialogs best exemplify these types of activities. Here, the factor of authenticity arouses
interest and motivation on the part of the learners, calling for a natural need to carry out

what is expected by the activity.

4. Observation Activities: In observation activities, learners are expected to observe
and/or record verbal and nonverbal interactions between two or more native speakers
of the target language, which is of extreme benefit in that the students appreciate and

become aware of the target language as it is used in real life. Another possible
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distinction can be made between fluency and accuracy activities. It is mostly agreed
that one of the goals of CLT is to develop fluency in language use. In Richard’s (2006)
terms, “fluency is the natural language use occurring when a speaker engages in
meaningful interaction and maintains comprehensible and ongoing communication
despite limitations in his or her communicative competence”. He further suggests that
to build up fluency, teachers should develop classroom activities in which students need
to negotiate to mean, use communication strategies to avoid potential breakdowns in

communication.

Richards (2006) highlights that activities that lead to fluency have the following
features: the activity reflects the natural use of language, focuses on achieving
communication n, requires meaningful use of language, requires the use of
communication strategies, produces language that may not be predictable, seeks to link

language use to context.

Communicative Language Teaching (CLT) is based on the main goal of involving
students in meaningful communication using the target language. Many activity types
can be used in the classroom to achieve that goal. The following are the main ones of

them.

1. Information-gap activities: The concept of the information gap is an important aspect
of communication ina CLT classroom. This essentially is based on the fact that in their
everyday lives people generally communicate to get the information they do not
possess. This is referred to as an information gap. If students can be involved in
information gap activities to exchange unknown information in language classrooms,
more authentic communication is likely to occur in the classroom. By doing so, they
will draw available vocabulary, grammar, and communication strategies to complete a
task.

2. Jigsaw activities: These activities are also based on the information-gap principle.
The class is divided into groups and each group has part of the information needed to
complete an activity. The class is supposed to fit the pieces together to complete the
whole. In that way, they need to use their language resources to communicate

meaningfully and so take part in meaningful communication practice.
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3. Communication games: These games primarily involve information-gap activities
that are intended to provoke communication in the classroom. The games are generally
in the form of puzzles, drawing pictures, and putting things given in the correct order.
The students have a piece of information which is part of the total, what they need to
do is to walk around to get the necessary information to reach the entire information,
through which an artificial need on the part of the learners is created to get them to
speak. Students feel it as a challenge to participate; thus, unconscious learning and
practicing of knowledge occur which erases out the fears learners have for speaking in
the class (Johnson & Morrow, 1981).

4. Discussion and debates: Discussion and debates are widely utilized activity types due
to their low effort demanding the nature of the teacher. Now and then, an intimate
atmosphere of discussion occurs in the classroom, however, when appropriately
exploited, these discussions will undoubtedly end up in speaking opportunities of
extreme worth, both in terms of language presentation and practice. Either encouraging
competition or cooperation, which one to choose is a matter of familiarity with the

students; the teacher may foster discussion over the debate.

5. Prepared talks and oral presentations: These are the talks which are prepared by
students about a specific topic and given in the class to persuade, informing students

about a topic or just to entertain them.

6. Communicative activities: In these activities, students should use the language in
real-life communicative situations where real information is exchanged and authentic
language is used. In addition, the language used is not predictable, for example when
asking about directions and how to get to certain places; the nearest bus stop, café, or

train station.

7. Task-completion activities (puzzles, games, map-reading, etc.)
In these tasks, the focus is on using the language resources to complete a task.

8. Information-gathering activities (survey, interviews, searches, etc.)
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In these activities, students are required to use the language resources to collect

information.

Concisely, the different types of CLT activities that each researcher had divided,
consistent with the two activities in this present study. Since both information gathering
and role play activities were a kind of social formulas and dialogs. Additionally, both
activities were performance activities that the students had to work in a group. This

could decrease students’ pressure and anxiety when they spoke English.

2.3.2 Information gathering Technique

Information gathering activity is one activity that is under the CLT approach such as
surveys, interviews, searches, and etc. In this research, the class survey is employed for
the information gathering technique. Moss & Ross-Feldman (2003) state that in the
class survey, students are required to use the language resources to collect
information. The class survey is fun and not overly challenging. It is very effective as
ice-breaking activity, especially at the beginning of a course. It also lets students know
that class will be more than sitting at a desk and copying the teacher’s words. It is
important to do something with the survey information. Otherwise, there is no intrinsic

reason for gathering the information. Therefore, plan ways to process the information.

The purpose of the class survey is that the students gather information about a particular
topic. They increase proficiency and confidence in asking one or more questions at the
same time as they are increasing graphic literacy skills. For the context, this class
survey activity is especially useful for beginning levels because there is not much
information that needs to be asked or recorded and only one or two questions and
answers need to be learned. Surveys can be used with higher levels if more complex
questions and answers are required. Surveys are suitable for general ESL classes. The
time to do the class survey will vary according to how many students there are in the
class, and how long it takes for the spelling and the recording to take place. Materials
for the class survey, the teacher needs to make a survey form so students can easily ask
the question and record answers.

The procedure of class survey:
1. Build on what learners already know about the common question. Therefore, pre-

teach and practice the questions and vocabulary needed to answer the questions.
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2. Hand out the survey forms and explain the task to the students. Then, they have to
walk around the room asking everyone the question and recording the answers.

3. Model the procedures with one or two student volunteers and check comprehension

of instructions.

4. When students begin to complete the survey, monitor the process and be ready to
assist students if they ask for help. The teacher should not interrupt if the students copy
from another’s paper or someone writing information down right on the questioner’s
sheet because the main idea is to get authentic communication going, and it is good for

people to help each other.

5. Discuss the information with the class. Using the information from the surveys. The
students can work in small groups to categorize information, create graphs, or write

sentences summarizing the information.

2.3.3 Role play technique

The Definition of Role Play

Harmer (1990) revealed that in role play activities, the teacher gives information to the
students such as who they are and what they think or feel. Then, the teacher can tell the
student to act in each character in the play. After that, students pretend that they are in

various social contexts and have a variety of social roles.

Furthermore, Stocker (2000) also pointed out that role play can be performed which
starts from preparing scripts by creating from a set of prompts and expression or
consolidation knowledge gained from instruction or discussion of the speech act.
Besides, role play is a vehicle in which students can more easily learn the fundamentals
of English conversation ina specific situation, requiring the use of keywords that act as
signifiers for that particular situations.

As Holt and Kysilka (2006) indicated that role play is-a fun activity and leads to better
learning. Using a student-student interactional pattern, help EFL learners to understand

the importance of cooperation and to encourage them for learning.

The Significance of Role Play
Role play is one of the activities which is particularly suitable for practicing the

sociocultural variations in speech acts, such as asking direction, complaining, and the
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giving suggestion. According to Ladousse (2005), role play promotes interaction in the
classroom and increases confidence by using different communicative techniques to
develop fluency in the language. Furthermore, role play encourages shy students to
interact with other students. Besides, it is fun and most students will agree that
enjoyment leads to better learning. Based on that statement, it shows that role play
gives many advantages: such as motivating students to practice their English. When

they practice enough, their confidence in English speaking can be increased.

The Purpose of Role Play

Role play helps to give the students some experience of using meaningful
communication. Therefore, the main purpose of role play is to develop a
communication situation. The realistic communication situation gives the students new
experience in using the language that they have learned, and the experience is good for
remembering what they have learned. Hence, the goal of teaching speaking is similar
to the goal of role play technique that is communication. It means role play can be
applied in teaching speaking and it can help students to improve their speaking ability

and also increase their confidence in speaking.

Reasons for Using Role Play in English Language Classroom

This section attempts to present a rationale for using role play activity in English
language classrooms. The reason for incorporating role play in the classroom is that
encouraging the classroom environment with lively activity. Some students learn for
specific roles in life. They may want to work or travel in a worldwide context. It is very
advantageous for these students to have tried out in pleasant with the language they
will presumably use. Role play is a helpful activity and allows students to learn how to
interact in a variety of circumstances (Putri, 2016).

However, role play may have disadvantages, too. Thornbury (2008) indicated that
students feel self-conscious while they are performing in front of the class. To put it in
other words, the author notes that public performance may cause a big problem for
some reticent students. Then, adding the preparation stage may be helpful to overcome
the fear of speaking. Teachers must be careful during role play not to make any students
feel awkward. So, to avoid this problem, the teacher should integrate other techniques

for students first to practice the language.
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The steps of teaching by using role play activities

Richards (2008) mentioned about six stages for using role play activities;

1. The preparation stage is a review step to review vocabularies for students to connect
the knowledge with the real world and the context of the role play. The students can

identify, interpret, and introduce the problem.

2. In the character selection stage, the teacher and the students describe each character.

The students set the scene and select the actors but do not have to create conversations.

3. Demonstration stage allows the students to think about their background knowledge

related to interpersonal relations.

4. The practicing and reviewing process stage is to help and train students using the
chat cards provided to identify roles or provide training language to help others with

the appropriate situation.

5. Acting stage allows the actors to perform according to the roles assigned and observe

the behavior that is expressed.

6. Discussion and evaluation stage for teachers and students to discuss important issues,
knowledge, ideas, feelings, and expressive behaviors. This part shows the summary of
learning correctness in terms of language use, evaluating student learning outcomes,

correcting errors for clear understanding, and improving the next performance.

In summary, this study used information gathering and, role play techniques to improve
student’s confidence in English speaking. Information gathering was very effective as
ice-breaking activity, especially at the beginning of a course. This technique let
students practice the target language in pair and group. Then the students moved to role
play technique which the students learned through performance activity or roles to
develop the students’ speaking ability. The situations and the roles were related
situations in their life so the students knew the functions of English in real life.

Moreover, it could promote students to speak and interact with others in the classroom.
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2.3.4 The integration of CLT techniques in the lesson plans
To improve students’ confidence in English speaking, the integration of the information
gathering and role play techniques will be applied in the six lesson plans through the

PPP methodology. This method was divided into three stages as follows:

The First stage is called presentation. This stage usually consists of two steps: an
introductory activity such as a warm-up or a lead-in, which is an activity, intended to
raise students’ interest in the topic; and an introduction of the target language. Here the
teacher explains the grammar and vocabulary of the topic to be covered. For the
teacher’s role in this stage, the teacher speaks up to 75% of the time, as they are
presenting the information. The teacher focuses on accuracy when correcting students
at this stage. The teacher asks concept check questions to see if students have

understood. The student is the listener.

In the practice stage, the focus is on the form. The teacher provides opportunities for
students to practice the learned items in a controlled way. This is a chance for the
students to use what they have learned without making mistakes. The students are
monitored and all mistakes are corrected. A common controlled activity can be in the
form of an oral exercise, targeted at individual students, or in the form of worksheets.
For the teacher’s role in the practice stage, the teacher uses activities to practice the new
language orally and in written format. The teacher models and corrects when mistakes
occur. The teacher encourages lots of pair work and group work during this stage. The

Students speak up to 60%. of the time, teacher up to 40%.

The production stage focuses on fluency and provides students with an opportunity to
personalize the language learned by doing less controlled tasks, that is, by using their
ideas. In this stage, the students start to produce language more freely. For example,
they might be given role play situations to devise and act out. The teacher monitors but
does not correct until the end. The focus is-now on fluency and rather than accuracy.
The students speak up to 90% of the time, teacher up to 10%. The students use the
language in a natural, everyday context, through a practical task with minimal input

from the teacher.

The following is the process of the integrating two CLT techniques in the lesson plans.


http://www.really-learn-english.com/role-plays-for-esl-students.html
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First hour:
1. Lead-in
The teachers stimulate students’ background knowledge.
2. Presentation
The teachers present new knowledge related to the topic to the students.
3. Practice
The students practice asking and answering the question about the topic.
4. Produce
The students participate in the information gathering technique by using class
survey activity after getting the information, the students make a group of three
to discuss their information. Then each group design graph to show their

information.

Second hour:
1. Lead-in
The teachers show the video conversation about the topic.
2. Presentation
The teachers review knowledge that the students have learned last time and add
new more knowledge from the video.
3. Practice
The students practice speaking in pairs.
4. Produce
The teacher set the situation. Then, students make a group of three organize the

conversation. Each group shows t role play and the teacher gives feedback.

Third hour:
1. Lead-in
The teachers show the video conversation about the topic.
2. Presentation
The teachers review knowledge that the students have learned last time and add
new more knowledge from the video
3. Practice

The students practice speaking in pairs.
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4. Produce
The students make the same group of role play activity. Each group has to survey
two groups and one member in each group has to stay to answer the questions

from other groups.

Group 1 surveys group 2 and 3.
Group 2 surveys group 3 and 4.
Group 3 surveys group 4 and 5.
Group 4 surveys group 5 and 6.
Group 5 surveys group 6 and 7.
Group 6 surveys group 7 and 1.
Group 7 surveys group 1 and 2.

After that, each group discusses the information that they have gathered.
The teacher let each group present their information.

From the procedures in the lesson plan above, it can be seen that the information
gathering technique is easy to be implemented in class to make students have
confidence and active in the class and they have good skill in English, especially in
speaking skill. In the survey activity, the students get a chance to ask and answer the
question in English to get the information. The students will have more confidence

before they move to perform the role play by using the target language.

2.4. Related studies on improving students’ confidence in English speaking

The researcher has reviewed the previous studies both in Thai and international contexts
that related to improving students’ confidence in English speaking. There are many
research articles related ‘to using communicative language teaching to improve

students’ confidence in English speaking.

2.4.1 The studies in the Thai contexts

Krisanalom (1998) studied the effect of role play on students’ attitudes, achievement,
and self-confidence in speaking English. The 50 students in high school were divided
into two groups. One group was taught English through role play and the other was
taught English with the usual classroom practice of teacher center instruction. The oral

test, the language learning behavior questionnaire, and the attitudinal questionnaire
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were used to collect the data. The result showed that the students studying through role
play had more confidence in speaking than those who studied through usual classroom

practice. The students had a positive attitude toward learning.

Songsiri (2007) conducted an action research study of promoting students’ confidence
in speaking English. This study aims to improve Thai students’ confidence in speaking
English. The study was conducted in two cycles: the first cycle involved teaching a
program to a class of engineering students for one semester. The teacher used new
student-centered techniques to teach differently from traditional teaching using six
activities as a tool to motivate students to speak. The second cycle followed the
reflection on the first cycle to further develop materials, activities, teaching techniques,
and teacher’s roles. It involved a further semester teaching the six activities to a new
class of engineering students. Data were collected through the teacher’s journal,
observers’ sheets, students’ worksheets, students’ diaries, and self-rating scales. The

data are presented through narrative and interpretation of students’ responses.

Data were also used to construct a model for promoting students’ confidence in
speaking English. The results of the research indicated that students’ increased
confidence in speaking English was influenced by teaching-learning strategies, using
authentic materials, and presenting the activity in non-threatening terms. Student-
centered approaches including pair and group work, cooperative learning, giving the
opportunity to practice, time to rehearse, and promoting positive attitudes towards
language learning also contributed to improving outcomes. Paranapiti (2014) conducted
the research title “Effect of communication strategy instruction on English speaking
ability and confidence of EFL undergraduates”. This study was conducted to investigate
the effect of communication strategy instruction (CSI) on speaking ability, to examine
the effect of the CSI on speaking confidence, and to explore the attitude of EFL
undergraduates toward the CSI. Data were collected by using the English speaking test
and English speaking confidence scales before and after the instruction. The finding
revealed a statistically significant difference at the 0.05 level. The students showed a

positive attitude toward the instruction.

Pratumrat (2014) studied the development of undergraduate social studies majoring in

students’ confidence in speaking English using a reward as positive reinforcement. The
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objectives of this study were: to investigate the efficiency of the method of teaching
English by giving a reward based on the criterion set at 80/80, to examine the students’
confidence in speaking English after the teaching by giving a reward, to compare the
students’ achievements in learning English between before and after the treatment by
teaching with giving a reward, and to examine students’ satisfaction with a method of
teaching with giving a reward. The methodology used was a quasi-experimental
research with one group pretest-posttest design. The sample selected by simple random
sampling was 39 undergraduate students whose major was social studies, who were
enrolled in one University in Thailand. Statistics for data analysis were percentage,
mean, standard deviation, and t-test. The findings indicated that the efficiency of
teaching English by giving a reward was 88.56/89.4, which was higher than the
criterion set at 80/80. The students had confidence in speaking English, had enthusiasm
and a positive attitude towards learning English, had the intention to learn and always
attended their class, and had confidence in expression for each situation. The students
gained a significantly higher score of achievement in learning English after the
treatment than that before the treatment at the .01 level. 4. Moreover, the students were

satisfied with the method of teaching English by giving a reward at the highest level.

Chanwichit (2018) studied the development of activity learning on English in daily life
by using the theory of communicative language teaching approach (CLT) to enhance
listening speaking ability and confidence of using English for the fourth-grade students.
The purposes of this research were: 1) to develop an activity learning on English in
Daily Life by using the theory of communicative language teaching approach (CLT)
which had an efficiency of the set criteria of 75/75 2) to find out the effectiveness index
of developing an activity learning package on English in Daily Life by using the theory
of communicative language teaching approach (CLT) 3) to compare listening ability
between before and after learning English 4) to study English speaking ability of
Prathomsuksa 4 students 5)-to study the confidence of using English of Prathomsuksa
4 students 6) to study the satisfaction of the Prathomsuksa 4 students toward an activity
learning on English in Daily Life by using communicative language teaching approach
(CLT) The results findings were as follows:1) The activity learning on English in Daily
Life by using the theory of communicative language teaching approach (CLT) had an
efficiency of 79.82/77.75. It was higher than the established requirement. 2) The
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activity learning on English in Daily Life by using the theory of communicative
language teaching approach (CLT) had an effectiveness index of 0.5459 showing that
they progressed their learning at 54.59 percentages respectively. Show that students are
progressing at a high level. 3) Prathomsuksa 4 students who learned by using the
activity learning on English in Daily Life by using the theory of communicative
language teaching approach (CLT) were higher than that they had before at the .05 level
of significance. 4) Prathomsuksa 4 students who learned by using the activity learning
on English in Daily Life by using the theory of communicative language teaching
approach (CLT) had 78.88 of English speaking ability. 5) The students’ confidence in
using English after learning was at a high level. 6) The students’ satisfaction after using
the activity learning on English in Daily Life by using the theory of communicative

language teaching approach (CLT) was at a high level.

2.4.2 The studies in the global contexts

Desvarni (2017) studied the use of the skit technique to increase students’ self-
confidence in speaking. This study aimed to know the use of the skit technique to
increase students’ self-confidence in speaking English. This study aims to know
whether the skit technique can increase self-confidence in speaking English. In other
words, the skit technique can help to increase self-confidence in speaking English. The
design of this research is an experiment. The population of the research is 46 students
at the eighth-grade students of one primary school in Indonesia. The sampling technique
is random sampling. The result shows that this technique can be implemented to

increase students’ self-confidence in speaking English.

Derakhshan et al (2015) researched the title helping adult and young learners to
communicate in speaking class with confidence. This review aims to represent the
implementation of various experiences which would be highly useful for teachers in the
process of teaching EFL/ESL. As a result of the significant difference between young
and adult learners, teachers' awareness can help them in their careers. It is strongly
showed that students' motivation along with a good relationship between students-

teacher and students themselves in class can actively support the amount of success for
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students by taking part in speaking tasks. Moreover, the tools and methods which a
teacher chooses to foster students’ oral activities are considerable to great extent.

Dogaruni (2015) conducted action research about increasing English as a Foreign
Language (EFL) students' confidence in speaking. Participants involved in this study
were 16 male university students. Extra speaking activities were incorporated into the
classroom for eight weeks. The technique used to engage students in speaking was an
interview. The students' confidence development was gained through qualitative
analysis of their reflective journals. The findings of this study suggest that second
language teachers should look for ways to increase students' collaboration in the

classroom to help them gain confidence in speaking.

Kurniawati (2013) The study was aimed to improve the self-confidence in speaking
practice by using role play techniques for the Eight grade students of SMP
Muhammadyah 3 Yogyakarta. It tried to find the actual problems in the field and then
solve them collaboratively. The results of the study showed that there were some
improvements in the students’ self-confidence. Related to the teaching-learning process
of speaking, it was shown that role play techniques like guided role play and the use of
some role cards, cue cards, colorful pictures and other accompanying actions (teaching
the students’ pronunciation, asking the students to practice role play, asking the students
to perform in front of the class, and giving feedback) gave the students a lot of
opportunities to be more active. In Cycle I, there was some unsuccessful actions.
Meanwhile, in Cycle 11, the implementation of role play techniques was successful in
improving the students’ self-confidence in speaking practice.

Shand (2008) studied the use of drama to reduce anxiety and increasing confidence and
motivation towards speaking English. The purposes of this study are to present and
analyze a curriculum for drama-based instruction for English language learners, to
confirm other studies showing drama to be a successful method of second language
instruction in reducing anxiety and increasing confidence and motivation, to reveal the

responses of the student participants to the drama-based curriculum, to advocate for
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incorporating drama methods in ELL classrooms. The participants were eighteen
elementary-age English language learners who participated in the summer school
program. The participants’ response to the drama curriculum was measured by pretest-
posttest, observations, and interviews. Results of the study revealed that drama was
successful in reducing the third-grade participants’ anxiety and increasing their
confidence and motivation towards speaking English. There was evidence of positive
benefit of the drama with the sixth and seventh graders, but there was little change in

participants' anxiety, confidence, and motivation towards speaking English.

The summary of the previous studies indicated that speaking is an essential skill that is
a part of daily life. The students can be successful in learning the language when they
have speaking skills. Confidence is one important factor in speaking English. Having
confidence in speaking leads students to have a more positive effect on their learning
process in communication. Hence, confidence is a qualification that should be
promoted. Some researchers suggested the techniques that the students can improve
their confidence in speaking is daily practice. The teachers should provide the activities
in class which give students’ practicing opportunity to speak English. When the
students keep practicing, they can gain more confidence to speak. Communicative
activities have a strong effect on student’s confidence in their speaking. There are
various classifications of activities that are typically found in communicative language
teaching such as, communicative activities, information-gap activities, task-completion
activities, information-gathering activities, opinion-sharing activities, information-
transfer activities, reasoning-gap activities, and role play activities. For the last part, the
previous studies indicated that communicative language teaching has an effective in
improving students’ confidence. Using communicative strategy instruction can increase
speaking ability and confidence in speaking. Providing the activity that gives the
students opportunities to practice speaking is very important especially cooperative
learning activity which can contribute friendly atmosphere to learn. Information
gathering and role play techniques are communicative language teaching techniques
that can promote confidence in speaking and a positive attitude toward learning. To
improve students’ confidence in English speaking in this study, the integration

information gathering and role play techniques will be applied in the classroom.
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In the next chapter, outlines the methodology for conducting this research. Methods

and issues around methods when gathering the data will be discussed.
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CHAPTER 111

RESEARCH METHODOLOGY
This chapter details the procedures regarding integrated CLT techniques to assist EFL
learners to improve their confidence in English speaking. It also comprises a research

design, population and sample, research instruments, data collection, and data analysis.

3.1 Research Design
This was a quasi-experimental research with one group sample design. The experiment

was divided into three steps as follows:

-Self-rating scale on confidence

Pre-speakmg ‘ -Confidence checklist observation form 1
.

| Lead in Stimulate the students

| Present Present new target language |
| practice | Practice spea.king in pair

| Produce | Information gathering

Thetreatmait 4 Six lesson plans Lead in Stimulate the students
A Present Review the target language
3 hours / 1 plan practice | Practice speaking in pair

Produce | Role play

: Lead in Stimulate the students
| Present Review the target language

~Confidence checklist observation form practice Practice speaking in pair
Postspeaking \/::I _SEIf iy sale G dorfideiics Produce | Information gathering
-Students’ attitude questionnaire

Figure 1: Processing Flow Chart

Figure 1 displays how the experiment was conducted. In the first week, the participants
were asked to talk about their personal information as a pre-speaking activity with the
video recording. The confidence checklist observation form and the self-rating scale on
confidence were applied in this step. Next, was the treatment step which comprised of
six lesson plans. There were three hours in each lesson plan which integrated
information gathering, and role play techniques. Each hour followed the PPP lesson
structure: lead-in, present, practice, and product. Then, the students were interviewed
again about their personal information with video recording in the post-speaking step.
The confidence checklist observation form and the self-rating scale on confidence were
applied again to compare the score with the pre-speaking step. Finally, the students’

attitude questionnaires were applied.
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3.2 Population and samples

The population in this study was 240 secondary students from three schools in
opportunity expansion school from Mahasarakham Primary Educational Service Area
Office two. The sample groups were twenty-one ninth-grade students in one
opportunity expansion schools from Mahasarakham Primary Educational Service Area
Office two which was selected by the convenience sampling technique. The participants
were in the English class that the researcher normally taught. The researcher’s school
was an opportunity expansion school where there was only one class for ninth-grade
students, and the researcher found that they had the same characteristics in learning
English. Those characteristics were: first they had limited proficiency in English
speaking, second, they were shy to interact and use English, and third they did not want
to attend an English class. They enrolled in the English class in the first semester of the
academic year 2020. This study covered one semester in the academic year 2020 which

took five months from July to November.

3.3 Research Instruments
To collect the data, confidence checklist observation form, self-rating scales on

confidence, and questionnaire were implemented.

3.3.1 Confidence checklist observation form (See appendix A)

The confidence checklist observation form was adapted from Nelson & Pearson (1982)
who showed two big aspects of confidence: body aspects and voice aspects. This
instrument was used by two English teachers (Teacher A and Teacher B) who observed
each students’ confidence through video recording when they had done pre-speaking
activity and post-speaking activity. The ways to construct the confidence checklist

observation form were as follow steps:

Step 1 >> Studied the concept and the related >

Step 2 >> Designed the confidence checklist observation >




34

Step 3 >> Validated the instruments >
Step 4 >> Revised the instruments >

Figure 2: Steps of constructing the confidence checklist observation form

The steps of the development and assessment of the instrument were followed:
Step 1: The researcher studied the concepts and related studies about confidence in

speaking.

Step 2: The researcher designed the confidence checklist observation form. According
to Nelson& Pearson (1982), there were two big aspects about confidence in speaking
items that the researcher focused on body aspects and voice aspects. There were eight
items follow the Likert five-rating scale from 5 4 3 2 and 1 which showed a level of
quality as follows; very good, good, fair, poor, and very poor, respectively. To be easy
in consideration for observers, the researcher organized the confidence criteria levels.
These criteria are referenced to the book named Confidence in Public Speaking by
Nelson& Pearson (1982) who stated that confidence in speaking could notice from body
aspects, such as gestures, facial expressions, movements, eye contact, and from voice
aspects, such as pause, volume, fluency. These criteria in each item are based on the
degree of confidence related to the level of Likert scales. (See appendix B) The
researcher emphasized and observed the students’ performance while they were

speaking from the video recording focused on fluency more than accuracy in speaking.

Step 3: The experts in the field of English language teaching were invited to check and
evaluated instruments. There were some criteria to choose three experts. First, they
directly graduated in English or English teaching major. Second, they gained
experience in English teaching for more than ten years. Finally, they were professional-
level teachers. Then, the experts used content validation to observing all the specific
items on the confidence checklist observation form to determine whether the
questionnaire addresses the topic overall. This allows the researchers to ensure that
every item corresponds to the desired measurement and that everything that should be
measured is measured. The Item-Objective Congruence (I0C) was used by the experts

to evaluate the items of the confidence checklist observation form based on the score
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range from -1 to +1. The items that had scored lower than 0.5 were revised. On the
other hand, the items that had scores higher than or equal to 0.5 were reserved.

Step 4: The researcher revised the confidence checklist observation according to the

suggestion from the experts.

Table 1: Confidence checklist observation form Item-Objective Congruence (I0C) result

Experts
No. Items >R loc
1 2 3
1  Gestures:
A movement of parts of body; hands, head to express an 1 1 1 3 1

idea or meaning
2  Facial Expression:
Motions or the feelings expressed on a 1 1 1 3 1
person's face
3  Eye Contact:
When two people look at each other's eyes at the same
time, It defines the act as a meaningful and important 3
sign of confidence, respect, and social communication
4 Movement
Physical behaviors of people while they are speaking 1 1 0 2 0.66
such as body posture
5  Pause:
The length of the time that they 1 1 1 3 1
stop while speaking
6 Volume:
The loudness of speaking
7  Pronunciation:
The speaker can pronounce-the words correctly.
8  Fluency:
The smoothness or flow with sounds, syllables, words 1 1 1 3 1
and phrases are joined together when speaking quickly.

1 1 0 2 0.66

1 0 1 2 0.66

3.3.2 Self-Rating scales on confidence (See appendix C)

Self-rating scales on confidence were adapted from Griffee (1997). The students used
this instrument to rate themselves about their confidence in English speaking after pre-
speaking activity and post- speaking activity. The steps to construct Self-rating scales

on confidence were followed:

Step 1 >> Studied the concept and the related information >
Step 2 >> Designed the self-rating scale on confidence >

Step 3 >> Checked the instruments by the experts >
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Step 4 >> Revised the instruments >

Figure 3: Steps of constructing the self-rating scale on confidence

The steps of the development and assessment of the instrument were followed:

Step 1: The researcher studied the concepts and the related studies about the self-rating

scale on confidence.

Step 2: The researcher designed the self-rating scale on confidence. This will be
adopted from Griffee (1997). In part one, there were twenty items which were rated by
using the Likert five-rating scale from 5 4 3 2 and 1 to show the level of quality as
followed; very high, high, moderate, low and very low, respectively. In part two, two
opening questions were prepared for students to write their opinion about their
confidence in English speaking. The students rated themselves before and after taking
six lesson plans. For the writing part, the students wrote their answers in Thai. If some

students did not write their answers, the researcher asked them the same questions.

Step 3: The experts validated the content in the self-rating scale on confidence by using
The Item-Objective Congruence (IOC). The self-rating scale on confidence was
evaluated based on the score range from -1 to +1. The items that had scored lower than
0.5 were revised. On the other hand, the items that had scores higher than or equal to

0.5 were reserved.

Step 4: The self-rating scales on confidence was revised according to the suggestion

from the experts.

Table 2: Self-Rating scales on confidence opinion question part ltem-Objective Congruence
(10C) result

Experts
No. Items >R 10C
1 2 3
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10

11

12

13

14

15

16

17

18

19

20

| use body language when | speak English.

I do not feel embarrassed to speak English.

I always show facial expression when | speak
English.

I do not feel anxious when | speak English.

| have a good body posture while I am speaking.

I am confident to be able to express my ideas in
English.

| focus on speaking English with confidence more
than correct grammatical structures.

I am not nervous when | have to express my ideas in
English.

| use eye contact with the interlocutor.

I am not shy when speaking English in front of the
class.

I can communicate in English confidently with the
teachers.

| pause in a short time when | get into trouble while
speaking English.

I do not have a tremor when | speak English.

| always speak English loudly.

Even though sometimes | make a mistake when |
speak English, | continue speaking:

I am confident to speak English.
I can speak fluently.
I-have more confidence in speaking than before.

I pronounce English words correctly.

| feel confident when 1 speak English with my
friends.

1 0 2 0.66

0 1 2 0.66

1 1 3 1
1 1 3 1
1 1 3 1
1 1 3 1
1 1 3 1

1 0 2 0.66

0 1 1 0.66

0 1 1 0.66

0 1 2 0.66

1 0 1 0.66

1 0 2 0.66

0 1 1 0.66

Table 3: Self-Rating scales on confidence open-ended question part Item-Obijective

Congruence (I0C) result

No.

Items

Experts
>R 10C
2 3
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1  How do you feel when you are speaking English? 1 1 1 3 1

What make you feel more confident to speak
2 English? 1 1 1 3 1

3.3.4 Students’ Attitude Questionnaire (See appendix D)

The questionnaire was designed to obtain information regarding the participants’
opinions about using information gathering and role play techniques. The questions
consisted of 10 items, Likert scales with five points rating scale ranging from ‘very
high’ to ‘very low’. The participants were asked to rate each item based on their opinion
about using information gathering technique and role play technique. The questionnaire
was adapted from Sudirman (2013), and Krisanalom (1998)

Table 4: Students’ Attitude Questionnaire Item-Objective Congruence (I0C) result

experts
No. Items >R 10C
1 2 3
1 I enjoy speaking activities in class. 1 1 1 3 1
2 My classroom activities encourage me to speak
. 1 1 1 3 1
English.
3 I think using information gathering technique can 1 1 1 3 1
make me feel more confident when speaking English.
4 | think role play technique gives me confidence to be
; 1 1 1 3 1
able to speak English.
5 I like practicing speaking English through
h . : ; 1 1 1 3 1
information gathering technique.
6 | like practicing speaking English through role play
: 1 1 1 3 1
technique.
7 I think using information gathering technique can
decrease my anxiety when speaking English. 1 1 1 3 1
8 I think using role play technique can decrease my
- : - 1 1 1 3 1
anxiety when speaking English.
9 * Both information gathering and role play techniques
give me more chance to speak Englishin class. 1 1 1 3 1
10 Ilike to practice speaking English with friends'more
than with a teacher. 0 1 1 1 0.66

3.4 Data Collection
The two kinds of data were collected. Firstly, quantitative data was collected from the
confidence checklist observation form, part one of self-rating scales on confidence, and

students’ opinion questionnaire. Secondly, qualitative data was collected from part two
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of self-rating scales on confidence. The procedures of data collection were shown as
followed:

1. The students participated in the pre-speaking activity that was personal information
interviewing with the teacher. During the interview, the speaking was recorded in the
video. The students were acquainted with the video recording one week before the
researcher used it to collect the data.

2. The confidence checklist observation form was employed to check the students’
confidence from the video recording by the researcher (Teacher A) and one English
teacher (Teacher B) from another school to prevent bias from the researcher. Before the

observation, teacher B was trained to know about the confidence criteria.

3. Then, the self-rating scale on confidence was used by the students to rate themselves.
For the opened-ended part that the students had to write their answer in Thai for two
questions. If some students did not write any answers, the researcher used the interview
technique with those students by asking the same question as given in the

guestionnaires.

4. Six lesson plans were applied in the class. Each lesson plan integrated the information
gathering and roles play techniques. In addition, giving feedback was used in teaching

procedures of CLT.

5. After finishing all six lesson plans, the students participated in the post-speaking
activity. The students were interviewed about the personal information which was the

same question as to the pre-speaking activity with video recording.

5. The confidence checklist observation form was employed again to check the
students’ confidence from the video recording by the researcher and one English

teacher from another school to natice their confidence improvement.
6. The students also rated themselves again by using the self-rating scale on confidence.

7. The students’ attitude questionnaires were used to ask the student's attitude toward

the information gathering and the role play techniques.

3.5 Data Analysis

The data were analyzed by using the processes below:
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Quantitative data from the confidence observation checklist, the self-rating scale and
the students’ attitude questionnaire were calculated as a percentage, mean and standard
deviation (S.D.). Furthermore, the statistical package for the social sciences was

employed to analyze the data.

Content analysis was employed with qualitative data obtained from part two of the self-
rating scale on confidence which comprised of two opened-ended questions. This part
used the researcher assistant as the interrater who was well trained to help analyzed the
data.

3.6 Statistics Used in the Study
Statistics employed in this study were divided into two parts: basic statistic and statistics

used in verifying quality of instruments.
Basic statistics
1. Percentage
2. Mean or the average
3. Standard Deviation (S.D.)
Statistics to be used in verifying quality of instruments is as follows.

Index of Item-Objective Congruence (I0C) was used to assess the objectivity
and validity of the confidence observation checklist, the self-rating scale on

confidence, and the student’ opinion questionnaire.
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CHAPTER IV
RESULTS

This chapter reports the effect of the integration of information gathering and role play
techniques and students’ attitudes toward the use of these two techniques. Two research
questions were formed to investigate the effect of the integration of two techniques and
students’ attitudes: (1) can using the integration of information gathering and role-play
techniques improve students’ confidence in English speaking skills? And 2) what is the
students’ attitude toward using the integration of information gathering and role play
techniques? To answer the two research questions, the findings were presented on the
following topics.

1) The confidence checklist observation

2) The students’ self-rating scale on confidence

3) The students’ attitude

4.1 Can using the integration of information gathering and role play techniques
improve students’ confidence in English speaking skills?

This research question determined whether the impact of the integration of information
gathering and role play improved students’ confidence in English speaking skills. The
researcher employed: 1) The confidence checklist observation, and 2) The students’

self-rating scale on confidence.

The confidence checklist observation form was employed by two observers using a
video recording of both pre-speaking and post-speaking activities. A and B in the table
represent the mean scores from observers A and observer B. Then, the mean scores
between pre-speaking and post-speaking activities received from the confidence
checklist observation form were compared. The mean scores were interpreted by the
following ranges: Very poor =1.00— 1.50, Poor = 1.51 — 2.50, Fair = 2.51 — 3.50, Good
=3.51 -4.50, and Very good = 4.51 — 5.00. Table 1 illustrates students’ confidence in

English speaking skill mean scores in both pre-speaking and post-speaking activities.

Table 5: The confidence mean scores from pre and post speaking activity
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Pre-speaking activity

Post-speaking activity

Items A B Mean Result A B Mean Result Difference
Gestures 252 271 2.62 Fair 390 371 3.80 Good +1.18
Facial expression 281 257 2.70 Fair 395 357 3.76 Good +1.06
Eye contact 200 267 2.34 Poor 367 3.71 3.69 Good +1.35
Movement 248 243 2.46 Poor 3.86 3.67 3.77 Good +1.31
Pause 238 248 2.43 Poor 400 357 3.79 Good +1.36
Volume 281 352 3.17 Fair 405 3.95 4.00 Good +0.83
Pronunciation 271 290 2.80 Fair 390 371 3.80 Good +1
Fluency 262 257 2.60 Fair 414 343 3.78 Good +1.18

Total X =2.64 Fair X =3.80 Good +1.16

Confidence Observation

NN

B Pre-activity @ Post-activity

Figure 4: The confidence mean scores

g
g
Z

As can be seen in figure 4, the graph of the confidence observation shows that the post-

speaking activity’s mean scores were higher than the pre-speaking activity’s mean

scores when we looked at students’ speaking performance. Gestures, facial expressions,

eye contact, movement, pause, volume, pronunciation, and fluency were noticed when

they were speaking.

The students” self-rating scale on confidence was used after they spoke in both pre-

speaking activity and post-speaking activity. The students rated themselves in part one

and wrote their answers in Thai which was the open-ended question in part two. Then,

the mean scores from part one were compared. A mean score was interpreted by the
following ranges: Very low = 1.00 — 1.50, Low = 1.51 — 2.50, Moderate = 2.51 — 3.50,
High = 3.51 — 4.50, and Very high= 4.51 — 5.00.
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Pre-speaking activity

Post-speaking activity

Students Difference
Sum Mean Results Sum Mean Results

S1 35 1.75 low 45 2.25 low +0.5
S2 47 2.35 Moderate 53 2.65 Moderate +0.3
S3 56 2.80 Moderate 57 2.85 Moderate +0.05
S4 57 2.85 Moderate 80 4.00 High +1.15
S5 52 2.60 Moderate 64 3.20 Moderate +0.6
S6 44 2.20 low 44 2.20 low 0
s7 68 3.40 Moderate 75 3.75 High +0.35
S8 40 2.00 low 64 3.20 Moderate +1.2
S9 58 2.90 Moderate 57 2.85 Moderate -0.05
S10 45 2.25 low 53 2.65 Moderate +0.4
S11 61 3.05 Moderate 69 3.45 Moderate +04
S12 44 2.20 low 65 3.25 Moderate +1.05
S13 65 3.25 Moderate 69 3.45 Moderate +0.2
S14 38 1.90 low 55 2.75 Moderate +0.85
S15 52 2.60 Moderate 76 3.80 High +1.2
S16 47 2.35 low 70 3.50 Moderate +1.15
S17 50 2.50 low 83 4.15 High +1.65
s18 35 1.75 low 53 2.65 Moderate +0.9
S19 57 2.85 Moderate 76 3.80 High +0.95
S20 64 3.20 Moderate 79 3.95 High +0.75
S21 60 3.00 Moderate 65 3.25 Moderate +0.25

Total 51 2.56 Moderate 64 3.22 Moderate +0.66

Levels

51 52
««««« Pre-activity 175 235
—ostactivity 225 165

53
28
285

55
26
32

56
22
11

Students’ self-rating on canfidence

57 58 59
34 2 29
375 32 285

~~~~~~ Pre-activity

510 s11 512 513
225 305 22 3.5
265 345 315 345

Students

e P - CTIVIY

514
19
275

515 516 s17 518
26 235 25 17
38 35 415 165

Figure 5: The students’ self-rating on confidence scores from part one

519 520 521
285 32 3
38 395 | 325

As shown in figure 5, the graph of students’ self-rating scale on confidence scores

indicates that nineteen students or 90 % of students have the post-speaking activity

mean scores higher than the pre-speaking activity mean scores. Only 10% of students
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have the same scores and lower scores. In table 7, the average mean scores increased
from 2.56 to 3.22.

The next part shows the students’ answers from the open-ended part which twenty-one
students account for 100% in which both pre- speaking activity and post-speaking
activity. In the first question, the researcher set the students’ answers into two themes.
First, the positive feeling theme referred to the students who answered that they did not
feel nervous, excited to speak English, and they were happy to practice speaking
English. Second, the negative feeling theme referred to the students who answered that

they felt nervous, excited, scared to speak English.

Table 7: The students’ feeling while speaking English

Pre-speaking activity Post-speaking activity
How do you feel when you
speaking English? Freqgency Percent T Percent
scores scores
The positive feeling 1 5% 10 48%
The negative feeling 20 95% 11 52%

N=21

From table 7, the students who have positive feelings increase from 5% in Pre-speaking
activity to 48% in post-speaking activity. Moreover, the students who have negative

feelings decrease from 95% in pre-speaking activity to 11% in post-speaking activity.

In the second question, the researcher also set the students’ answers into two themes;
practicing speaking theme and the other choices theme. First, practicing the speaking
theme referred to the students who answered that they should practice speaking English.
Second, the other choice theme referred to the students who answered the different
waysto improve their confidence in English speaking, such as studying abroad, being

assertive, having a kind teacher, etc.

Table 8: The ways to improve the confidence in speak English

Pre-speaking activity Post-speaking activity
What make you feel more . F
. : requenc requenc
confident to speak English? quency Percent quency Percent
scores scores
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Practicing speaking 11 52% 20 95%
The other choices 10 48% 1 5%
N=21

Table 9 shows the students’ ideas to improve their confidence in speaking English.
After the implementation, most students 95 % think that practicing speaking English
can help to improve their confidence in English speaking which increases from 52% in

pre-speaking activity.

From the students' self-rating scale on confidence, we can see that the results from both
two parts were consistent. In part one, the students rated themselves which indicated
that the average mean scores increased in post-speaking activity. Moreover, form open-
ended part two reconfirmed the result because it showed that this activity helped
students to have a positive feeling to speak English. The students thought their
confidence in speaking was improved because they often practiced speaking.

4.2 What is the students’ attitude toward using the integration of information
gathering and role play techniques?

This section presents the students’ attitude toward using the integration of information
gathering and role play techniques. The researcher conducted the students’ attitude
questionnaire to collect data. Twenty-one students were asked to answer the
questionnaire. The questionnaire consists of ten items which are divided into three
aspects; the overview of the activity in class, the information gathering activity, and the
role play activity. A mean score derived from the students’ attitudes was interpreted by
the following ranges: Very low = 1.00 — 1.50, Low =1.51 — 2.50, Moderate = 2.51 —
3.50, High = 3.51 — 4.50, and Very high = 4.51 — 5.00. The summary of the overall

mean score is presented in the following table.

Table 9: The mean score of the students’ attitudes questionnaire for the instruction

Aspects Attitudes Mean Results Std. Deviation

1 The overview of the activity in class 3.84 High 962
2 The information gathering activity 3.81 High 908
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3 The role play activity 3.71 High .965
Total 3.78 High .945
N=21

As can be seenin Table 9, the overall mean score of the students’ attitudes questionnaire
is 3.78, with a standard deviation of 0.945. The result indicates that the students have
positive attitudes towards the overview of activity in class which integration the
information gathering and role play techniques. The highest mean score is the first
aspect; it reveals that the students are satisfied with the overview of the activity in class
at a high level (3.84). The following parts present the mean score of the students’
attitudes in each aspect. The first aspect shows the students’ attitude toward the
overview of activity in class which consists of item 1, item 2, item 9, and item 10 in the

questionnaire. The mean score is shown in table 10.

Table 10: The students’ attitude toward the overview of the activity in class

Item Attitudes Mean Results Std.
Deviation

1 | enjoy speaking activities in class. 3.90 High 831

2 My classroom activities encourage me to speak English. 381 High 981

Both information gathering and role play techniques give

o me more chance to speak English in class. 3.90 High 1.044

I like to practice speaking English with friends more than

10 with teacher. 3.76 High .995

Tota

| X =3.84 High .962

N=21

This aspect of the questionnaire asked about the students’ attitudes towards the
overview of the activity in class. The overall mean score is ( X ) 3.84. The highest mean
score is item 1 and item 9; it indicates that they enjoy speaking activities in class and
both techniques give them more chance to speak English at the highest mean score ( X
) 3.90. The activities encourage them to speak English at the-mean score ( X) 3.81.
They agree that they like to practice speaking English with friends more than with the
teacher at the mean score (X) 3.76. The second aspect shows the students’ attitude
toward the information gathering technique which consists of item 3, item 5 and item 7

in the questionnaire. The mean score is shown in table 11.

Table 11: The students’ attitude toward the information gathering technique
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Item Attitudes Mean Results S.td'.
Deviation
3 I think using information gathering technique can 3.86 High .854
make me feel more confident to speak English.
5 I like practicing speaking English through 3.76 High .944
information gathering technique.
7 I think using information gathering technique can 3.81 High .928
decrease my anxiety to speak English.
Total x =3.81 High .908
N=21

The overall mean score of the students’ attitudes towards the information gathering
technique is ( X) 3.81. The highest mean score is item 3; it indicates that using the
information gathering technique can make them feel more confident to speak English
at the highest mean score ( X ) 3.86. Moreover, the information gathering technique can
decrease their anxiety to speak English at the mean score ( X) 3.81. They agree that
they like practicing speaking English through information gathering techniques at the
mean score ( X ) 3.76. The third aspect of the questionnaire asked about the students’
attitudes towards the role play technique which consists of item 4, item 6, and item 8 in

the questionnaire. The mean score is shown in table 12.

Table 12: The students’ attitude toward the role play technique

Item Attitudes Mean Results S.td'.
Deviation
4 I think using role play technique can make me feel 3.67 High 1.017
more confident to speak English.
6 I like practicing speaking English through role 3.86 High 1.014
play technique.
8 I think using role play technique can decrease my 3.62 High .865
anxiety to speak English.
Total X =371 High 0.965
N=21

The overall mean score of the students’ attitude toward the role play technique is ( X))
3.71. The highest mean score is item 6; it indicates that they like practicing speaking
English through role play technique at the highest mean score ( X°) 3.86. Moreover,
using role play technique can make them feel more confident to speak English at the
mean score ( X ) 3.67. They agree that using role play technique can decrease their

anxiety to speak English at the mean score ( X ) 3.62.
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4.3 Summary of the chapter

This chapter showed the results of the study according to two research questions. The
explanations for each question were as followed: The first question was “Can using the
integration of information gathering and role play techniques improve students’
confidence in English speaking skills?” and the second was “What is the students’
attitude toward using the integration of information gathering and role play

techniques?”

In the first question, the results revealed that the students’ confidence in English
speaking skills improved after receiving the implementation of the integration of
information gathering and role play techniques. The mean scores were analyzed to
examine the students’ improvement which pointed out that the post-speaking activity’s
mean scores were higher than the pre-speaking activity’s mean scores when we looked
at students’ speaking performance. The results from both two parts of the students' self-
rating scale on confidence were consistent. In part one, the students rated themselves
which indicated that the average mean scores of post-speaking activity were increased
and the open-ended part reconfirmed the result because it showed that this activity
created the positive feeling for the students to speak English, and the students thought

their confidence in speaking was improved because they often practiced speaking.

In the second question, the students’ attitude questionnaire was analyzed to answer this
question. According to the obtained data, the students’ attitudes toward the integration
of information gathering and role play techniques were at a high level. The result
revealed that both information gathering and role play techniques give them more
chances to speak English in class. It made them feel more confident to speak English,
and it also helped decrease their anxiety to speak English. The next chapter presents the
discussion of the improvement of the secondary students’ confidence in English

Speaking skills through integrated CLT techniques.
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CHAPTER V
DISCUSSION AND CONCLUSION

This chapter presents a summary of the findings, the discussion of the findings, the
conclusion of the study. Then, the pedagogical implication, the limitations of the study,

and the recommendations for further studies are discussed.

5.1 Summary of findings

The study aimed to investigate the impact of the integration of information gathering
and role play techniques in secondary students’ confidence in English speaking skills.
The two main purposes of the study were 1) to improve students ‘confidence in English
speaking skills through integration of information gathering and role play techniques,
and 2) to investigate the students’ attitude toward using the integration of information
gathering and role play techniques. After using three research instruments to collect the
data, the result indicated that the students 'confidence in English speaking skills through
integration of information gathering and role play techniques is improved in all
different levels. Moreover, the students have a positive attitude toward classroom

instruction. More details were presented in the next part.

5.2 Discussion

5.2.1 Confidence in English speaking

Confidence in speaking is another important factor found to enhance communication
ability. Desvarni (2017) claimed that when the students had self-confidence, they had
a more positive effect on their learning process, in_communication, and their
relationship. Thus, the researcher aspires to improve the students’ confidence in English
speaking. According to Macintyre et all (1998), they stated that the confidence in
speaking could be referred to their speech and their movement which was natural
without anxieties..Moreover, facial expressions, body language, and eye contact were
showed. There was good harmony between words, actions, and movements. There are
many techniques that the learners can use to speak with more confidence. The students
should practice more and more because the more they speak out loud the more
confidence increases. Using pair work or group work also helps to encourage quiet
students to speak because when they do the activity with other students in pair or group,

they get pressure less than speaking in front of the whole class (Harmer, 1998; Will,
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2019). Therefore, the integration of information gathering and role play were
implemented in this study with the two purposes. The first purpose was to improve the
students’ confidence and the second purpose was to investigate the students’ attitude

toward using the integration of information gathering and role play techniques.

The researcher used the confidence checklist observation form to observe the students’
confidence when they were speaking with both pre-speaking and post-speaking
activities. Two observers observed the students’ gestures, facial expressions, eye
contact, movement, pause, volume, pronunciation, and fluency. The scores from the
observation form showed that the confidence mean scores from post-speaking activity
were higher than the confidence mean scores from pre-speaking activity. It increased
from 2.64 (fair level) to 3.80 (good level). This referred to the improvement of the
confidence in term of body aspect: gestures, facial expressions, eye contact, movement
and the voice aspects: pause, volume, pronunciation, and fluency. The students’
confidence in English speaking developed continually. The data from teacher’s journal
also supported that shy students became more confident because the classroom
activities gave more chances for the students to speak. Accordingly, it could be
concluded that the integration of information gathering and role play techniques had
made an impact on students’ confidence in English speaking. Furthermore, this result
could be supported by the students’ self-rating scale on confidence. In part one, the
students rated themselves on confidence in English speaking for twenty items. The
results showed that nineteen students or 86 % of students had the confidence mean
scores from post-speaking activity higher than the confidence mean scores from pre-
speaking activity. The average mean scores increased from 2.56 to 3.22. According to
the result of the students’ self-rating scale on confidence from twenty-one students, the
researcher divided the development of confidence in speaking into four groups. Group
one and group two were normally developing their confidence in English speaking by
the increased mean scores even though some students were still at the same level. On
the other hand, two students in group three and group four had a decreased score on
self-rating scale on confidence. The effect of the immediate change on instruction
caused confusion in learners thus preventing them from learning. They were not
acquainted with the new instruction which required them to be more active in using

more English in the classroom activities.
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5.2.2 Communicative language teaching

Communicative language teaching (CLT) begins with a theory of language as
communication. It aims to develop learner’s communicative competence. The learners
know how to use language for different purposes and functions (Richards 2006). Many
types of communicative language teaching activity can be used in the classroom to
achieve that goal. This study integrated information gathering and role play activities.
The data from the teacher’s journal revealed that students felt excited to learn, in
particular when the new method of teaching was integrated in classroom. They had
stress less than in the beginning and had fun practicing speaking English because they
helped each other while speaking by practicing in pairs and groups. Moreover, the
classroom had a livelier atmosphere. Dogaruni (2015) also supported the finding above.
He found that the students’ confidence increases because of incorporating additional
speaking activities into the classroom and encouraging them to collaborate with their
peers. After the teaching process, the researcher also conducted the questionnaire to
collect the students’ attitudes. The result indicated that the students have positive
attitudes towards the overview-of activity in class which integration the information

gathering and role play techniques is at high level.

5.2.3 Information gathering technique

The information gathering technique allowed the students to practice the target
language in pairs. They joined the activity actively. In this research, a class survey was
employed for the information gathering technigue. Moss and Ross-Feldman (2003)
stated that a class survey was fun and not overly challenging. It was very effective as
an ice-breaking activity, especially at the beginning of a course. This supports the
results of this study. A high score of the students' attitude toward the use of information
gathering technique indicated that students felt more confident in speaking English and
relished practicing through information gathering technigue. This technique could also

help to decrease their anxiety before they started articulating the target language.

5.2.4 Role play technique
The role play technique helped them develop their confidence in both body, and voice
aspects. As Holt and Kysilka (2006) indicated that role play was a fun activity and could

lead to better learning. Using a student-student interactional pattern, helped EFL
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learners to understand the importance of cooperation and to encourage them for
learning. Furthermore, Ladousse (2005) also supported this. He stated that role play
promoted the interaction in the classroom and increased confidence. It encouraged shy
students to interact with other students. Their confidence in English speaking was
increased. These were consistent to this research result. The result indicated that the
mean score of the students’ attitudes towards the role play technique was also at a high
level. The students liked practicing speaking English through role play techniques.
They thought role play technique could make them felt more confident to speak

English. It could decrease their anxiety to speak English too.

The integration of information gathering and role play techniques gave the students
opportunities to speak English in class. When students kept practicing speaking
English, they could gain more confidence to speak and expressed the confidence in
speaking through the body aspect: gestures, facial expressions, eye contact, movement
and the voice aspects: pause, volume, pronunciation, and fluency. When the students
began to have the confidence to speak English, they enjoy learning and had a positive
attitude toward speaking English. It can be concluded that the integration of information
gathering and role play techniques had made an impact on students’ confidence in
English speaking. Moreover, Dogaruni (2015) also supported the conclusion above. He
found that the students’ confidence increases because of incorporating additional
speaking activities into the classroom and encouraging them to collaborate with their

peers.

5.3 Conclusion

Confidence in English speaking has significant impact on the students’ English
language learning. Hence, this current study attempted to improve students ‘confidence
in English speaking skills and to investigate the students’ attitude toward using the
integration of information gathering and role play techniques. The participants were
ninth-grade students consisted of twenty-one students in the secondary school in an
opportunity expansion school. The implementation of the current study took eighteen
hours for six topics. The instruction integrated information gathering and role play
techniques. A confidence checklist observation form, a self-rating scales on confidence,

a teacher journals, and students’ attitude questionnaire were employed to collect the
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data. The findings from the confidence checklist observation form showed that the post-
speaking activity’s mean scores were higher than pre-speaking activity’s mean scores
when we looked at students’ speaking expression through the body aspect: gestures,
facial expressions, eye contact, movement and the voice aspects: pause, volume,
pronunciation, and fluency. Moreover, the results from students’ self-rating scale on
confidence were consistent. In part one, the students rated themselves which the
average mean scores of post-speaking activities increased and the open-ended part
showed that this activity helped students to increase their confidence to speak English.
The teacher’s journals also supported this. It revealed that the students had more
confidence to speak English. They had stress less than in the beginning and had fun
practicing speaking English. The learning atmosphere became active learning and the
classroom had a livelier atmosphere than before. It could be concluded that the
implementation of the integration of information gathering and role play techniques
could improve students’ confidence in English speaking skills. Moreover, the students
expressed a positive attitude towards the integration of information gathering and role

play techniques at a high level.

5.4 Pedagogical Implications

As mentioned in the background of the study, lacking confidence and lacking the
opportunity to practice speaking affects the students’ effective communication.
Previous research studies suggested that students should be supplied with a
communicative learning environment because creating a communicative environment
can help to increase students ’speaking performance (Nanthaboot, 2012). Leong and
Ahmadi (2017) also advocated that the teacher should provide appropriate instruction
and give students opportunities to practice speaking. Furthermore, Songsiri (2007)
indicated that students’ increased confidence in speaking English was influenced by
teaching learning strategies, using authentic materials, and presenting the activity in
non-threatening terms. Student center approaches including pair and group work,
cooperative learning, giving the opportunity to practice, time to rehearse, and
promoting positive attitudes towards language learning also contributed to improve
students’ confidence. The finding of this study indicated that using the integration of
communication language teaching; information gathering and role play techniques can

improve the secondary students’ confidence in English speaking skills. Both
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information gathering and role play techniques give the students more chances to speak
English in class. It could make them feel more confident to speak English, and it could
decrease their anxiety to speak English when they practiced with friends.
Communicative activities should be applied to English speaking classes. Hence, the
educators can apply the implementation and the findings of the current study in
developing their instruction, which adopts the integration of information gathering and
role play techniques into the class in other educational levels. The students will have an
opportunity to practice speaking and have courage and confidence in speaking. While
the teacher is applying this instruction in class, they should be patient because the shy
students need to take time to develop their confidence in speaking. However, there are

the limitations of the study, which is discussed in the following section.

5.5 Limitations of the study

Although the findings of the study indicated the positive result of using the integration
of information gathering and role play techniques to improve the secondary students'
confidence in English speaking skill, and the students expressed positive attitudes

towards the implementation, there are some limitations in this study as follows:

1. In this study, there was only one small group of secondary students in an opportunity
expansion school in Mahasarakham province. Thus, this study result cannot be
generalized to a broader range of secondary students who have a different learning
background and context.

2. The techniques used in each lesson did not vary, and the students might not be

interested in the same techniques for a long time.

3. The time given for the experiment was only eighteen hours. In each activity had a
time limit. So, the students had a short time to practice speaking which could affect

their confidence to speak English.

5.6 Recommendations for further studies
The following suggestions may be beneficial to English teachers who are interested in
using communicative language teaching activities to improve their students’ confidence

in English speaking skills.
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1. This study only investigated secondary students’ confidence in English speaking
skills at an opportunity expansion school. There should be a study of students’
confidence in English speaking skills at different levels, such as primary level,

vocational level, and university level.

2. The researcher may try to integrate the different CLT techniques to improve the
students’ confidence in English speaking skills. Moreover, the researcher can use the
video recording as a tool to improve the students’ confidence in English speaking
because, from this study, the researcher found that the students loved to see themselves
while speaking English through the video recording. They could see their improvement

and their weak points from the beginning video and the last video.

3. The time should be expanded to collect the data.
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Confidence Checklist Observation Form

Studentname: ........ccooeveviiiiinnnni.in Class

64

Directions: Put+ on the item that you see from the students’ performances from

video recording according to Likert 5 rating scales

These aspects of performance are from the book “Confidence in Public Speaking”

Nelson& Pearson, 1982

Items

Scales
Not
good Poor Neutral Good | Excellent
at all 2 3 4 5
1

1.Body Aspects

1.1 Gestures
A movement of part of the body;
hands, head to express an idea or
meaning.

1.2 Facial Expression
Motions or the feelings expressed on
a person's face

1.3 Eye Contact
When two people look at each
other's eyes at the same time, It
defines the act as a meaningful and
important sign of confidence,
respect, and social communication

1.4 Movement
Physical behaviors of people while
they are speaking such as body
posture

2.\oice Aspects

2.1 Pause
The length of the time that they
stop while speaking

2.2Volume
The loudness of speaking

2.3 Pronunciation
The speaker can pronounce the
words correctly.

2.4 Fluency
The smoothness or flow with
sounds, syllables, words and phrases
are joined together
when speaking quickly.
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Confidence Criteria

66

Explanation: These aspects of performance are from the book “Confidence in Public
Speaking” (Nelson& Pearson, 1982) following Likert scales

Scales
Items JeT Good Poor Neutral Good Excellent
at all 2 3 4 5
1
1.Body Aspects
1.1 Gestures Freezing Freezing Use hands | Sometime | Often use
A movement of part of and not but looking | and head s use hands and
the body; hands, head to | lookingup | up movement | hands and | head
express an idea or to express head movement
meaning. meaning movement | to express
1 time to express | meaning
meaning More than
2-3times | 3times
1.2 Facial Expression | Frightened | Frightened | Try to think | Feel relax | Speak
Motions or the feelings and his/her | and look with a bit and try to | with
expressed on a face look very nervous covey cheerful
person's face Pale nervous meaning and smile
while
trying to
convey
meaning
1.3 Eye Contact Avoiding Hardly Sometimes | Often use | Always
When two people look at | eye contact | use eye use eye eye use eye
each other's eyes at the at all and contact with | contact with | contact contact
same time, It defines the | looking up | the teacher | the teacher | with the with the
act as a meaningful and and down 1 time 2-3 times teacher teacher
important sign of 4-5 times | all the way
confidence, respect, and
social communication
1.4 Movement Freezing Hardly Sometimes | Often Always
Physical behaviors of with silent | shows the shows the shows the | shows the
people while they are and turn body body body body
speaking such as body face to other | movement | movement | movement | movement
posture side 1time 2-3 times 4-5 times | More than
5 times
2.\oice Aspects
2.1 Pause Keep silent | Often Sometimes | Sometime | Hardly
The length of the time all the time | stop for stop for S stop
that they 6-5 3-4 seconds | stop for
stop while speaking Seconds 1-2

seconds
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Scales
Items Not good Poor Neutral Good Excellent
at all 2 3 4 5
1
2.2 Volume Keep silent | Speak very | Speak Speak Speak
The loudness of speaking quietly quietly loudly loudly and
clearly
2.3 Pronunciation Mostly Often Sometimes | Mostly Pronounce
The speaker can incorrect incorrect incorrect pronounce | all the
pronounce the words pronounce | pronounce | pronounce | theword | word
correctly. clearly and | clearly and
correctly | correctly
2.4 Fluency No response | Frequently | Speaks with | Speaks Speak
The smoothness or flow hesitate extended with smoothly
with sounds, syllables, while pause or occasional | with some
words and phrases are speaking, hesitations. | break in break but
joined together sound out The speaker | rhythm. self-
when speaking quickly. words or has many The corrects
phrase “rough speaker with
spots” has difficult
difficult words
with
specific

words
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Self-Rating Scales on Confidence

Purpose: To survey students’ confidence in English speaking. This form is adapted from
Griffee 1997
Direction:

Part 1 Opinion-Questions: please, mark X on 1,2,3,4 that you think it is the best match
with your opinions following Likert 5 Rating scales

5= Strongly agree 4 =Agree 3 =Notsure 2 =Disagree 1= Strongly disagree

Opinion-Questions

Items 5 4 3 2 1
1. | use body language when | speak English.
2.1 do not feel embarrassed to speak English.
3.1 always show facial expression when | speak English.
4.1 do not feel anxious when | speak English.
5.1 have a good body posture while | am speaking.
6.1 am confident to be able to express my ideas in
English.
7.1 focus on speaking English with confidence more
than correct grammatical structures.

8.1 am not nervous when | have to express my ideas in
English.
9.1 use eye contact with the interlocutor.

10.1 am not shy when speaking English in front of the
class.

11.1 can communicate in English-confidently with the
teachers.

12.1 pause in a short time when | get into trouble while
speaking English.

13.1 do not have a tremor when | speak English.
14.1 always speak English loudly.

15.Even though sometimes | make a mistake when |
speak English, | continue speaking.

16.1 am confident to speak English.

17.1 can speak fluently.

18.1 have more confidence in speaking than before.
19.1 pronounce English words correctly.

20.1 feel confident when | speak English with my
friends.
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Students’ Attitude Questionnaires

Purpose: To survey students’ attitude toward using three-step interview and role play
techniques in class. This questionnaire is adapted from Krisanalom 1998.

Direction: Please, mark X on 1,2,3,4 that you think it is the best match with your
opinions, following Likert 5 Rating scales

5= Strongly agree 4 =Agree 3 =Neutral 2 = Disagree 1 = Strongly disagree

Items 5 4 3 2 1
1. 1 enjoy speaking activities in class.

2. My classroom activities encourage me to
speak English.

3. I think using information gathering
technique can make me feel more confident
to speak English.

4. | think using role play technique can make
me feel more confident to speak English.

5. 1 like practicing speaking English through
information gathering technique.

6. | like practicing speaking English through
role play technique.

7. 1 think using information gathering
technique can decrease my anxiety to speak
English.

8. Ithink using role play technique can
decrease my anxiety to speak English.

9. Both information gathering and role play
techniques give me more chance to speak
English in class.

10. I like to practice speaking English with
friends more than with teacher.
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- What is your name? My name is...... ,Tam.. ... , You can call me.......
- How old are you? ['am....... years old.
- Where are you from? I'am from...........
= What grade are you in? I am in grade 9, I am in Matthayom 3.
- Where do you study? I study at Banlao school.
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Do you wake up early in the morning? Yes, I wake up early in the morning.
Do you get up and take a shower?

Do you like to put on makeup?
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How often do you brush your teeth?

How often do you play football?
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https://www.youtube.com/watch?v=gD1pnquN_DM Daily routine activifties

https://www.youtube.com/watch?v=JwGnCIsLOpU Talking about daily routine

https://www.youtube.com/watch?v=0BfyR4J2Xj8 Daily routine coversation
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Lesson Plan 3
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= sleepy (adj.): ready to go to'sleep (J39UDN)
- tired (adj.): needing rest (L‘I’iﬁﬁ)ﬂ, éauﬁﬁ)
- bored (adj.): feeling tired and impatient (L“ﬁ@“rﬂjw)
- laugh (v.): to make the sounds and movements of your face that show you are happy or thinks
something is funny (H1512)
- funny (adj.): making you laugh, amusing (W1WUUU, aan)
- angry (adj.): having strong feeling about something that you dislike very much (I1n55, 1uTw)
- happy (adj.): feeling or showing pleasure (flﬂﬂil’cjﬂl, 915%alA)

- sad(adj.): unhappy or showing unhappiness e, "lu'ﬁmm’qsu)
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lonely (adj.): unhappy because you have no friend or people to talk to (1141, Tﬂmﬁ‘m)
frightened (adj.): afraid, feeling fear (Glﬂslﬁ], na2)

nervous (adj.): anxious about something or afraid of something (NFEIUNTLIY, L“ﬂu‘ﬂixﬁ M)
afraid of (adj.): feeling fear of frightened (M32)
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How are you today?
I am happy.
Why are you happy?

Because it’s my birthday.
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-I have a headache. (Why don’t you see.a doctor?)
- I’m bored. (Why don’t you hang out with friends?)

- My new camera doesn’t work. (Why don’t you check the battery?)
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- Tam very nervous before tests. (+)

- I am a little nervous before tests.

- The show was a bit funny.



89

3. Practice
-apdiouilsz Teadow finGeuguunszaunazwniniseudnyailse Teafiazilsz Toa Taoag 149
o o
GRCRIE N
- How are you today? - Why are you.....7

=y £3

AgosuIeANuHMIsve i liiinGaud e agliiinGeuearainsaon Taeagiauonusy

a o | o
L!u?ﬂ??ﬂﬂﬂELUﬂWiﬁ@Uﬂ1ﬂ1ﬂJlﬂuﬂWH1ﬂQﬂf]‘kl

agoudegunaunu udr ldinSougiuliagzle S1uau 1 1szlon

[

Yo A v o g A ° = Y oy
ﬂ:i"lﬂuﬂ!iEJu‘D‘]JﬂIﬂfJNﬂﬂﬂuﬁjuﬂuﬂﬁJLLa%ﬂuﬁ’ﬂUiﬂﬁlmﬁﬂfﬂi\lﬂ”mﬁﬁﬂﬂ'ﬂﬂghlﬂﬁ@u’t’)fﬂﬂuﬂﬂ 3

u

=

o Y o
oy iinG euladnauney 2 o1

- aggquammmminisou

4. Product
- INIUAZNIENGE 8UAIN5 TN Information gathering TABAFAONAIDINIINUNIZ UL 1-2 F101W
3 q 9o o A 3 o oy v & ~ A o a v
niniuliinGeu lddrseomieulusutould ldunhgalunar 15 Wi sy WelinSould
o Yo ' ' A o Ay v 1 q YA o ]
maoulndungu nquaz 3 aumoiweyan lauuar Tvieuls uazeenuuumsiuauedeya Tu
' ' ad Y A 3 A Y Y ' s o

sUnUUA1Y 15U @159 3l uwugiiludu iwerasvseusesl uaaznguTyinanuvedies
wiouseauvoya

9
- AFNUMIUMNUNMNAN VYN sULAT A g ING By

a Ny oo =
NINIINNILIYU]Z (“lNT%N‘VI 2)

1. Lead in

Y v

a aa = Y v
-agladalomsaunuunsaduanuganlfinGoug
2. Presentation
£ o am Y 1 o d’ Y d’ 19
- agasmownnunaunnluiale gasnunIUena108191)52 Teamoiwi 1 lunisarunedny
P
AUFAN
3. Practice
o I 1
- inioudnyailss Tennwaemilug
4. Product

= @ 1

Y o 1 Y o o a o 4
- ﬂiiﬂuﬂﬁﬁluﬁ]‘ﬂﬂqu nauas 3 A Llﬁgﬂgiﬁuﬂﬁﬂuﬂ'lﬂi]ﬂﬁﬁll Role Play Tﬂﬂﬂgﬂ?ﬂuﬂﬁﬂ?uﬂ?ﬁm

Al g Yo A 3 A o a9 Y Y Y2
ﬁllilﬂ']'lclﬁuﬂliEl‘Ll!“I(THL‘W@‘Hﬂ'lﬂ\ﬂlﬁﬂ\iﬂ'E]ﬂ‘VINﬁ“H‘Ll'l!,lﬁ3!‘1]11‘]Jﬂ'lllﬂ')'liJgﬁﬂLm%ﬂHJﬁ"llﬂﬁ]
Y @ 1 1 1 @ 1 a Y o o 9
- ﬂgiﬁ!?ﬁ?uﬂﬁﬂulmazﬂqll"]f’]ﬂﬂulmﬂ‘lmﬁuﬂu'liﬂﬁlﬂgﬂﬂﬂ!ﬂuiﬁﬂ'llluglﬂiﬂﬂf’v]'ﬂ@\1
4 ! Y ' = Y Y Y v = a
- Wﬂ\ﬁ]1ﬂnﬂﬂqyllﬂﬂﬂﬁu7]14161]@Qﬂq%ﬁ?mﬂﬁﬂﬂi@ﬂlm? ﬂgiﬂuﬂﬁﬂuNﬂ!LﬁﬂQﬂWﬂTﬂﬁiﬂlﬁ

o A 1

! a9 3 Y UK 1 '
- umiﬂmmazﬂqmEJﬂmmmuwmwammwuwuuazﬂg‘lﬁ Feedback I,Lﬂuﬂ!%ilulmﬁzﬂfjlll

a N Yoo =
NINIINNILIYUI (‘ININQTI 3)



90

1. Leadin
- aglalaTeunaunin
2. Presentation
- agiwauemowainaaillale uazﬁ]ﬂum‘uumzmummi”uwwﬁnﬁauﬁﬂmﬂamﬁmm

3. Practice

v A =2 <3|
- vniFeudnyanwaemiug

U

4. Product

v A U U

9
- UDISIUIUNQUIAN 3 AU NNITUAAIVIUINTUYA ﬁ]1ﬂuu113i'1,maznqmﬁaﬂﬁ1mmmu‘ﬂﬁ%ﬂu 1

o 9 9 = 4 ' v A A A A o oA A
mam'lﬂmsnmayamnanﬁmnqn AIUUNLTIUAUNYIADDN 1 AU TBADUAIDINIINNYUDUNN

4
v A

#1599 Tagag ldmnuangulumsesndisauiie Inynnguldnwmnmuazaovedianang Al
AquU 1 §15990qu0 2, 3

- oA
AQNN 2 @1379NQUN 3, 4

ngui 6 1579n0qu0 7, 1

4 o oA
AQNUN 7 A1539NQUN 1, 2

]
1 =

- uaazngmiwoyai lduwanelungu nageenuuininausdoyasunu

LY

A T A Y
ﬁﬂ/!!‘ﬁﬁﬂ!iﬂug
1. 7ale

2. ABUNUADS

midniseu

had

U

= (% = v A Y %
‘M‘nﬂNﬁﬂ1§i]ﬂﬂ1§!iEl1—!§/ﬂ’iUuﬂﬁ"iii’JQﬂﬁiiﬂ/ memuaangmzummaﬂiuﬂ;a

Lesson Plan 4

v ~ va & o = A
ﬁu?ﬂﬂ‘lﬁ!ﬁﬂug‘ﬂ 4 Have you ever. R/ "]fuilﬁﬁlllﬁﬂ‘hl’lﬂﬂ 3

#2509 Experiences a1 3 5104

) Y v = b4 U a
!ﬂ11’i3~l1ﬂﬂ1§ﬁﬂ‘u§/‘l’m ng1umsasﬂug/m‘s’mwmmzﬂszmuwa



91

=) v Q‘ q’ 4 v a wval) ¥ Qw o a
wmasg UMt Fafiifesduazljiala HANHTHW m3ananazlszdivea
o Jo
uazf¥in
o @ & .- a ) o o
A. 123 3/1 FOUFMANT Outdoor Activities | msuaasumnnaund luduiFeu | sinSeuamisoiuuazasufniy
' o a v A a o ' °
tazasaEYsraumsaives ety Faimeriuas linem
Q. 41331
4
aueald
Y
AN

MANITIREIMY Outdoor Activities
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Have you ever been to Bangkok? Yes, I have. / No, I haven’t.
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a 8y oo =
NINIIUNILIYUI (‘INI?N‘VI 1)

4
usegailseasAmsisous

v
YA [l

- aguenniFeuIMIIeMIEous dlgarane NG sulsunaumnmeItuyanayae
Cs ' ' A Y
Uszaumsalvesnuied oMo U snelszaumsainiszivlivesnna wauazveulssey
4 o 7t o A ' A
menulszaumsainiszaiulane lumeduvesauea
1. Leadin
Y v A A a P 1 =
- agldinSeuvendnunnouiisanvareausen i 15U a beach, a zoo, a park Az AFAIULUNTZAIY

U

v Y
- agwemwilsgloasmouuazmaeudy 9 TUNTEAIL ALl
Question: Have you ever been to a zoo?
Answer: Yes, I have. / No, [ haven’t.
£ v ° o = o A
- a3 lrTaseaineilss Tenf1e1 Have you ever been to ... 2 MUAIDENVUNTEATY DIMALINVADIUN
1 T oA A ] 1 v A o Z/ Y o A
A o aninFeuns llvise 1 wazquiinis o 3-4 au peudiniudu qagneewldinG suyaias
' Y a Ao A
a3 liud ludorawaa luvmgminSsuna
2. Presentation
o o v A o A 9 Yo Y Yo o & a
- AgvuauomAWINgIND Outdoor Activities tie Iiinizou 1diFvuimawiiazAnoonides
Y [ 1 o Y o @ 9 Y Y
- apvgulassailsz Teanazdaednamnin agliinGougnimnnuisdesou v 50-51 da14
NS oUNAVTTOOINIINUNIN 43 0AF0190 AN WINGINUN TN ez 1FH1INT ouADY 1951 Where are
the people? What are they doing?
3. Practice

-agiouils Teadow IminiSeuquunszauuazwniniseudnyalsz Tonfazlss Toa Taoag 19

o o &
AN AU



92
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- clothes (n.):

- medium (adj.):

- large (adj.):
- beige (adj.):

- blouse (n.):

- skirt (n.):

- pants (n.):

- jacket (n.):

- scarf (n.):

- sweater (n.):
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things such as dresses and trousers that you wear to cover, protect, or
decorate your body (L§ 9 I??W)

being in the middle between an upper and lower amount, size, degree,
or value (VH1ANAN)

big in size or amount (114 t?g')

F
pale brown color (ieanen)

a shirt for women (L§ o Gldi)

piece of clothing for women and girls that hangs from the waist and
does not have legs (ﬂizi‘ﬂ’iﬂ)

a piece of clothing that covers you from your waist to your feet and has
a separate part for each leg (N1NIV1Y1)

a short coat (Lé%r‘au%mﬁ@, lé’}ﬂ%uuﬂﬂ)

a piece of cloth that you wear around your neck, head, or shoulders,
especially to keep warm (ﬁWﬁuﬂ@)

a piece of clothing with long sleeves that is usually made from wool,

Y H
worn on the upper part of the body (IHoNFNAIBYLTAT)
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